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Although History is making a comeback in the schooling system of South Africa it does 
not occupy a prominent place in all Phases. This study was motivated by History being 
implemented as a compulsory subject in 2023 from Grades ten to 12. Added to this is 
my personal observations as a teacher of how young children learn History. This study 
sets out to explore the possibility of History being taught to young children.  Literature 
does indicate that they do have the capabilities of understanding certain aspects of 
History, however, there is a lack of literature in South Africa about the teaching of 
History to Foundation Phase children. This study, therefore, tries to close that gap by 
investigating teachers’ perspectives about introducing History to young children in 
schools. This qualitative research study was therefore carried out with the purpose of 
exploring Foundation Phase teachers’ perspectives about the introduction of History 
in the Foundation Phase. This study aimed to also look at the possibility of History 
becoming a part of the curriculum in the Foundation Phase. Hence the historical 
learning theory of Bruner (1960) was used to understand teachers’ perspectives on 
the introduction of History in the Foundation Phase because Bruner (1960) believes 
that difficult and complex material can be understood by young children if the subject 
matter is structured and presented appropriately. 
 
The study employed the interpretive paradigm and a case study research design was 
used. Subsequently, convenient and purposive sampling were used to identify 
participants. Participants were nine Foundation Phase teachers from three primary 
schools in KwaDukuza in KwaZulu-Natal. Data was gathered using semi-structured 
interviews.  All participants interviewed indicated that History should be taught to 
young children as History could be integrated with subjects like English, Mathematics, 
Music, Dance, Drama, Art, Physical Education and Life Skills in the Foundation Phase.  
Teaching local History was given preference over teaching History of a global nature 





The overall findings do offer greater insight into the possibility of History being taught 
in the Foundation Phase. Numerous recommendations were made as a proposal for 
the introduction of History in the Foundation Phase. Participants stated that History 
should be taught as a standalone subject or as part of Beginning Knowledge during 
the Life Skills period in the Foundation Phase. History should also be integrated with 
other subjects in the Foundation Phase timetable as continuously revisiting a topic 
reinforces learning in young children. Participants also proposed that they should be 
sent for workshops and training so that they could become familiar with the 
methodology and curricula of History before the introduction of the subject in schools. 
The findings of this study are intended for use by Foundation Phase and History 
curriculum planners to look at the possibility of introducing History in the Foundation 
Phase level, provide curriculum planners with the opportunity of developing suitable 
curricula for the Foundation Phase and to instil in young children a love for History. 
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CHAPTER ONE: INTRODUCTION TO THE STUDY 
 
1.1. Introduction 
History is not only seen as a subject which recalls past events but is regarded as a 
subject which has many pedagogical benefits some of which include the development 
of intercultural understanding, national identity and, unity because it allows us to 
scrutinise the human condition (Straaten, Wilschut & Oostdam, 2016). With the result, 
there has been a significant rise in the need to investigate the teaching of History in 
several countries including Australia and Europe. These countries raised concerns 
about transferable skills advancement related to active learning, critical thinking, and 
reading in History (Ludivigsson & Booth, 2015).  
 
Recently in South Africa, there has been an increase in the level of interest being 
shown towards History as a subject. Major concerns are raised by departmental 
officials regarding the fact that History in South African schools was compulsory only 
from Grade four until Grade nine after which it was an elective option. What was of 
even greater concern and significant importance in South Africa was the fact that 
children lacked knowledge of the country’s past. Children were struggling to fully 
understand the country they live in due to the transformational challenges that the 
country had undergone after the legacy of colonialism and the apartheid era. This 
needed to rapidly change and History about the country needed to be included in the 
school curriculum to improve children’s understanding of the History of their country 
(Pather, 2018). 
 
This study, therefore, explores Foundation Phase teachers’ perspectives about the 
introduction of History in the Foundation Phase as children in this Phase are eager to 
learn. It is the ideal phase to teach History to young children as it will create the perfect 
platform for young children to become aware of and understand the past with all its 
struggles and difficulties. It will also encourage them to celebrate the achievements of 
the past since every country is anchored in its history. Teaching young children History 
will enable children to learn about tolerance and empathy as well as teach them to 
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work hard towards achieving a better future and in doing so children will learn to 
appreciate all the historical developments in South Africa. 
 
This study was conducted at three schools in KwaDukuza. I begin by presenting the 
background for this study. I then explain the rationale, the aims and objectives and the 
research questions followed by the context of the study. Thereafter the methods of 
steering this research are explained while closing with a summary of the Chapters 
contained within the study. 
 
1.2. Background to the study   
This study explores the importance of teaching History to children in the Foundation 
Phase. Although History is making a comeback in some schooling systems, it does 
not occupy a prominent place in all schools (Osborne, 2003). History as a subject is 
not being taught in all South African schools from Grades one to three but only from 
Grades four to nine under the Social Sciences umbrella. It is only when children reach 
the Further Education and Training (FET) band (Grades ten to 12) that they have a 
choice of selecting History as one of their subjects meaning that History becomes an 
elective option (Department of Basic Education, 2011).  
 
The History Ministerial Task Team (MTT) was appointed on the 10th of June, 2015 by 
the Minister of Basic Education, Angie Motshekga to review and also to strengthen 
History as a subject in South African schools. It was recommended that there be a 
major overhaul concerning the History curriculum in schools as well as look into the 
feasibility of making History compulsory from 2023 as there was a lack of knowledge 
amongst children regarding the country’s history (Ndlazi, 2018). Teaching History in 
schools according to Motshekga will contribute towards instilling national pride, 
inculcating social cohesion, promoting patriotism, developing cultural heritage and 
therefore contributing to nation-building within South Africa. The team led by Professor 
Sibusiso Ndlovu was given the task of deciding whether it was feasible to make History 
compulsory. History as a compulsory subject has therefore drawn much attention. 
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The recommendations were finalised in December 2017. The report was then handed 
over to the Minister on 31 May 2017. Its contents were finally released and made 
public by the task team in a detailed report titled “Report of the History Ministerial Task 
Team” on the website where it has attracted a huge amount of interest. The research 
findings made it clear that History was indeed in need of serious attention as the status 
of History was low. The report stated that History should become a compulsory subject 
from 2023 but that it should replace Life Orientation.  Before this decision could be 
made discussion took place as to whether History should be a separate independent 
subject or if it should be integrated with Life Orientation. Finally, the conclusion was 
drawn after the team spent three years scrutinising models of how History was being 
taught in twelve other countries. Studies included research from Rwanda, Zimbabwe, 
Nigeria, Tanzania, China, France, South America and Russia (Pather, 2018) which 
gave an excellent view of how History was taught as it created a sense of national 
identity. It was discovered that History was compulsory in many schools up until Grade 
nine while in several schools it was compulsory up until high school, in South Africa 
however History was offered as an elective after Grade nine.  
 
After much deliberation, the decision was made to make History a compulsory subject 
on its own and not be integrated with other subjects since History had an important 
role to play in the curriculum of every school. History replacing Life Orientation was 
seen as an avenue to promote national unity and to create a united South Africa. The 
report also recommended that there be a five-year phase in period as this would allow 
the department enough time to prepare to ensure that History becomes a compulsory 
subject. Preparations needed to be made for teachers to be properly trained again. 
The training of teachers was necessary to ensure that the process of implementing 
History as a compulsory subject runs smoothly. The report highlighted the fact that 
there were concerns regarding the current History curriculum and that it needed to be 
revisited, thus a further recommendation was made regarding the change in the 
History curriculum from Grade ten to Grade 12 The report claimed that the current 
History curriculum was very Eurocentric, paid little attention to issues of gender and 
instead of the ordinary people from the streets being included more focus was placed 
on the leaders of the country. It was therefore recommended that the History 
curriculum be changed and that the change should reflect a much more Afrocentric 
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perspective as well as make provisions for the inclusion of History based on an 
equitable distribution of gender issues (Breakfast, 2018).  
 
From the recommendations made in the report, it was clearly emphasised that History 
as a subject was significant and that it is long overdue. History as a subject needs to 
be included in the schools’ curriculum as it will enable every South African to learn and 
understand the struggles that were faced by people in the past so that our country 
could gain its democracy.  
 
Currently, the government has agreed to introduce History from the FET Phase 
(Grades ten to 12) but nothing was said in the report about introducing History in the 
Foundation Phase which is a critical stage of teaching children important aspects of 
life including History. The introduction of History in the Foundation Phase level is 
important argues Tambyah (2017) because History introduced to children at this level 
will play an important role in helping children understand the past, present and, future. 
In today’s society children fail to see the important part History plays in their lives which 
is due to the lack of attention being paid to History in the classroom (Straaten, Wilschut 
& Oostdam, 2016) especially at the Foundation Phase level.  
 
History should be made relevant and meaningful to children from a young age. 
According to Mindes (2005) History being part of the curriculum in the early years will 
allow the education system to focus on the development of efficient, effective and 
ethical children who will approach the world around them in a mature manner. Part of 
understanding the main problem of this research study rests on a good grasp of the 
perceptions of Foundation Phase teachers’ understanding of the introduction of 
History in the Foundation Phase. Foundation Phase teachers will play a crucial role in 
this study as they will be able to give us their perceptions about the teaching of History 
in this particular Phase as they are the ones teaching them and will be able to give us 
a clearer understanding of young children’s learning abilities. Teaching History to 
children in the Foundation Phase will lay the foundation for instilling in young children 
a love for the subject from an early age. As opined by Tambyah (2017) History can 
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also be introduced to young children at the primary level at school once they attain 
numeracy and literacy skills. This means that children can be taught History in the 
Foundation Phase. Hence this study seeks to investigate what teachers' perspectives 
are about the introduction of History in the Foundation Phase.  
 
This study was conducted in 2019 in a small town called KwaDukuza (also known as 
Stanger). The town was established by the late King Shaka. Stanger was chosen by 
Shaka in early 1825 as his new capital because he was aware that the area had plenty 
of water and because it also had very good grazing fields for his huge herds of cattle. 
The settlement which was built here was called Dukuza (the maze) by Shaka because 
it was a massive settlement that was oval which comprised a huge kraal as well as 
numerous beehive-shaped huts all around the settlement. Shaka’s royal hut was also 
built alongside a stream and a spring. This area is the cultural heritage place for this 
great historical figure (Biyela, 2013). In 1872 permission was requested to create a 
town to move up the military and magistracy. When permission was granted an initial 
layout of the site of Stanger was done and the town was named Stanger in 1873. 
Stanger was named after the first Surveyor-General of Natal, Dr. William Stanger. In 
2006 the name of the town officially changed from Stanger to KwaDukuza. 
 
KwaDukuza and its people are surrounded by bush and sugar cane fields and 
KwaDukuza is an important sugar-producing town. Important historical sites in the 
area include Shaka’s monument, the museum and, statues of Mahatma Gandhi and 
Chief Albert Luthuli. KwaDukuza is part of KwaZulu- Natal which is a province situated 
on the east coast of South Africa.  It is well known for its mountains, beaches, big 
game and its populace of diverse cultural groups. The population of KwaZulu-Natal is 
filled with predominately working-class people who believe that their children must 
follow a career in the academic field. Therefore, subjects like English, Mathematics, 
Science, Computers and Accounting are essential so that their children can become 
lawyers, teachers, engineers and doctors. A subject like History is not the preferred 
subject of value or choice for many children when they are allowed to choose subjects 




This study was conducted in three public primary schools in the town of KwaDukuza. 
Flower Primary School, Mellow Primary School, and Parkview Primary School were 
the sites of my case study. For ethical reasons, the names of schools were replaced 
with pseudonyms so that the identities of the schools could be protected. These 
schools are located in the suburbs of Stanger Manor, Indian Village and Glenhills. 
Residents of Stanger Manor are economically advantaged as many live an affluent 
life; however, the residents of Indian Village and Glenhills have very few people living 
there who are economically advantaged. Most of them are underprivileged.  There are 
very few white children in Flower Primary, Mellow Primary and Parkview Primary and 
most children are Indians or blacks which is due to the apartheid’s historical division 
of areas that existed during the tricameral system of the apartheid regime. 
 
The Group Areas Act stressed residential or spatial segregation. Spatial segregation 
meant that people of different race groups lived in different areas and could not attend 
any school they wanted and had to go to the schools in the area in which they lived 
(Rogerson, 2017). Children who go to the schools which were chosen as sites of study 
come from surrounding areas, however, some children come from outlying areas but 
these are mainly blacks. Those who are in the area use private lift clubs or walk to 
school and those who are not from the area use public transport. The three schools 
chosen are public, fee paying schools. These schools were chosen because of 
convenience as they are in the area I teach and access to the schools would be easy.  
 
All three schools have a separate Foundation Phase department which 
accommodates children from Grade R to Grade three. Children in the Foundation 
Phase are aged from five to nine years old. The Foundation Phase department is 
managed by a departmental head while the overall functionality of the school is 
overseen by the deputy principal and principal of the school. Flower Primary and 
Mellow Primary accommodated children from Grade R to Grade seven while Parkview 
has children from Grades R to Grade six. All three schools had adequate space for 
children and had a reasonably good infrastructure.  
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1.3. Rationale for the study 
The rationale for this research study arises from my experiences as a Foundation 
Phase teacher as well as a teacher who has taught in the Intermediate Phase. As 
argued by Vithal and Jansen (2010) the rationale helps to specify how the researcher 
developed an interest, concern or motivation in a particular focus and that he /she 
believes that the research is worth undertaking. The rationale for this study was to gain 
an understanding of teachers’ perspectives regarding the teaching of History in the 
Foundation Phase. Thus, the rationale for this study is derived from two perspectives, 
a professional and an academic perspective.  
 
1.3.1. Professional perspective 
Having taught Social Science in the Intermediate Phase I found that very little time 
was spent on teaching History. History and Geography form part of the Social Science 
curriculum. In the school, where I teach, I have observed that History is only taught in 
the Intermediate and the Senior Phase respectively meaning that History teaching only 
began from Grade four and continued until Grade seven. History was taught together 
with Geography which was regarded as Social Science. Currently, in this school the 
teaching of History in the Foundation Phase has no place in the curriculum nor any 
other school in the province. History in the Foundation Phase is taught incidentally as 
the need arises. Should there be a public holiday like April 27, which is Freedom Day, 
we as teachers in the Foundation Phase make children aware of the significance of 
this day in an unofficial manner. The lack of History teaching in the Foundation Phase 
and my experiences as a Social Science teacher in the Intermediate Phase have 
heightened my interest in History as a subject and its importance in the school 
curriculum. My experiences as a Foundation Phase teacher together with my 
interactions with other Foundation Phase teachers have made it clear and made me 
aware that children as young as five years old do understand History and its place in 
society.  
 
Tambyah (2017) agrees that helping children understand the ‘past’ and assisting them 
to develop their historical imagination at a very young age will have tremendous 
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educational benefits. Levstik and Barton (2011) and Logan, Sunsion and Press (2014) 
state that History can be taught to children in the early years as it develops their 
historical thinking and encourages them to think that they are part of History. This 
study will definitely help me and also my colleagues in the teaching fraternity better 
understand, encourage and perhaps advise departmental officials about the need to 
include the teaching of History in the curriculum of the Foundation Phase as exposure 
to the subject at an early age helps children understand and recognise who they really 
are therefore History is an invaluable subject.  
 
1.3.2. Academic perspective 
I am undertaking to do this research because I want to contribute to highlighting issues 
surrounding the significance of History to all people, and to show that it is important 
for children to learn History from a very young age since they do have the capabilities, 
which means that children in the Foundation Phase can learn History.  
 
There are many differing views from different scholars about how young children learn 
and how they retain information. Bruner (1960) believed that young children can learn 
anything if the content is formulated, presented and taught in a structured way. Any 
child can learn anything at any stage of development meaning that a difficult subject 
like History can be taught to children in the early years. Booth (1994) also agrees with 
Bruner that young children can learn History if proper structures are put in place to 
foster learning. Other scholars like Piaget (1952) claim that the hierarchical stages of 
cognitive development children experience in their primary years, renders learning 
historical content unrealistic. Hallam (1967) agrees with Piaget that young children 
cannot learn History in the early years because they are unable to grasp and cope 
with abstract concepts. He argues that only children above the age of 16.5 years can 
learn History with the correct motivation. Similarly, Vygotsky (1978) claims that young 
children find it difficult to learn History. 
 
In academia from my literature survey, nothing has been undertaken on the 
introduction of History in the Foundation Phase in South Africa. Thus this study tries 
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to close that lacuna by investigating teachers’ perspectives specifically Foundation 
Phase teachers about the introduction of History in the Foundation Phase as they are 
the ones teaching young children and they are also experts in their field.  
 
1.4. Motivation for the study 
My motivation for this research study was to obtain a Master’s degree in History 
Education. With the possibility of History becoming a compulsory subject from 2023 
from Grades ten to 12, the emphasis has been placed on the importance of History in 
an individual’s life. The possible implementation has left me with a question as to why 
History is not being taught to young children as my experiences as a Foundation 
Phase teacher have made me aware that even young children have the potential to 
grasp historical concepts. As explicitly put by Bruner (1960), any subject matter can 
be taught to any child at any age honestly and intellectually.  Bruner believes that 
difficult and complex material can be understood by young children if the subject 
matter is structured and presented appropriately. This means that History, a subject 
which is seen as difficult can be taught and understood by any child at any age 
irrespective of their developmental level. For this purpose, I wanted to examine and 
scrutinise other Foundation Phase teachers’ views in different school contexts on what 
their thoughts were on the implementation of History in the Foundation Phase. Gaining 
an understanding of Foundation Phase teachers’ views on teaching history to young 
children will help me understand whether young children are capable of learning 
History and also help me determine if it should become a part of the Foundation Phase 
curriculum and in what form. 
 
1.5. Focus and purpose of the study 
The focus of this particular study was to gain an understanding of teachers’ 
perspectives on the implementation of History in the Foundation Phase. This study 
was specifically intended to understand and explore the perspectives of different 
Foundation Phase teachers from three primary schools about introducing History in 
the Foundation Phase. The views of the teachers will highlight the reasons for 
introducing History to young children. This study is also anticipated to look for gaps in 
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the literature and then to fill them in with research on specifically the introduction of 
History in the Foundation Phase. It is also intended to potentially make 
recommendations for the Department of Education (DOE) to consider looking into the 
possibility of including History in the Foundation Phase curriculum. 
 
1.6. Aims and objectives 
Using a case study this research study aims to explore teachers’ perspectives 
regarding the teaching of History in the Foundation Phase at Flower, Parkview and 
Mellow Primary Schools. It aims to understand how young children learn History and 
to explain the important place History has in the curriculum.  
The objective of this study is: 
1.6.1. To explore teachers’ perspectives about the Introduction of History in the 
Foundation Phase. 
 
1.7. Research questions 
The ensuing research question will be used to direct this study: 
1.7.1. What are the teachers’ perspectives about the introduction of History in the 
Foundation Phase?  
 
1.8. Clarification of key concepts 
It is also important to clarify certain key concepts that will be used in this study to 
answer the research question posed. The important concepts are:  
 
Perspectives         
Perspectives are the views or ideas which one holds. It is a specific way of thinking 




History                   
History is the study of the past, especially of an entity, event and human affairs. 
 
Implementation       
Implementation is seen as the procedure of putting a plan or a decision into effect or 
execution. 
 
Foundation Phase  
In South African schools it is defined as Grade R to Grade three where essential 
techniques are taught. 
 
1.9. The Foundation Phase landscape in South African schools 
To follow is a discussion of the South African Education system which will offer clarity 
on the structure of the diverse Phases and it will also place the Foundation Phase 
squarely in the South African educational system. In South Africa, there is a three-tier 
schooling system consisting of primary, secondary and higher or further education. 
This starts from Grade R (which is also regarded as Grade 0) through to Grade 12 
(known as matric). Grades one to nine are seen as compulsory and classified as 
General Education and Training (GET). Grades ten to 12 are regarded as Further 
Education and Training (FET) (Department of Education, 2011). I will be specifically 
referring to the Curriculum Assessment Policy Statements (CAPS) documents when 
discussing the structure of the South African education system. 
 
1.9.1. The South African Education system 
A fleeting discussion of the structure of the South African system ensues which will 
give clarity on the various Phases and it will locate the Foundation Phase squarely 
within the education system in South Africa.  The formal schooling system in South 
Africa is divided into three main bands which are the General Education Training 
(GET) band, Further Education and Training (FET) band and the Higher Education 
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and Training (HET) band. The GET band encompasses the Foundation and 
Intermediate Phase.  The Foundation Phase forms part of the primary system of 
schooling and consists of Grade R to Grade three and it is seen as the start of all 
children’s formal schooling. The focus of this research is placed at this particular 
Phase of the schooling system. Figure 1 gives an illustration of the structure of the 




Figure1: Diagrammatic representation of the structure of the education system 





1.9.2. Elements of the Foundation Phase 
In the South African schooling system, the Foundation Phase is the initial Phase where 
the child begins his/her formal years of schooling and it makes up a part of the primary 
schooling sector. The Foundation Phase is a particularly distinctive Phase which is 
designed to suit the specific needs of young children while at the same time promoting 
and complementing the learning that takes place to foster the curriculum. Grade R to 
Grade three is regarded as the Foundation Phase band in the schooling system in 
South Africa and is the first Phase in the GET band. The Foundation Phase is also 
seen as the initial Phase of schooling in the child’s life (Department of Education, 
2003b). The ages of children in this Phase range from about five and approximately 
ten years of age. It is during this Phase that certain foundations for learning are laid.  
 
The focus of learning in the Foundation Phase is placed in three areas which are 
English, Mathematics and Life Skills. In Grades one, two and three the same subjects 
and concepts are taught every year however the level of work increases with difficulty 
every year to prepare the child so that he/she can work independently. Thus, the child 
in the Foundation Phase must understand all the basic concepts properly before 
he/she moves to the next Grade.  English as a subject in the Foundation Phase 
focuses on language development and acquisition, phonics, reading and different 
types of communication. For Mathematics the focus is on certain mathematically 
related skills and knowledge using numbers. Life Skills encompasses many different 
aspects of learning which include Beginning Knowledge, Creative Arts, Personal and 
Social Well-being and Physical Education (Department of Education, 2011).  
 
It is in this phase where manners, ethics and the fundamental learning techniques 
which allow for the development of the child to take place holistically are developed. 
Foundation Phase concerns developing the basic educational knowledge of the child 
required for life and further learning. It is also at this stage that children become critical 
thinkers as they develop numerous skills, attitudes, knowledge and values so that they 
can identify and solve problems and also be able to make decisions (Department of 
Education, 2003b). Therefore, it is in this Phase that children’s interest in History be 
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developed and encouraged because these children are the most curious about 
everything in the world around them which is seen as an ideal opportunity to learn.   
 
1.9.3. The Foundation Phase teacher 
Foundation Phase teachers should not be seen as child-minders because teaching 
young children is challenging and complex since they lay the foundations for 
successful learning. Foundation Phase teachers are classroom-based specialists who 
are required to teach all subjects in the Foundation Phase curriculum in the respective 
Grades whereas the teachers in higher Grades are specialist teachers who teach only 
certain subjects.  Foundation Phase teachers are the ones who are responsible for 
developing young children’s thinking skills and also promote the child’s emotional, 
social, physical and intellectual development and are understood to be the key to 
improving educational outcomes for children in the education system (Sayed & 
McDonald, 2017). 
 
1.9.4. The Foundation Phase child 
Many children who are in the Foundation Phase are children who are often eager to 
learn. They bring with them their interests, experiences, barriers and, strengths and 
they, therefore, need to be catered for so that their full potential could be fulfilled in the 
classroom. Children according to the curriculum document are individuals filled with 
values, who perform in the interests of the society grounded on respect for equality, 
human dignity, democracy, social and life justice (Department of Education, 2002b). 
These are the characteristics that need to be instilled in young children which will 
develop a love for History. 
 
1.9.5. Time allocation in the Foundation Phase 
There is also a need to discuss the time which is allocated to each subject in the formal 
schooling day of the Foundation Phase child. According to the National Educational 
Policy Act (1996), 35 hours a week is the formal teaching hours for every school in the 
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South African education system. The instructional time for every Grade in each Phase 
is set out in Table 1. 
 
Table 1: Instructional times for every Grade in every Phase 
Source: (Department of Education, 2011, p.4) 
Phase Grade Time 
Foundation 
Phase 
R, 1 and 2 22 hrs 30 mins 
3 25 hrs 
Intermediate Phase 4, 5 and 6 26 hrs 30 mins 
Senior 
Phase 
7 26 hrs 30 mins 
8 and 9 27 hrs 30 mins 
FET 10, 11 and 12 27 hrs 50 mins 
 
The time allocation For the Foundation Phase is based on the fundamental holistic 
development of the child and should be done from Grades R to Grades three either 
on a daily or weekly basis. Subjects that enhance the holistic development of the child 
include the Languages, Mathematics and Life Skills. English is the preferred language 
of instruction in the three schools which were chosen, while IsiZulu and Afrikaans were 
the first and second additional languages. The CAPS documents specify the time 
allocation for each subject. In the Foundation Phase, 40% of the time is allocated for 
Home language (English) and First Additional Language, 35% is allocated for 
Mathematics and 25% is allocated for Life Skills.  This means that ten hours are 
allocated for languages from Grades R to two and 11 hours in Grade three. 
Mathematics has an allocation of seven hours while Life Skills has an allocation of 6 
hours in the Foundation Phase. The instructional time for Grades R to two is 23 hours 
and for Grade three is 25 hours. Table 2 provides the instructional time allocation for 
each subject in the Foundation Phase. Excluded from the time allocation are the 





Table 2: Instructional time allocation for each subject in the Foundation Phase 
Source: (Department of Education, 2011, p. 5) 








Home Language 10 8/7 8/7 
First Additional Language  2/3 3/4 
Mathematics 7 7 7 
Life Skills  
• Beginning Knowledge 
• Creative Arts 
• Physical Education 
















Total 23 23 25 
 
1.10. Theoretical framework 
The theoretical framework which was used to understand and analyse the 
phenomenon under investigation was presented. This study aimed to gain an 
understanding of Foundation Phase teachers’ perspectives regarding the teaching of 
History in the Foundation Phase. Literature consulted has had a huge impact on 
shaping the theoretical framework which I have used in this study. This study is 
grounded on Burner’s findings from his cognitive developmental theory which has 
influenced and helped me organise and analyse my findings. In his cognitive 
developmental theory, Bruner proposed three modes of representation which were the 
enactive, iconic and symbolic modes of representation. Modes of representation 
represent how knowledge and information are encoded and stored in the memory. 
According to Bruner the modes of representation were not age related but integrated 
and very loosely sequential as they translated into each other. Within Burner’s 
cognitive developmental theory was his “spiral curriculum” theory which suggests that 
children even though they are young are capable of learning any subject material as 
long as what is to be learned has been organised and presented appropriately (Bruner, 
1960). It is this theory of Burner which carries weight in this research study because 
17 
 
the belief is that young children irrespective of their age are capable of learning History 
even at a very young age. 
 
1.11. Overview of the research methodology 
The main purpose of this section is to clarify the research design, the methodology 
and the methods which were employed in answering the key research question. A 
case study was used in this study. This study involved a detailed case study of 
Foundation Phase teachers’ perspectives on the introduction of History in the 
Foundation Phase from three schools in the KwaDukuza area. The nature of the in-
depth study is qualitative because it focuses on the teaching of History to young 
children. A valuable method to get a deeper understanding of the phenomenon to be 
scrutinized is the qualitative method which also allows the researcher to explore the 
issues and themes identified in greater detail (Strauss & Corbin, 2007). This research 
study is enclosed within the interpretive paradigm which encompassed attaining an 
understanding of how Foundation Phase teachers make sense of their experiences 
regarding the introduction of History to young children. 
 
Merriam (2009) claims that a set of criteria is important for choosing the site and the 
participants for any study which must be determined before the study begins. The 
researcher must make a list of the essential attributes needed for the study and then 
try to locate his/her site and participants. Teachers play a vital role in moulding 
children, therefore a purposive sample of 9 teachers who are currently teaching 
Foundation Phase children was chosen for this study so that they could share their 
perspectives of teaching History to young children. Once ethical clearance was 
obtained from the University of KwaZulu- Natal, permission granted by the Department 
of Education in KwaZulu-Natal and principals of the three schools had agreed for their 
schools to be used as sites for this research study, consent forms to teachers were 
given and interviews were conducted in the 3 schools. It was clearly emphasised in 
the consent forms that participation was voluntary and that their identities would be 




Data generation was made possible through semi-structured individual interviews 
which allow for personal and direct contact with all the participants (Bless & Higson-
Smith, 2004). It also permits one to delve deeper to prompt further responses from the 
participants. Semi-structured interviews were employed as the mechanism for 
collecting data since this research is based on the interpretive method of research. 
Researchers using the interpretive paradigm according to Christiansen, Bertram, 
Land, Dampster and James (2010) want to gather an understanding of human 
behaviour instead of trying to predict it. In this study, it was an opportunity to gather 
an understanding of the phenomenon under investigation from the subjective 
experiences of Foundation Phase teachers as individuals. Semi-structured interviews 
gave me as the researcher an opportunity to probe deeper so that participants could 
further their responses concerning the phenomenon under scrutiny during the 
interview.  
 
Interviews were conducted during teachers’ free periods and after all Foundation 
Phase children had gone home. All interviews were recorded and played and replayed 
numerous times to ensure clarity and that the data was transcribed accurately. Data 
was transcribed verbatim to achieve rigour. Participants were given an opportunity to 
look at the transcribed interviews so that they could sanction and verify data. Using 
the process of thematic analysis data obtained was analysed and then organised into 
similar and different themes that arose from all the participants’ responses. The 
analysis of data gathered was done according to questions asked and teachers’ 
responses to these questions. Clark and Braun (2017) point out that the process of 
categorising similar patterns of meaning which arise when qualitative data is collected 
involves thematic analysis. The findings were grouped according to common themes 
which appeared when the data was analysed. 
 
1.12. Route map of the study 
This thesis contains six Chapters which also includes this introductory Chapter which 
explores Foundation Phase perspectives concerning the teaching of History in the 
Foundation Phase. Chapter one is the opening Chapter and it provides an outline of 
the study. This Chapter is important because it briefly gives the reasons why the study 
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was undertaken.  It begins by presenting the background to the teaching of History in 
South African schools in the Foundation Phase and it also clarifies how the study was 
established. The context of the study is briefly introduced to the reader. Thereafter it 
is followed by the rationale and motivation which presents my interest that motivated 
this particular study. The focus and purpose of this study are explained together with 
the aim and objective and then it is followed by the research question. The key 
concepts frequently used in this study are also clarified. The research methodology 
employed in this study is explained and finally, the route map of the Chapters is 
presented. 
 
Chapter two presents a review of the literature of all the significant research that has 
been previously conducted on the teaching of History to young children. This Chapter 
presents the literature done by other academics and scholars regarding the teaching 
of History to young children. A sincere effort was made to show how some academics 
and scholars share similar views while others had differing opinions.  The role of the 
literature review was to focus on the importance of History and to understand whether 
it can be taught to children of a young age. It needs to be pointed out that globally 
there is literature about the topic being researched however there is very little literature 
from a South African perspective. This gap helps in understanding, substantiating and 
advancing the importance of a study of this nature because it will supplement the body 
of knowledge intended at understanding the need to teach History to young children. 
Children’s historical understanding is explored in-depth followed by the reasons why 
History should be made compulsory for all children in school. The content of History 
to teach to Foundation Phase children is explained followed by how History can be 
integrated within the Foundation Phase curriculum to make learning more meaningful 
to young children. Finally, the integration and teaching pedagogy of History is clarified. 
 
Chapter three explains the research methods and methodological approaches that 
were adopted for the investigation into the introduction of History in the Foundation 
Phase. The research design, research approach, research paradigm and research 
methodology are discussed and the case study, sampling techniques and methods of 
data collection are also explained in detail. The data analysis process was also 
20 
 
elaborated on. The procedures employed to ensure trustworthiness were presented 
and finally the limitations and the ethical considerations of the study were addressed. 
 
Chapter four focuses on the related voices of Foundation Phase teachers who 
explained the data which was collected from semi-structured individual interviews 
which focused on the positive and negative perspectives teachers had about the 
introduction of History in the Foundation Phase. It also focused on how Foundation 
Phase teachers looked at History in the Foundation Phase. This Chapter provided 
detailed accounts of teachers’ narratives.  Data was gathered from the interviews with 
teachers from the three schools in KwaDukuza. Common themes as well as 
subthemes emerged and were discussed. The themes discussed were teachers’ 
understanding of History in the context of the national curriculum in South African 
schools, teachers’ perspectives of History as a discipline in South African schools, 
teachers’ perspectives of children’s understanding of History in the Foundation Phase, 
understanding History in the Foundation Phase (nature of History, the importance of 
History, how History is being taught in the Foundation Phase), teachers’ perspectives 
about the introduction of History in the Foundation Phase ( how must history be taught 
in the Foundation Phase, integration of History in the Foundation Phase, History as a 
standalone subject in the Foundation Phase), and type of History to be taught in the 
Foundation Phase 
 
Chapter five highlights the main findings, the audit and it also presents the links that 
were made with the literature that was reviewed by academics and scholars as well 
as the theoretical framework. The themes which emerged in Chapter four were used 
to discuss the findings and applied to produce new awareness concerning the teaching 
of History in the Foundation Phase. The findings helped to answer the research 
question which is: what are the teachers’ perspectives about the introduction of History 
in the Foundation Phase?   
 
Chapter six offers a broad but detailed summary of every Chapter in this research 
study and it is rounded off with the conclusion of the study and points out the main 
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findings of the study. From the findings various conclusions emerged, and 
recommendations and suggestions were made regarding the introduction of History in 
the Foundation Phase as this study was the voice for Foundation Phase teachers. This 
Chapter concludes with an overview of all the Chapters. 
 
1.13. Conclusion 
This Chapter formed the basis for the background of the study undertaken. The 
introductory Chapter contained the introduction, background, context, rationale, focus 
and purpose of the study together with a clarification of the concepts. The aim and 
research question were posed and the theoretical framework and the Foundation 
Phase landscape were explained. A brief explanation of the methodology, as well as 
the route map of the study, was done. The synopsis of the Chapters in the route map 
explains all the Chapters contained in this thesis. The introductory Chapter aims to 
indicate  how curiosity evolved regarding teachers’ perspectives about the introduction 
of History in the Foundation Phase, how it was explored and examined in three schools 
in KwaDukuza to reveal how History is being taught to young children.  
 
In the Chapter that follows a detailed review of the literature regarding the teaching of 
History to young children from a global and local context will be the focus as it is 











CHAPTER TWO: LITERATURE REVIEW 
 
2.1. Introduction 
This review focuses on the work done by scholars like Wunder (2002), Sexias (2017), 
Newton (2001), Chapman (2015), Dulberg (2005) and Mindes (2005) in the field of 
History Education to trace what has been done regarding the teaching of History to 
young children.  It also identifies the gap or niche that prompted this study which is 
that History is not taught in the Foundation Phase in South African schools. Through 
the literature survey in this study it will be concluded that no study has been 
undertaken on the introduction of History in the Foundation Phase in South Africa. 
According to Bertram and Christiansen (2014, p.13), “a literature review is a discussion 
of the important research that has been previously done in the field which has been 
researched”. It is an objective and critical summary of published researched literature 
relevant to the topic under discussion. For this study, the focus is on the perspectives 
of teachers about the introduction of History in the Foundation Phase in South Africa. 
Currently, there are debates on introducing History as a compulsory subject in the 
Senior Phase in secondary schools from 2023 (Ndlazi, 2018), however, from my 
investigation, nothing has been researched in South Africa about teachers’ 
perspectives about the introduction of History in the Foundation Phase. Dixon and 
Hales (2014) also agree that fairly little has been done or written about early childhood 
learning in History. Drawing on current literature this study, therefore, traces views on 
the introduction of History within the Foundation Phase from other countries and 
scholarly views and theories. 
 
The thematic method is the best fit for this literature review as distinct themes 
important to this research will be identified and key issues within this research study 
are addressed. It will allow for the understanding of established connections and 
meaningful relationships between themes (Miles & Huberman, 1994). The following 
themes will be discussed under specific headings. Firstly, I highlight the importance of 
History, how History helps children understand society, provides a sense of identity, 
develops children’s thinking skills and contributes to moral understanding and good 
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citizenship. Then, I discuss theories around children’s historical understanding and a 
presentation of literature on why History must be made compulsory in schools. 
Thereafter I explore the content of History to teach in the Foundation Phase together 
with the integration of History as a proposal to teaching History in the Foundation 
Phase by some authors. Finally, the implementation and the teaching pedagogy of 
History in the Foundation Phase are outlined. 
 
2.2. Importance of History 
Any field of discipline of study needs justification and the teaching of History is no 
exception. Literature consulted depicts that History is important because it is valuable, 
useful, practical and indispensable as it has profound meanings and implications for 
the lives of everyone (Ivey, 2012). Given the related literature to be discussed, it has 
been observed that History provides children with specific skills that help them 
understand society (Cruse, 2011; Nyamwembe, Ondigi & Kilo, 2013). Other scholars 
argue that History provides children with a sense of identity (Fru, 2015; Miller, 2012); 
while some maintain that it develops thinking skills (Nordgen, 2016; Straaten, Wilchut 
& Oostdam, 2016). For (Tok, 2016; Osborne, 2003) History contributes to moral 
understanding in children and it helps children become good citizens. This is because 
the subject History is not just a collection of useless or meaningless facts and figures 
but, it fires children’s curiosity and it offers opportunities for extending their imagination 
and building on their enthusiasm (Ivey, 2012). This implies that investing in teaching 
History in the Foundation Phase will show children that History is vital in understanding 
the past, present and future and will encourage them to take on this important subject 
in the years to come.  
 
Others believe that the knowledge learned from studying History is not useful in 
everyday life or for the future. They believe that learning History is a waste of time 
because events can be interpreted in many ways which makes what we learn in 
History less valuable. They argue that History prevents people from focusing on the 
challenges of the present as people live in the present. History is a subject rarely used 
in people’s lives so it would be better to focus on subjects like Science and Technology 
(Shah, 2016; Macfie, 2016; Placier, 2010). The focus of this section is, therefore, to 
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examine what scholars have to say about the importance of History against those who 
claim that History is not so important.        
 
2.2.1. History helps children understand society 
History as a subject in the school curriculum allows children to make sense of the 
world and to explore and understand the people around them. This infers that History 
helps communities build a common bond; and that they have a shared interest in their 
society because children appreciate the aspirations and achievement of others (Ivey, 
2012). Other scholars, however, have a different view of History and perceive it in a 
negative light. These scholars feel that young children cannot grasp or retain historical 
information. According to them History is dull and boring. It has no relevance in 
everyday life therefore learning History is a waste of time (Shah, 2016; Doi, 2017). It 
contains a lot of useless information and is filled with names, dates, facts and figures 
which are not useful in everyday life or for the future. They feel that those children who 
do learn may end up not remembering it in a few years therefore there is no point 
spending time on a subject which children are going to forget. Furthermore, events 
learned in History can be perceived in different ways by different people which makes 
what children learn in History less valuable (Perrotta & Bohan, 2013).  
 
Contrary to this Bowen, Bradley, Middleton, Mackillop and Sheldon (2012) argue that 
History is important and valuable as it offers data and information about how people 
and societies lived and behaved in the past which will help children to learn how to 
become members of society. Besides, Cruse (2011, p. 2) points out that “it is only 
through knowledge of History that a society can have knowledge of itself”. Thus, 
History serves a dual function because it enables children to understand the past to 
appreciate the present and enables them to live comfortably in a strong and resilient 
society. Hence Nyamwembe, Ondigi and Kiio (2013, p.17) believe that “Without 
History of our past we would not be able to know who we are, who our relatives are, 
where we come from and how we came to be what we are today”. This indicates that 
it helps provide children with a sense of identity. By understanding the past children 
can appreciate the present. Without History being taught to children, they would lack 
understanding of society and lack direction. History helps children understand each 
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other as well as the society in which they live. It helps children identify change, link it 
to the past and deal with it in the present (Pickett, 2014). 
 
Despite the literature outlined above about the significance of History, some scholars 
argue that some teachers and children do not see the importance of History. Shah 
(2016, p. 82) argues that children regard History as “dull and boring” and they do not 
see how it is relevant to their everyday life. Bowen et al. (2012) however, believe that 
History as a subject in the school curriculum is important because it allows children to 
make sense of the world, to explore and to understand the people around them. This 
infers that History helps communities build a common bond and have a shared interest 
in their society because children appreciate the aspirations and achievements of 
others. Furthermore, Korostellina (2008) states that  History not only provides 
information about the past but also makes one understand the affairs and situations 
of the present which assists children in understanding their society and contributes to 
the development of a person’s sense of social identity. Our society is changing 
continuously, so every child must explore and analyse the society they are in so that 
he/she can prepare him/herself to be a good member of that society.  
 
Nyamwembe et al. (2013, p.13) claim that “History is the memory of human 
experience” and children learn how society has changed through time and therefore, 
it prepares them to be future members of society. It reinforces their understanding of 
humanity. The people and events of the past are important because they helped shape 
who we are in the present. To understand the society we live in today children need 
to understand how it was created, the challenges that were faced by past generations 
and the transformations that occurred over time. As articulated by Levesque (2005) it 
is History that laid the groundwork for a democratic society because it helps children 
study people from the past and present and it makes them realise that people are in 
constant interaction with each other. By looking at the History of different cultures a 
child can develop an understanding of why certain people acted the way they did. This 
helps them appreciate their culture and develop a positive attitude towards their 
society which therefore enables them to appreciate others (Ntabeni, 2010). Hence for 
Straaten et al. (2016, p.487) “History can have an eminently socialising effect”. It 
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means that History can be used as a vehicle to help children understand people’s 
actions and help children learn about traditions. They learn where traditions come 
from, the significance of traditions, why it makes sense to have traditions and whether 
to maintain or discard them. 
 
2.2.2. History provides a sense of identity 
Some literature perceives the role of History as being important in developing and 
fostering children’s sense of identity. Zundel, Holt and Popp (2016) argue that History 
provides children with a vast source of characters and events that they can use to 
explore places, people and events which occurred in the past and through that they 
can develop and create an identity for themselves as members of a community in the 
present. This is attested by Straaten et al. (2016) that, History provides children with 
a sense of personal identity which allows them to become aware of their beliefs and 
customs and how it has shaped their personality. They begin to understand who they 
are, where they came from and what they stand for. Thus, teaching children History 
will provide opportunities for children to develop their values, norms and ideals to build 
their identity.  
 
As argued by Andrews, McGlynn and Mycock (2010) teaching History is valuable and 
useful because it promotes and shapes a person’s sense of identity through the 
teaching of national narratives. This implies that telling children about people and 
events in History enables children to gain cultural knowledge and a sense of identity 
which shows that without knowledge of personal experiences of the past the formation 
of an individual’s identity is not possible. This indicates that if History is taught in the 
Foundation Phase it will make children aware that History is important for 
contemporary life. Others find History dreary and believe that it is a sheer waste of 
time to investigate the past. They feel that it is more productive to start thinking about 
what must be done instead of pondering over what has already been done and believe 
it is pointless to study people of the past and how they behaved. History shows 
mankind in the past and sometimes it is shown in an unfavourable light. Children need 
to learn from their mistakes and not learn from the mistakes of the past because that 
was a different era (Perrotta & Bohan, 2013). 
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Pride as part of identity construction and History are another feature identified by 
scholars (Fru, 2015; Mucher, 2007). For Miller (2012) the reasons why students should 
learn History are based on learning stories of injustice and struggles, courage and 
achievement, freedom and equality. All these stories of the past and experiences that 
others had helped children build personal values and aid them in their interaction with 
other people. Children develop their own identity through an understanding of History 
at a personal, local, national and international level which inculcates pride in them. As 
put by Virta (2009) History allows children to draw from life experiences of prominent 
people which gives them pride in their History.  Children understand how others 
respond to specific situations in the past which is useful when resolving present day 
problems. History is the instrument which creates national identity or solidarity towards 
others.  Hence Pickett (2014) states that History helps children deal with and recognize 
change, they can link it to the past and present and in this manner can develop their 
own identity that gives them pride about who they are as members of the community. 
Correspondingly, Fru (2015) maintains that History education promotes pride in one’s 
heritage which will create a sense of identity. 
 
Another important point raised in literature is that History teaches about tolerance. 
According to Cobbold and Oppong (2010) studying events and people of the past not 
only develops a person’s identity but also teaches tolerance. It teaches us to 
appreciate the opinion and views of others no matter what the consequences are. 
Historical reflections about the past also provide us with reasons to form an 
appropriate view of the people in it and of the world at large. It gives children new 
insights concerning building a personal identity within their environment. Mucher 
(2007) argues that History helps us see how people in the past confronted challenges 
and how they embraced opportunities within their society including tolerance of other 
people. Learning History would thus assist children to develop vital understandings 
about how people resolved issues in the past and how it impacted their lives today. 
The learning of History aids in the development of sound judgement and is seen as a 
reliable tool to promote national identity and in the process instil pride in them. Besides 
Bowen et al. (2012) state that History in schools allows young people to explore their 
world by engaging themselves in the lives of other people in other contexts. It teaches 
them something about themselves as well as the people around them. This curiosity 
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equips children with the necessary tools to help them relate and understand their world 
as well as assist them to figure out what it means to be an individual in the wider 
society by providing them with a sense of identity that gives them pride about 
themselves and the world in which they live. 
 
2.2.3. History develops children’s thinking and decision-making skills 
When children use History to communicate it is not necessarily about the past, History 
is also used as an educational tool of empowering children with skills. Nordgren (2016) 
argues that the teaching of History does have broader educational goals and one of 
them is to teach children to learn to make decisions about issues they face in society 
from local to a global level. Similarly, for (Mucher, 2007) listening to stories about the 
great historical figures in History allows for the participation of the child and plays an 
important role in instilling decision-making skills in children when children have to 
evaluate the actions of these historical figures. When people make choices about the 
present and future they use History (past events) to help them make decisions. It can 
guide one towards a better, more positive path in life. This indicates that the 
significance of History is also based on empowering people with other lifelong skills.  
 
Children who learn History mindlessly memorize a lot of information and do not have 
an overall picture of the information they are trying to memorize. They just mindlessly 
store information that serves no purpose and are unaware of the significance of 
historical events and how it impacts their lives. History is thus not relevant (Joseph, 
2011). For Straaten et al. (2016) teaching young children History is relevant if it is 
unpacked in such a way that it will excite and keep children motivated, expand their 
knowledge and make them understand that History is important in their lives. Not only 
does History help with decision making but it also instils thinking skills. Children learn 
how to do research, how to look for reliable resources, how to validate facts and other 
forms of evidence. Children can think critically because they weigh evidence, facts 
and opinions. Harris and Burn (2016) state that, acquiring knowledge in History is 
important because it also teaches children to think critically about it, thus in the 
process, they learn about life issues. Similarly, Cobbold and Oppong (2010) believe 
that History develops the ability of the child to reason because he/she looks critically 
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at documents by identifying evidence, analysing different interpretations of the past, 
evaluating evidence and then learning to substantiate any argument and conclusions 
he/she makes. They also summarize historical material and look at the cause and 
effect of events of the past. This implies that History empowers children with thinking 
skills that would aid them in the job market. As opined by Cruse (2012) the subject 
prepares children for the future by equipping them with the relevant skills and 
knowledge that are needed in adult life. This enhances the possibility of employment 
and develops the child’s ability to participate in a democratic society by being able to 
communicate with others. 
 
2.2.4. History contributes to moral understanding and good citizenship 
Lessons about historical figures of the past learned in History impact greatly on all 
concerned as they contribute towards an individual becoming an active, informed and 
morally ethical human being who is aware of his/her identity and own ancestry. It 
allows children to draw life lessons from the past to construct their understanding and 
reshape their loyalties which will influence their future and therefore be educationally 
useful (Mucher, 2007).  Doi (2017) believes that there cannot be a more useless 
subject than History since everything one learns about has already happened. It is 
often a long way in the past and one cannot even go and talk to people who have 
participated in that piece of History. Most History lessons are about individuals and 
events that existed in the past. Lessons cannot be properly learned from History 
because the content in History is ever changing as writers of History sometimes have 
different interpretations about events and people they have written about. This 
confuses children as they do not know which is correct.  History teaching is therefore, 
a minefield and it is not surprising that many schools have given up on it.  
 
The aim of the study, therefore, serves as a crucial component in understanding the 
role of History within the Foundation Phase since other scholars believe that History 
is a useful subject. Straaten et al. (2016) believe that relevant content in History has 
many benefits, one of them being that History creates citizens who are morally 
responsible individuals who are aware of their ancestry as well as their identity. History 
provides examples of loyalty, courage, obedience and all the qualities needed for good 
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citizenship. Learning from past mistakes enables children to create a better world for 
themselves and others. Teaching children History is an important agent for developing 
citizenship and also a vehicle for nation building because it helps us make sense of 
issues.  
 
As aptly put by Gallagher (1996) History teaching has the potential to contribute to the 
development of citizens who are open-minded, willing to accept differences, be aware 
of diversity and who can respect other peoples’ religions, languages and culture. 
Similarly, Levesque (2005) and Cruse (2012) state that studying History promotes 
responsible behaviour and builds good citizenship. This indicates that historical stories 
provide exemplars of moral behaviours which children can emulate from lessons from 
historical narratives about what is right and wrong. This means it helps children make 
personal choices and it influences their abilities and values to learn from the mistakes 
of others and makes good decisions. Children, as a result, become confident in their 
ability to become proactive citizens of society. As argued by David and Cheruiyot 
(2016) History is crucial to the development of conscientious and active citizens by 
promoting unity and ideal citizenship. In this process, children are empowered with 
skills to make the right choices to improve their academic, social and spiritual needs 
by contributing to an informed and active democratic citizen. For Clark (2009) teaching 
children History comprises the necessary facts about the nation and plays an 
important role in fostering and upholding a positive national way of life. This helps 
children develop good character traits which are a requisite for citizenship and nation 
building.  
 
History teaches children about community spirit. As argued by Bowen et al. (2012) 
History helps individuals in a community to feel that they have a common bond. It helps 
them understand and appreciate their own and other people’s beliefs and culture by 
contributing to an individual becoming an active and informed citizen. Hence Osborne 
(2003) agrees that History courses promote patriotism towards the people in a 
community and helps foster national pride towards one’s country in unison. History 
teachings also seek to include many cultures into one community thereby instilling the 
need for good citizenship. Some scholars like Cobbold and Oppong (2010) perceive 
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that reading stories about historical figures of the past unearths the enormous 
contributions of our forefathers and it provides us with exemplars of good behaviour 
and values. They emphasise the importance of History in the school curriculum by 
stating that historical stories of important people of the past are beneficial because 
they serve as role models for children and aid with moral training. As clearly put by 
Fru (2015) children tend to relate to the heroes and heroines of the past when they 
read or hear stories of great personalities of the past. Therefore, students of History 
can easily distinguish between a villain and a hero in today’s society. Such stories of 
historical figures can be a source of inspiration for young children. 
 
Patriotism is seen as a feeling of commitment and attachment to a nation, country or 
political community. For Zin, Jaafar and Yue (2009) History plays a pivotal role in 
reinforcing this spirit of patriotism in students. It instils love, loyalty and allegiance 
towards one’s country and encourages children to be true citizens of that country. Tok 
(2016) takes this further by opining that History instils in children a love of their 
birthplace. This suggests that if children study History they will get information about 
examples of good and responsible citizens thus contributing to the development of an 
active and informed citizen. Hence Osborne (2003) argues that the subject serves as 
a form of citizenship education. It means that History is the vehicle for respect, care, 
integrity, honour, cultural literacy and nation building. This is put by Ivey (2012, p. 2) 
who stated that, “ History is one of the key things to define us as a people, a nation, 
even as individuals and as human beings-for what ultimately separates us from 
animals is our sense of self and our collective sense of our past”. As observed by 
Seixas (2017), History promotes national citizenry within children by making children 
more engaged, literate and critical. Subsequently, the study of History within the 
classroom not only promotes national identity but creates a conducive learning 
environment where historical understanding is explored and discussed. 
 
2.3. Theories on children’s historical understanding 
Children’s ability to understand History is a complex issue in research. For several 
years, people have tried to understand how learning takes place and various 
arguments have been put forth regarding how children learn History. According to 
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Wunder (2002) children in the early grades can be taught History and understand 
History at levels beyond the memorization of certain information. When curricular is 
presented to children using the correct instructional method and materials it will be 
conducive to learning thus allowing children to attain high levels of historical 
understanding. Various scholars like Mindes (2005), Sexias and Peck (2004) have 
tried to explain how children learn and how historical understanding takes place at the 
Foundation Phase level. Sexias (2017) claims that in History theory and practice of 
historical understanding have played a pivotal role. School History is in an excellent 
position to progressively advance historical thinking by teaching children to make 
connections and forge relationships within the discipline (Cooper, Nichol & Guyver, 
2013). Donnelly and Wiltshire (2014, p.5) firmly believe that “historical understanding 
is a synonym for thinking and encompasses historical literacy skills”. This historical 
understanding or thinking involves historical comprehension, interpretation, analysis, 
research and decision making (Hoover & Yeager, 2004). There is, therefore, a need 
for students to be taught how to analyse historical evidence, to examine the motive, 
intention, purpose and plan of historical events. They need to go beyond the written 
word (Heyking, 2004). 
 
Theories of learning differ greatly with psychologists and the process of learning has 
been an important consideration for early philosophers and teachers (Edgar, 2012). 
Historical understanding is viewed as unique and literature is divided on learning 
theories. Some scholars agree that children of all ages can learn History (Newton, 
2001; Chapman, 2015; Dulberg, 2005; and Mindes, 2005). They believe that young 
children are aware of time, they can identify different interpretations of stories and are 
proficient in reasoning in familiar situations from the Foundation Phase level.  Other 
theorists like Heyking (2004) and Blake and Pope (2008) disagree and say children 
can only learn History at a certain age because the subject is complex. 
 
Some theorists argue that History is a record of human events and it aims to 
endeavour to help children from early ages to understand such events. Newton (2001) 
argues that children as young as seven/eight years’ old were able to understand 
historical accounts. They similarly viewed History but only differed in the way the 
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accounts were related to them. Also, according to Chapman (2015) History, if properly 
taught to children in the early years, can instil important opportunities for historical 
understanding in the theory and practice of education. Students must engage actively 
in the learning process.  
 
Hinde and Perry’s (2007) study which included a group of History teachers found that 
teachers expressed their views regarding the use of philosophical theories such as the 
Piagetian theory to teach historical understanding to children was not appropriate. The 
heated debate that took place was the fact that History content included in the primary 
school was too difficult for young children to comprehend. Piaget believed that children 
reached distinct stages in cognitive development. For him, children between the ages 
of two and seven have problems understanding differing viewpoints or empathizing 
with others and therefore experienced difficulties learning History. Thus, teaching 
historical content in the primary years was inappropriate (Blake & Pope, 2008). 
Dulberg (2005) on the other hand suggests that if a teacher understands how children 
learn, they will be able to consistently develop effective plans and strategies to be 
used in the classroom to foster the development of historical understanding so that the 
child participates actively in the process of learning. In doing so Mindes (2005) 
stresses the importance of looking at children’s ages and stages of development when 
discussing how learning takes place. This is because children at the age of seven or 
eight years old do have distinct concepts of ‘past’ and ‘present’ (Jorgensen, 1993) 
meaning that even young children can understand History if it is taught in the early 
years. 
 
2.3.1. Theories negating children's ability to learn History from an early age 
Historical learning theories differ in terms of whether children can learn History or not. 
Numerous arguments for and against the teaching of History in the primary school 
have been put forth by numerous scholars. According to Dulberg (2005), children’s 
historical thinking and the study of History were regarded by early researchers as 
merely the transmission of knowledge to be tested. Children’s problem solving and 
thinking abilities were regarded as secondary since the major purpose of learning 




Piaget observed young children for several years and made invaluable contributions 
to the field of education in the twentieth century. He described elements that helped 
us understand children. Piaget developed the four stages in cognitive development 
through which a child passes and stated what children understood at different stages 
(Weegar & Pacis, 2012). Piaget claims that in the sensorimotor stage (birth to about 
two years) children learned by using their five senses, by actions that are goal directed 
and by object permanence. They can express their thought through language. 
However, they cannot think how adults do and they do not understand that people’s 
points of view differ. According to Piaget, they are egocentric and illogical. Piaget 
(1952) elaborates that it is in the preoperational stage (roughly two to seven years) 
that children can do one step logic problems. They can complete operations, and 
language is developed however, they are still egocentric. The concrete operational 
stage is from about seven to 11 years. It is during this stage that the child displays 
signs of logical and deductive thinking abilities. During the formal operational stage 
(from 12 to15 years and extending into adulthood) Piaget maintains that children can 
think logically and they can reach a level of thinking that is more complex, but they still 
show some signs of egocentrism (Blake & Pope, 2008). Piaget then explains that 
children in the sensorimotor and concrete developmental stage find it difficult to grasp 
historical content and are unable to comprehend how the past relates to the present. 
Booth (1994) agrees that Piaget’s theory of cognition cannot be used to measure 
historical understanding.  
 
According to Piaget children should create and construct knowledge which is based 
on their experiences rather than only receive information from the teacher. How they 
do this is also related to their physical, mental and biological stage of development 
(Pritchard, 2009). Learning was a developmental cognitive process and it encouraged 
hands on learning (Darling-Hammond, Austin, Orcutt & Rosso, 2001). Piaget believed 
that his hierarchical stages of cognitive development in primary school children render 
learning historical content unrealistic (Hinde and Perry, 2007). Dulberg (2005) explains 
that it is only during Piaget’s formal operational stage that children participate actively 
in the learning process. Hinde and Perry (2007) point out that according to their 
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understanding of Piaget’s learning theories; it is not recommended that History content 
be taught to children in primary school. Piaget stated that inappropriate content like 
violence in History- civic unrest and wars could be damaging as this would not shed a 
positive light on the past and it would be beyond their scope of understanding. 
 
Booth (1994) points out that Hallam was the first to use Piaget’s ‘ages and stages’ and 
his theory of cognition to understand the nature of historical understanding in young 
children. Hallam’s work was of importance because it highlighted the difficulties faced 
by teachers in teaching History to children below the age of 16 (Heyking, 2004) Hallam 
(1967) believed that when faced with activities requiring historical understanding 
children under the age of 16 who were in the concrete operational stage were unable 
to cope with abstract tasks or concepts and thus not able to learn History. History 
teaching in the elementary years was not advisable as it would be beyond their level 
of understanding. Only children at the age of 16.5 years could learn History with the 
correct motivation.  
 
Lev Vygotsky’s (1896-1934) theory of learning has some similarities to Piaget 
concerning how children learn, however, while the two agreed that knowledge is 
constructed, they do not agree on how it is constructed. Vygotsky was instrumental in 
the development of the concepts of cognitive zones (Zone of Actual Development- 
ZAD and Zone of Proximal Development- ZPD) whereby children complete tasks set 
on their own-meaning students work independently, however they still need the 
guidance of an adult (Vygotsky, 1978). Teaching historical understanding based on 
Vygotsky’s theories of learning to very young children has its limitations because 
History is difficult to understand (Blake & Pope, 2008). Vygotsky however, challenged 
Piaget’s theory of the development of cognitive abilities of children to include the 
importance of social-cultural cognition whereby children learn from their own 
experiences to discover, explore, create and construct. Children learn not only through 
interacting with the physical world but also through their encounters with individuals 
within the environment (Vygotsky, 1978). With teacher-student co-operation in the 
classroom,  children can think conceptually, control their attention and develop logical 
thought processes so that they can commit to memory well-developed concepts of 
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History from a young age (Darling-Hammond et al., 2001) thus theories supporting the 
ability to learn history will be discussed next. 
 
2.3.2. Theories supporting children’s ability to learn History from an early age 
Other theorists dispute Piaget, and Hallam’s views and argue that History can be 
learned even in pre 16.5 years. For example, Bruner who has made invaluable 
contributions to the understanding of learning History mentions that children must be 
able to learn the fundamental principles of any subject matter first before just 
mastering facts (Takaya, 2008). He advocated learning through enquiry and was 
particularly interested in the cognitive development of children (Mindes, 2005). 
According to Bruner (1960), any child can learn anything at any stage of development. 
He believed that children’s intellectual ability developed in various stages depending 
on how a child’s mind works. Bruner claimed that difficult subject matter can be taught 
to young children if the content is formulated, presented and taught with appropriate 
structures, honestly and intellectually. He suggested that basic ideas must be revisited 
continuously and built upon until the child understands them completely.  
Environmental and experimental factors affected the learning process.  
 
Bruner was instrumental in developing the “spiral curriculum” theory of learning where 
the same subject matter is revisited at periodic intervals with the child, with the intensity 
of the spiral material increasing each time to make learning more meaningful (Bruner, 
1960). As topics are revisited children’s understanding of information intensifies and 
thinking gradually develops from abstract to concrete. The “spiral curriculum” theory 
allows for knowledge or information to be repeatedly imparted in such a manner that 
it would deepen and expand a child's knowledge leading to optimum learning (Darling-
Hammond et al., 2001). According to Bruner’s theory of learning, topics in History 
should be introduced to children at the correct age levels and that it was also important 
to find the most valuable concept of learning that would develop the child’s cognitive 




Booth (1994), another theorist argues that children can understand the past if the 
History content, structures and processes are deepened by revisiting the same topics, 
themes and areas frequently. Historical understanding can be achieved and 
progression is attained by setting targets. This theory argues that learning also 
depends on personal experience. Taylor & Parsons (2011) explain that Booth realised 
that adolescents could develop an understanding of the past after he conducted his 
research with 14 and 16-year-old children. 
 
Denis Shemilt in his opinion states that children have the capacity for historical 
understanding however the structure must be clear. In his study, the United Kingdom’s 
School History Project (SHP) adolescents aged between 13 and 16 years old were 
included. Shemilt explained that a wide range of materials must be used and that there 
must be active involvement by the child as this has an important impact on the 
development of historical conceptualization as children grow older. It advocated active 
learning using role play and the use of source materials in schools (Booth, 1994). 
Shemilt’s assessment offered proof that the SHP was successful in uplifting the quality 
of adolescent historical learning (Taylor and Parsons (2011). Newton (2001) affirms 
that the purpose of History is to illustrate that History is a record of human events. 
Children may be mentally capable of understanding these events however these 
events need to be learned. Repeated exposure to the content and the guidance of the 
teacher is of crucial importance if learning amongst young children is to take place. 
(Sheldon, 2010).  
 
Sexias and Peck (2004) also dispute the claim that young children cannot understand 
History. He claims that young children do have images of the past and they do 
understand the past. It may be sporadically incomplete and sometimes inaccurate but 
History teachers must help them figure out the past, understand its implications and 
help teach children to think historically. This theory suggests that children should not 
only be taught many historical facts, they should also be taught to understand their 
use and how they fit together through the ages. As supported by Dulberg (2005) 
children as young as Grade two knew something about History and could deal with 
some concepts of History if it was presented in the proper context. Furthermore, Fillpot 
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(2012) believed that historical skills can be taught to children in the earliest school 
years. According to Cooper (2014), young children can attain historical understanding 
if they are involved in the historical process from the beginning. Through discussions 
of the past children learn to listen to the views of others, argue and defend their point 
of view and develop new points of view. Hence Groot-Reuvekamp, Ros, Boxtel and 
Oort (2017) argue that young children can develop an understanding of History from 
a young age if the subject matter is presented appropriately. Children aged between 
five and seven years understood the broad concept of time when looking at old 
pictures and photographs.  Hinde and Perry (2007) also agree that young children can 
be taught History and attain historical understanding because they can distinguish 
between the past and contemporary events by using temporal language like ‘ long ago’ 
and ‘ now’. Young children can indeed understand History if it is linked to their existing 
knowledge and presented to them in a language they understand. 
 
History is accessible to children of all ages if creativity is used in teaching young 
children. As suggested by Pickett (2014) History offers young children many 
opportunities for historical understanding because it has a wide range of interesting 
materials to engage and delight them. Young children become excited when they listen 
to tales about amazing deeds, and wonderful feats of heroes or heroines. In the same 
context, Heyking (2004) claims that research does suggest that very young children 
do encounter traces of History in the landscapes around them, from relics of the past, 
in the language they use and from the programmes on television as well as the films 
they watch. Young children as young as second graders do have some conception 
and understanding of History. They can distinguish between History and the present 
Newton (2001) mentions that young children can distinguish pictures of people and 
places according to a particular period in History however, they have problems with 
the significance of historical periods, dates and epochs. This infers that children can 
learn History but the choice of content, cultural context and how the teacher delivers 






2.4. Reasons for making History compulsory in schools 
Young children today know very little about the History of the country they live in and 
they do not know much about the world around as depicted in the literature (Zundel, 
Holt & Popp, 2016). Hence this section focuses on the reasons why literature supports 
the making of History compulsory in schools globally as well as South Africa and 
continues to discuss the issue about learning the subject in the Foundation Phase. 
 
2.4.1. Reasons for making History compulsory in schools: global context 
Through the literature survey, there are views supporting History as important in 
ensuring that children start to learn about their past and their historical culture, thereby 
indicating that History is worthy of being taught in schools. Nordgren (2016, p. 479) 
explains that, “We all use History to communicate” as historical references appear 
almost everywhere-they can be found in political discourses, advertisements, on 
stamps and banknotes with historical figures, flags, architecture, and works of art of 
earlier generations, statues, buildings, street names, memorial sites and photographs. 
All these resources can be used as communication tools. As clearly put by Osborne 
(2003) today’s children world-wide know very little about History. Therefore, there is a 
profound need for History to be taught in schools to instil in children an appreciation 
of the past and how we came to be. Pickett (2014) believes that History as a discipline 
is of importance and should be included in the school curriculum of every student 
regardless of their curricular track, academic standing or their plans for the future.  
History provides a platform for children to understand each other as citizens in society. 
This infers that by teaching History children are exposed to a larger historical milieu.  
 
Temple (2010) highlights the importance of History by stating that History has been 
included in the National Curriculum in England and Wales for all primary school going 
children to develop chronological understanding skills, as well as interpretation, 
enquiry and organisation abilities as these skills will be needed to lead a successful 
and productive life. Cruse (2012) and Tambyah (2017) confirm that the teaching of 
History has already been introduced in the national curriculum in England at key stage 
one (five to seven-year-olds), key stage two (seven to 11-year-olds) and key stage 
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three (11 to 14-year-olds) and in Australia (years one, two and three) respectively with 
an emphasis on the development of historical skills. Clark (2009) claims that in 
Australia and Canada History is being taught in the primary or elementary years. 
History lessons in these countries begin by looking at the local community and the 
family. Similarly, Pickett (2014) also claims that children study History in Iowa, from 
early childhood because it helps children make connections with the past so that they 
can see how it will impact their future and also to prepare students to be citizens. 
History is taught in Baxter, Iowa from key stage K to 12 to expose children to a larger 
historical curriculum. 
 
According to Smith (2016) History is taught as a discrete subject in Scotland in the 
Senior Phase (ages 14 to 19) but students aged 11 to 14 and 4 to 11 are offered 
History as an organiser course called People, Past Events and Societies (PPES) with 
the sole purpose of developing the child’s understanding of the heritage and culture of 
Scotland.  Klein (2010) is quick to point out that the rationale for teaching children 
History in the Netherlands is to prepare children for the task of using the past 
responsibly for future purposes. History, in Norway, as recorded in the Early Childhood 
Education and Care (ECEC) programme laid down the specific goals for children 
learning History. It applied to children from one to six years old. Children had to learn 
about local communities and societies including different traditions and lifestyles. This 
programme proved that young children could learn History and that they did show an 
emerging historical consciousness (Skjaeveland, 2017).  
 
Clark (2009) argues that young children today do not know much about the History of 
the country in which they live. She, therefore, believes that because of this History 
should be taught in school as it brings the nation together and acts as a great unifying 
mechanism. Williams (2016, p.10) also highlights the importance of teaching History 
in schools when he states that “learning History is learning lessons that are relevant 
for both the present and future”. Cruze (2012) in his support for the necessity of History 
argues that a society can have knowledge of itself only through knowledge of History. 
History offers opportunities for extending children’s imagination and building on their 
enthusiasm. Straaten et al. (2016) however argue that History as a subject is designed 
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to study events in the past and does not explicitly explain their relevance. Osborne 
(2003) goes on to state that there have been numerous debates over the purpose and 
nature of the study of History. One of the main areas of concern was whether children 
were capable of understanding History at a young age. 
 
Levesque (2005) claims that there is some consensus about History being important 
as a school subject because it fosters opportunities for developing responsible 
behaviour, be it as a community leader, a voter, a petitioner or as a simple observer. 
History is important because it offers valuable information about people, places, 
communities and events of the past which we can use to make sense of the present 
and it is only through studying History that we can understand our lives. History is a 
unique discipline because it is seen as a socialising subject and it is regarded as 
important because it is related to contemporary life (Smith, 2016).  Furthermore, Clark 
(2009) states that History plays an important role in promoting awareness of being 
good citizens, implying that children will respect their past, protect and promote their 
own culture and become good citizens. He agrees that History must be taught in 
schools because it plays a positive role in holding and fostering good citizenship. 
Children will be proud to enlighten others as to who they are, which society they come 
from and what they have achieved collectively as a unit. 
 
The place of History in schools cannot be emphasised enough as it fosters responsible 
and informed citizens (Straaten et al., 2016) Hence there is a need to make students 
aware that History brings together individuals, society and the nation. History can 
create meaningful experiences for children (Cooper, 2002). Clark (2009, p. 745) 
remarked that teaching children a subject like History “comprises the essential facts 
about the nation and should play a positive and uplifting role in national life”. When 
children learn about the History of their country it will hold the nation together since it 
will be educating them about the country they are about to inherit. Tambyah (2017) 
remarked that through History children will become informed and responsible citizens. 
History also develops the individual’s judgement and reasoning capacity about human 
affairs. Zin et al. (2009) believe that teaching History to children is important because 
it will develop them spiritually, emotionally and intellectually. History being part of the 
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school curriculum has been the topic of discussion in numerous countries like 
Australia, North America and Europe. Macfie (2016) believes that in recent years the 
teaching of History has become an increasingly ‘persuasive public commodity’ in the 
sense that it is being widely recognised for its importance in educating the young about 
their heritage. Also, Gultekin and Berk (2011) agree that special importance should be 
attached to the teaching of History starting from primary school until the end of high 
school because it provides knowledge of past events, practices, people and ideas 
which contribute to the understanding of humanity. 
 
Bowen et al. (2012) believe that all schools should ensure that History as a subject is 
included in the school curriculum in both the primary and secondary phases as well 
as in all school years as this will ensure that children learn about significant events 
that were considered important in the past. This shared History will help local, regional 
and national communities feel that they have a common bond as well as interest in 
their future. Audigier and Fink (2010) believe that History which is taught and learned 
in school is not just a simplification or a reduction of academic History; instead, it is a 
subject which is characterised by specific exercises, shared knowledge and 
procedures of evaluation and motivation. Students are finding it difficult to understand 
and comprehend the context in which they live therefore because of the related 
literature it has been observed that there is a need to make History compulsory in 
schools for sound general education (Tok, 2016). 
 
2.4.2. History as a compulsory subject in South African Schools 
It is the opinion of Mindes (2005) that in the past primary schools had primarily focused 
on just the basics of education- reading, writing and mathematics. In recent years there 
have been significant concerns about the state of children’s historical knowledge and 
the discipline of History not only by the public but also by professionals (Cruze, 2012). 
History has made a comeback in some schooling systems, but it certainly does not 
occupy a prominent place in all schools (Osborne, 2003). In all South African Schools, 
History is not taught from Grades R to Grades three, meaning that History as a subject 
does not feature in the Foundation Phase national curriculum. Children only start 
learning History from the intermediate Phase which is Grade four. Even in Grade four 
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History is combined with Geography and falls under the Social Science umbrella 
(DOE, 2011). History is offered in South African schools in the intermediate and Senior 
Phases from Grade four to Grade nine. In Grade ten (which is the start of the FET 
band) children can choose History as an elective option (DOB, 2018). 
 
In 2015 it was established that children had a lack of knowledge about the country’s 
history. What alarmed departmental representatives was the fact that children were 
battling to understand the environment in which they lived. This concern led to the 
establishment of an MTT to report on the feasibility of History being included as a 
compulsory subject in the national curriculum from Grade ten to Grade12. The team 
spent approximately three years scrutinising how other countries taught History in their 
schools. Twelve schools were investigated and some of the schools the MTT looked 
at included schools in Rwanda, Nigeria, Tanzania, Russia, Zimbabwe, India, China 
and Brazil where History was being taught. This was done so that they could 
strengthen History as a subject in all South African educational bands (Phakathi, 
2018). The MTT recommended that History be taught to children from Grades ten to12 
as a compulsory subject from 2023. It also recommended that Life Skills which was a 
compulsory subject be removed and History be taught instead. One of the 
recommendations made was that History should be more representative meaning that 
the History curriculum should also reflect a more Afrocentric perspective and it should 
include History about gender because gender issues had little attention in the current 
curriculum. It further recommended that these changes be implemented on a phase- 
in basis which would start from 2023 as this would give the Education Department the 
time it needed to prepare for such changes. (Breakfast, 2018). No mention was made 
about the introduction of History in the Foundation Phase. 
 
Despite these efforts, Chisholm (2018) points out that the proposal to make History 
compulsory does indeed face many challenges. One of which includes the availability 
of well-trained History teachers to teach History from 2023 which would be problematic 
as the demand may not be met by universities and colleges. While there has been 
some support for the teaching of History,  to make it compulsory for certain grades has 
received some backlash as it will hinder the child's’ ability to make his/her own choice. 
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Children are already compelled to take their home language, a second language, 
Mathematics/Maths Literacy and Life Orientation. Consequently compelling them to 
also do History is burdening children (Pather, 2018) 
 
According to Bailey (2018) to make History a compulsory subject from Grades ten to 
12 will mean that our time, money, energy and resources will have to be channelled 
to yet another priority subject while our education system is under so much pressure. 
Instead, we should be focusing on the basics-reading, writing and Mathematics. 
History is portrayed as a remedy for the lack of adequate literacy skills in our education 
system. This compulsion to teach History does not guarantee that it will enhance 
everyday life skills such as vocabulary, comprehension, communication, translation, 
extrapolation, reference techniques, and judgment. This can only be done if teachers 
possess the necessary skills to teach History to children in the correct manner.   
 
While efforts have been made to include History as a subject in the Senior Phase of 
schooling, the following section looks at the literature that focuses on the importance 
of including the teaching of History in the Foundation Phase which is from a global 
context since no study from literature survey indicates the introduction of History in the 
Foundation Phase in South African schools. 
 
2.5. Which History to teach in the Foundation Phase? Global context 
Research shows that many teachers are not sure and are underprepared regarding 
teaching History in the classroom for various reasons because they are faced with 
numerous situations during teaching History. They fear the emotional reaction of 
children in the classroom and perceptions of the community because of differing 
values, beliefs and identities (Kello, 2016). The demand for a curriculum that reflects 
a variety of expectations is difficult. Teachers are continuously confronted with the 
problem of designing a curriculum that simultaneously considers subject matter, 




A comparative research study was conducted in 2006 by Clark (2009) to find out what 
students and teachers had to say about teaching and learning History in Australia and 
Canada. Teachers expressed the opinion that reducing History classes to just 
transmitting knowledge adversely affects children and undermines their 
understanding. History should not just be about learning facts but should be able to 
engage children in the History learning process. Harris and Burn (2016) state that the 
type of knowledge children need and how they make use of it should be the starting 
point for the development of a History curriculum for young children.  They are also of 
the opinion that developing a curriculum is a complex and difficult task, however, giving 
young children access to factual knowledge will enable them to make sense of their 
world and also allow them to engage in discourses. 
 
An important challenge concerning the History curriculum is what kind of History to 
teach in a multi-ethnic classroom. History education is influenced by the morals and 
ethics of the community which should be taken into consideration when selecting 
areas to focus on in the classroom (Virtua, 2009). History education is a meeting place 
for diverse historical cultures. Therefore, the History curriculum in schools should be 
flexible to allow for the introduction of different topics to cater for pupils’ interests 
(Bowen et al., 2012). Ormond (2017) states that in secondary schools in New Zealand 
History teachers have recently embarked upon a recent journey as free-agents who 
could determine their History content. They have become the core curriculum 
developers for their subjects at the local level of their schools. This is indeed a shift 
from nationally prescribed themes and topics. 
 
A recommendation made by Tambyah (2017) is that a reduced curriculum should be 
implemented in the Foundation Phase beginning with History about the family as this 
will make the past less abstract and more connected to the child’s experience. The 
curriculum for History in the early years' programme should embrace the child’s 
personal, family and local History rather than focus being placed on famous 
individuals. Mindes (2005) firmly believes that in the pre-primary and primary school 
years the curriculum should be taught in themes that should be based on children’s 
interests. Theme selection should also be developed based on children’s prior 
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experiences, skills and developmental stages. Using themes as a starting point can 
help teachers, and children, who can form hypotheses, gather information, make 
summaries and also draw conclusions. Themes which are included in the curriculum 
should be about the child him/herself, his/her family and community and knowledge 
should be systematically developed over time.   
 
History in the primary years should also typically focus on universal elements of 
cultures such as communication, food, transport, clothing, shelter, communication and 
government (Alleman & Brophy, 2003). They believe that primary school children 
should learn History within an integrated and balanced curriculum which allows for 
powerful ideas to be drawn from other subjects. Harris and Burns (2016) also mention 
that up to 1990 the curriculum content for History in the United Kingdom was left largely 
up to the discretion of the classroom teacher. This was modified several times however 
and by 2007 the curriculum was framed with key themes which only applied to children 
aged 11-14 while primary schools were expected to work with the old version. This 
implies that each theme should guide teachers in choosing and developing content 
that is based on children’s interests to foster curiosity, develop problem-solving skills 
and enhance their levels of investigation. However, the selection of content for themes 
should be based on children’s developmental stages, skills and previous experience 
of the History curriculum (Mindes, 2005). Other scholars like Tambyah (2017) 
recommend teaching History in the early years through the holistic method as it is 
beneficial in developing sound historical imagination. Donnelly and Wiltshire (2014) 
also agree that it is important that young children be taught History at an early age as 
it will develop a good understanding and working knowledge of History which will be 
beneficial in later years. To avoid overcrowding in the Foundation Phase curriculum 
Donnelly and Wiltshire (2014) recommend that History content be integrated with other 
subjects in the early years as this will enrich, broaden the primary curriculum and also 
lay the foundation for learning History throughout the child’s primary schooling years. 





2.6. Integration as a measure of making History in the Foundation Phase 
compulsory 
No discipline is on its own and no discipline is as far apart as previously thought which 
means History can engage itself with several disciplines (Macfie, 2016). The 
knowledge acquired by students of History lends itself readily to illustrating and 
supporting learning in other curriculum subjects. Grady, Reilly, Portelli and Beal (2014) 
also highlight the important practice of curriculum integration. They state that Dewey 
believed that the child in the classroom brings an extensive wealth of experimental 
and personal knowledge to the learning sphere and that activities should be designed 
within the classroom to foster intellectual development. Grady et al. (2014) argue that 
an integrated curriculum meets the needs of everyone as it enables children to 
address questions for which they seek answers. An integrated curriculum enables 
children to make sense of themselves and the world around them thereby creating 
more meaningful learning. Other scholars mention that the teaching of History in an 
integrated manner can be paired with several subjects like English (National 
Curriculum Board, 2009), Mathematics (Panasuk & Horton 2013), Science (Macfie, 
2016), Geography/Environmental Studies (Harris, Wirz, Hinde & Libbee, 2015), 
Science, Religious Studies (Mindes, 2005), Physical Education (Blyth, 1989), Music, 
Dance, Drama and Art (Cooper, 2002). 
 
2.6.1. English 
History has close links with English and there are familiar combinations in which 
History plays a useful supporting role. Literacy is profoundly entrenched in historical 
understanding and it relates itself to expressive activities like poetry, songs, jingles, 
picture discussion, story-telling and drama. Stories about historical figures of the past 
which are narrated during story-time in the English period introduce children to people, 
places, strong emotions and concepts of right and wrong. Children gather an immense 
amount of cultural knowledge and a strong sense of identity through storytelling about 
the great and the good. The study of History integrated with the English lesson arouses 
children’s interest and inspires children to read texts, gather information and create 
their texts clearly and logically. Children learn to be critical thinkers as they need to 




If well taught, History can be incorporated in Mathematics. Panasuk and Horton (2013) 
argue that History supplies endless opportunities to find out about the development of 
humanity, its civilizations and it is most likely to affect children’s understanding of the 
influence of Mathematics. They believe that the historical background in Mathematics 
is important because it provides a foundation and lays the groundwork for learning. It 
provides an opportunity for children to learn the nature of Mathematics, its cultural 
significance and the influence it has on the development of Technology and Science 
in society. In the Foundation Phase, children learn how to write numerals. In the 
Mathematics lesson children can be taught the History of numerals and how to write 
numbers in different cultures.  Panasuk and Horton (2013) state that the historical 
background of Mathematics is beneficial to children who are battling to learn 
Mathematics since History plays a pivotal role in learning. 
 
2.6.3. Science 
An awareness and understanding of History are important for children learning 
Science. Simple stories of famous scientists who made discoveries can be narrated 
to children. The discovery of the wheel, telephone, etc. provides children with 
knowledge of the pace of technological and scientific development through the ages 
and its implications for the future. During the Life Skills period in the Foundation Phase, 
children are taught various themes which provide ideal opportunities for the teaching 
of History. Topics like Inventions in Grade one allow the teacher to discuss inventions 
through the ages. Children bring pictures of inventions and the discussion which takes 
place refers to the past and present. An understanding of the past lends itself 
effectively to children acquiring knowledge for the various inventions and applications 







2.6.4. Environmental Studies/Geography 
History and Geography have been very often integrated throughout the curriculum, 
however, ample attention must be given to the distinctiveness of both subjects and 
how they complement each other must be highlighted. Teachers must have sufficient 
knowledge of both subjects or children may learn incorrect information (Harris, Wirz, 
Hinde & Libbee, 2015). Geography has been dominating Environmental Studies 
because of the belief that ‘place’ could be taught to children at a very young age. 
History and Geography are significant integrative elements where children learn about 
their locality on a small scale. At the Foundation Phase level, this could lead to 
teachers undertaking fieldwork in historical sites locally and sometimes in other areas. 
History is heavily dependent on the geographical knowledge and the History 
curriculum makes use of historical atlases.  For example, when studying the seashore 
in the place where children live, a plan of the seashore town could be drawn illustrating 
all the buildings that were in the town in the past and all the buildings that have 
replaced them (Blyth,1989). This would be effective if children live in that area.  Focus 
is placed on learning to develop the skills of mapping and interpretation of these maps. 
To be able to understand the past concerning people and how they use the 
environment, the curriculum makes use of geographical knowledge (National 
Curriculum Board, 2009). 
 
2.6.5. Religious Studies 
Religious Studies is often most effectively approached in the school at the Foundation 
Phase level through History. Religious holidays of different cultural groups like Easter, 
Diwali and Eid to mention a few provide ample opportunities for children to learn 
History. Singing songs from different religious groups fosters an appreciation for all 
cultures and their way of life, and aids in the development of integrity in individuals as 
well as fostering tolerance of other race groups (Mindes, 2005). 
 
2.6.6. Art 
History plays a pivotal role in Art Education as it enhances children’s appreciation of 
the arts by drawing on numerous artistic forms and understanding them in their 
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historical context. So much of the past is with us in art and architecture. Old artefacts 
and buildings could be examined, painted, sketched and modelled. Painting, drawing 
and creative work are important to children in primary school. Young children can 
gather a lot of information from paintings and they can make deductions and draw 
conclusions about people, artefacts, clothes and events. This means that children can 
learn to look at paintings in a more organised manner.  Buildings, objects and scenes 
needing representation in History could be done through art. Therefore, art becomes 
an important means of recording the past (Cooper, 2002). 
 
2.6.7. Physical Education 
Physical Education in the school curriculum can also be integrated with History. 
History lends itself to many activities like going on walks through the town, nature trails, 
walking tours to churches and visiting museums and monuments. Playing the different 
codes of sports at school could lead to discussions of famous sporting legends of the 
past. These activities at the Foundation Phase level will provide opportunities to 
discuss the history of the town and important people while enjoying physical activity 
(Blyth, 1989). 
 
2.6.8. Music, Dance, and Drama 
The story of man through the ages has been closely linked with people expressing 
themselves through different media. So much of the past can be found in Music, 
Dance, and Drama which our children need to pursue. Medieval History can be linked 
to Music. This is when people began to make their instruments in an impromptu and 
unsophisticated way. If given the opportunity children can be asked to make these 
musical instruments and these could be used to enact short scenes or incidents from 
the past thereby linking Music, Drama and History (Blyth, 1989). Cooper (2002) makes 
it clear that imaginative play like Drama, plays a vital role in teaching young children 
History because it can help children create their own interpretations of the past. Music, 
Art and Drama play an important role in learning at the Foundation Phase level as it 




When children first enter school interactions between subjects are developed to make 
learning more meaningful for them. Gradually children begin to understand the 
importance of History as being one subject amongst others and they begin to 
differentiate between the different subjects (Audigier & Fink, 2010). 
 
2.7. The implementation and the teaching pedagogy of History in the Foundation 
Phase 
The teaching and learning of History have been beset by many challenges such as 
inappropriate teaching methods and learning resources. Reitano and Winter (2017) 
state that History, as a subject and discipline, has been a topic of discussion for 
national and public interest for many years concerning its curriculum context, 
substance and pedagogies of teaching within the classroom. Roberts (2011) claims 
that much of this interest in History is focused on the concern for its quality of teaching 
in schools. For student learning to be effective in History a sound knowledge of both 
the nature of the discipline and knowledge of the subject matter is a prerequisite. 
Teaching, Shah (2016, p.81) believes was traditionally regarded as “simply pouring 
curricular information to the students”. It was perceived as just the passing on of the 
curricular provisions of the curriculum to children and mastery of its content was the 
central focus. There was no thought for the overall development of the child. It did not 
take into consideration children’s needs, aspirations, interests and maturation. Stoel, 
Drie and Boxtel (2015) state that researchers have advocated for the teaching of 
History to children to develop historical reasoning abilities and are against teaching 
History only to transmit facts.  
 
Chapman (2015) points out that when teaching History to young children it is important 
to remember that both knowledge and understanding of historical concepts are crucial 
to understanding the past. Teachers play an important role in developing children’s 
historical thinking. Tok (2016) firmly believes that the teacher has a significant role to 
play in motivating children to develop their interest in History. A wide range of factors 
influences teachers’ decision making regarding curriculum planning and teaching in 
the History classroom. Mindes (2005) states that as early as 1930 progressive 
teachers like John Dewey encouraged teachers to use activity-based learning which 
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focuses on children’s interest to teach History. The curriculum must be flexible and 
substantial. 
 
In the opinion of Dulbreg (2005), an effective teacher is one who understands how 
his/her children learn and one who is constantly developing effective pedagogical 
practices to promote learning. Besides, Levesque (2005) strongly suggests that the 
teachers’ understanding of History as a discipline and knowledge of their children’s 
interest will greatly assist in the selection of content and the type of teaching aids to 
be selected. Apple and Ellis (2015) also firmly believe that teachers should focus on 
designing lessons in such a manner that it facilitates learning and enhances the ability 
of children to learn. Virtua (2009) believes that children in the classroom belong to 
different ethnic groups which should also be taken into consideration when choosing 
cooperative learning strategies to teach young children so that learning can be 
effective in the classroom. Grady et al. (2014) emphasise the importance of the 
teacher guiding children from one new learning experience to the next but always 
keeping in mind that the child should not be made to fit the curriculum and nor should 
they be forced to follow a particular path.  
 
Knowledge and understanding of the curriculum, effective teaching strategies and 
respect for those involved in the education process are vital. Newton (2001, p. 186) 
claims that “the ages and abilities of the children would determine the choice of 
strategy”. Foundation Phase children learn from repeated exposure to the content and 
through the teacher’s constant guidance. Teaching should be based on what children 
already know and in a language with which they are familiar. Allerman and Brophy 
(2003) maintain that for the teaching and learning of History to be dynamic, powerful 
and effective it should be based on children’s prior knowledge and the enduring 
themes and tasks that have relevance beyond the classroom. Young children 
according to Pickett (2014) are always intrigued and fascinated by masterful stories of 
amazing feats and tales of extraordinary heroes and heroines. History should offer a 
wide range of materials that should delight and engage the young child. Osborne 
(2003, p. 606) argues that “History should be treated as an educational and not as an 
informational subject”. History teaching should focus on developing children’s 
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understanding and thinking and should not concentrate on memorisation of factual 
information. Various primary sources should be used in the classroom to bring History 
to life for children.  
 
Today’s History classrooms should definitely be child-centred. Cooper (2014) believes 
strongly that children should be involved in all the processes from the very beginning 
so that they can learn to develop arguments and defend them. They should also be 
able to listen to the viewpoints of others and sometimes be able to change their 
thinking as a result. To achieve this, the teacher must prepare effective designs and 
methods for teaching history. 
 
2.7.1. Design and methods for teaching History 
Passive learning techniques like note-taking, listening to lectures, the use of 
worksheets and the age-old memorization maintains Shah (2016) is what children hate 
about History. He states that children want to be actively involved in the learning 
process and therefore learning should be child-centred with innovative activities and 
methods being utilised to promote learning so that the child can in his/her own way 
develop his/her talents and abilities, satisfy his/her curiosity and get a glimpse of the 
richness of life. 
 
Since a teacher is primarily responsible for everything that happens in the classroom 
argue Barton and Levstik (2004) he/she should also be held accountable for choosing 
the optimal core instructional strategy and for designing appropriate resources that 
can engage children and make the knowledge of History more meaningful for children. 
Teachers should help children develop a more accurate and sophisticated 
understanding of History. Fogo (2014) believes that if teachers know more about the 
content and pedagogy of History then their teaching would be more effective in 
shaping classroom instruction and would impact greatly on children’s ability to engage 
in historical learning. The methods used by the teacher will depend on the information 
or skills the teacher would be interested in imparting to the child. These methods are 
the chronological, thematic method, narrative inquiry method and inquiry method. 
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Every teacher has a specific method which they prefer to use in the classroom when 
teaching children; however, they must be able to tailor their method of teaching to 
accommodate their children when the need arises. 
 
In most classrooms today the chronological method of teaching is being used. 
Teaching using the chronological method allows for History to be taught with a clear 
starting point and an ending point; according to a specific time and place (Williams, 
2016). The framework or unit for the term is already in place and when this method is 
used teaching becomes linear. The transition from one unit to the next is smooth and 
textbooks are aligned with these units. The thematic method of teaching is a type of 
instructional method which allows for teaching where the emphasis is placed on one 
concept or many concepts. This method of teaching History has the added advantage 
of allowing for understanding by focusing on a more in-depth study of a topic.  It also 
caters to children’s needs because study units can be based on their interests and it 
is not limited to a certain period in History. Thematic teaching of History makes 
provision for children to work collaboratively with each other. Children begin by 
working on their own, then with a partner, then finally as part of a group to draw 
conclusions thereby allowing for meaningful learning to take place (Tew, 2014). 
 
Many researchers have discussed the importance of the narrative inquiry method of 
teaching to capture the individual’s experience (Butcher, 2006; Rymes & Wortham, 
2011). The narrative inquiry method is a relational method that evokes responses to 
stories told. Stories are interpreted and analysed with the assistance of the teacher. A 
narrative inquiry method is a powerful tool that can be used to teach History in the 
classroom to Foundation Phase children (Reitano & Winter, 2017). Lunn and Bishop 
(2005) supported the notion that History is about interpreting and understanding the 
past and using stories to explain History to young children which is the method 
Foundation Phase practitioners should be using to teach and make History more 
accessible to them in a familiar context. The inquiry method of learning according to 
Green, Reitano and Dixon (2010) makes provision for learning and teaching to take 
place through the natural curiosities of children and for children to engage in thinking 
that is rational, logical and sustainable. The child plays an active role in making sense 
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and understanding information. Through the collaborative efforts of the child and 
teacher important complex issues are addressed. Questions, scenarios and problems 
are posed to children instead of simply presenting conventional facts. The inquiry 
method of learning is useful because it is related to the development and practice of 
thinking skills. Regardless of the method being used by the teacher, the most 
important aspect of teaching is to make sure that the children are engaged in the 
learning process and that meaningful learning takes place. To do this, the teacher 
needs to plan and use appropriate learning activities to keep children motivated and 
interested in the lesson. 
 
2.7.2. Learning activities 
Foundation Phase children should not be compared to mature children as their reading 
and writing skills are not on a par. It is therefore necessary to have a variety of 
interesting, appropriate and innovative learning activities for them. Fielding (2005) 
believes that if History is to be effectively taught then the teacher must develop 
effective learning strategies that employ a whole range of learning styles that will 
engage and stimulate the historical imagination of the child. Literature also states that 
the classroom environment must provide ample opportunities to foster teaching and 
learning (Straaten et al., 2016). According to Tambyah (2017), teachers need to 
conceptualise History and have a knowledge of History to teach History as this is 
crucial to understanding the past. Clark (2009) believes that teachers must create 
learning opportunities to encourage children to think creatively and critically about the 
subject. Mindes (2005) agrees with Dewey when he states that teaching and learning 
involve experiences from daily life which should be more than just taking instructional 
sources from textbooks. Shah (2016) and Allerman and Brophy (2003) therefore 
recommend that when teaching young children a variety of the most appropriate 
teaching learning activities like small group work projects, heritage or History minutes 
and creative teaching aids like artefacts, cut-outs, pictures, drawing, photos, watching 
films, videos or DVD’s, field trips, debates, event graphs, community resources and 
more recently media and digital archives be utilised to optimise the learning 
experience for children. All these visual aids help in instilling in children an appreciation 
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for the way things were in a specific period. It also helps teachers explain how things 
were and how they have changed over time. 
 
Hartzeler-Miller (2001) explains that children imaginatively and actively widen their 
sense of the past through several experiences, including History textbooks, ethnic 
identity, family stories and television. History teachers use these aids to illustrate a 
point and more importantly to reinforce learning in children. Group work that is well 
designed will effectively develop children’s beliefs and force them to verbalise their 
thought processes which makes their thinking audible and allows teachers to address 
possible misconceptions and effectively enable the learning process. Children begin 
to see themselves as active contributors to developing knowledge together with their 
peers (Stoel et al., 2015). 
 
History exists everywhere and is accessible to all in the community through the stories 
of the locals, the institutions in the community and historical societies; however, this 
may be seen as a challenge to those who want to utilize it to understand certain 
ideologies or myths. Poetry, stories and other forms of symbolic representation are 
extremely powerful ways that teachers can use to make learning meaningful for 
children (Knowles, Squire & Cole, 1999). Lunn and Bishop (2005) also agree that 
through stories young children can interpret the motivation, intent and behaviour of 
historical characters. Children can explain why the character acted the way he/she did 
and they can give evidence which is the essence of History. They develop their 
understanding of sequence and the concept of a sequence is vital to the concept of 
chronology in History. 
 
The present teaching strategies do not often create and engage the child’s interest 
argue Dutt-Doner, Allen and Campanaro (2016). Powerful teaching strategies should 
be used to arouse children’s interest and keep them motivated. According to them, 
oral histories are powerful pedagogical tools that can be used in the classroom to 
develop children’s historical understanding and improve learning in children.  It brings 
History alive to children by capturing personal stories and connecting them to 
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individuals and historical events. Engaging in oral histories like interviews helps to bind 
children to people historically as well as personally. It also develops their critical 
thinking skills, allows for socialisation and brings to children’s attention that History is 
happening every day.  
 
Simulation activities in the classroom have the potential to engage children in gaining 
a much deeper understanding of the content being taught. A simulation activity like 
role play is an ambitious strategy employed by teachers to ensure that active learning 
takes place in the classroom. It also helps children to learn historical concepts and 
makes History more relevant and engaging in the classroom (DiCamillo & Gradwell, 
2012). In general Tally and Goldenberg (2005) note that using primary documents like 
photographs, lithographs, maps and cartoons will give children a sense of the 
complexity and reality of the past. These archives provide an opportunity to go beyond 
the seamless, sterile quality of the boring textbook information presented to children. 
It allows children to connect with real people and their genuine problems. Primary 
documents will enhance children’s understanding of content and will keep children 
engaged; both emotionally and cognitively.  
 
Osborne (2003) claims that children from a very young age learn about the world they 
inhabit through stories. Historical narratives told using documents that are kept by 
ordinary people in trunks, boxes, drawers, and in their memories can add immense 
value to the assimilation of knowledge to be learned in the History classroom. 
Fragments of paper, small objects and old weathered photographs regarded as ‘family 
archives’ which people insist on preserving for no specific reason provide us with 
information about human experiences from the past. These experiences of the past 
help keep the present informed and mould the future by making children aware of the 
existence of other times in their daily way of life (Schmidt & Braga Garcia, 2010). 
Children in primary school are concrete learners. If children can handle and touch 
things, learning becomes so much easier and filled with fun. According to Wunder 
(2002) visits to museums are important because they house numerous artefacts which 
are part of History. Artefacts housed in museums are there to tell us stories about our 
past, and to study them is the best way to learn about it. These visits are of vital 
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significance to them as they enhance a better understanding of the historical milieu. 
Children often grow up inundated by pictures and the media and according to Bage 
(1997) children are visually literate. Newspapers and magazines allow students to 
educate themselves on contemporary issues and allow teachers to draw concise and 
clear lines linking the past, present and future. 
 
Television can play an important role in developing historical literacy in children. 
Television news, in particular, has a huge influence on young children’s knowledge 
and interests about international and national issues regarding class, race and gender.  
History cannot be separated from stories. Television is a highly popular and significant 
classroom resource that can be used for imparting historical stories throughout the 
primary curriculum. It brings subjects to life by creating images that help young 
children remember information for longer periods. In addition, Warner (2009) claims 
that historical themes in History are often addressed in numerous areas of accepted 
cultures through television programmes. Through historical television dramas and 
documentaries about the past children begin to understand the conditions of their 
existence, the purpose of History and realise that History is relatable to the present. 
Using films to teach History to children is viewed by Scheiner-Fisher and Russell III 
(2012) as  best pedagogical practice and as an effective tool especially when teaching 
historical content and enhancing the curriculum. The visual imagery of History allows 
children to obtain a glimpse into an image of the time under study and makes learning 
History a meaningful experience.  
 
Historical films can be a very powerful educational tool that can be used to stimulate 
ideas, thinking and inquiry. Donnelly and Wiltshire (2014) claim historical feature films 
have the potential to motivate and engage children as well as link the school and life 
of the outside world through electronic portals. Research conducted by Donnelly and 
Wiltshire indicates that 83% of teachers agreed that feature films were a powerful 
pedagogical tool. Films helped make History more visual and come alive for children 
as no History textbook could. It helped children form intellectual and emotional 
connections as well as assisted them in identifying with the past. Films can encourage 
historical empathy, convey rich lessons about historical inquiry and lead to the 
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development of historical consciousness as well as historical understanding.  Stoddard 
(2012) also reiterates that films can be used effectively to teach children about 
historical interpretation and how History was constructed. Films can be used as a 
source of historical knowledge, as evidence which could be interpreted, or it could also 
be used as a historical artefact which could be analysed. The role of computers and 
digital sources cannot be over-emphasised. A computer that has a database of 
historical data will be of tremendous value. It will give children quick access to 
information about topics that are under scrutiny. A digital analogue game like role 
playing games, card and board games may be relevant to History education. These 
games allow for interaction to take place between the player and game which is a 
representation of a particular period or historical moment. This is a clear indication of 
how technology can enliven the History lesson (Schrier, 2014). The theoretical 
framework which will be used is discussed next. 
 
2.8. Theoretical framework 
The theoretical framework of any research study explains the path of the research to 
make all findings more acceptable and meaningful. I explicitly made use of the 
literature review to explain the work that has been done in this area of study. The 
theoretical framework for this study explores teachers’ perspectives on the teaching 
of History in the Foundation Phase and the impact that it has on productively achieving 
learning outcomes. A particular theory was used to comprehend the phenomenon 
under investigation since researchers should make use of theories to reinforce their 
study (Abd-El-Khalick & Ackerson, 2007). To understand the phenomenon under 
scrutiny, the foundation of this study makes use of theory from psychology. Within the 
vast knowledge of the way, children learn much information has been accumulated to 
understand how children learn History as they make progress through a certain 
domain. This body of information about how children learn is the result of cognitive 
development and is the work of cognitive psychologists. Cognitive development and 
cognitive psychology represent the theories of the intellectual development of the child 




Learning is seen as a basic biological capacity humans have developed more than 
any other living creature and is regarded as a continuous process since we are unable 
to avoid learning throughout our lives. How different kinds of learning occur in the 
human brain or the body is the starting point of any learning theory. An important 
theory from the psychologist, Bruner was identified. Bruner’s cognitive educational 
theory of learning gives us a clear description of the various intellectual levels from 
which children operate. According to him, learning is using the information you already 
have, figuring out how to use it so that one could go beyond what one already knows 
(Jiang & Perkins, 2013). He developed his theory of modes of representation. 
According to Bruner learning follows a similar pattern irrespective of the age of the 
child. Children move through three different integrated modes of representation to 
develop an understanding of what they are experiencing. These modes of 
representation are present during all stages of development (Lutz & Huitt, 2004). 
Children move through the enactive, iconic and symbolic modes of representation and 
during these modes of representation children learn and develop an understanding 
because of active manipulation of learning material. His modes of representation are 
not age-related but loosely sequential and integrated because they “translate” into one 
another and are not separate modes of representation (Clabaugh, 2010).  
 
During the enactive mode of representation (0 to 1 year) children should be 
encouraged and allowed to engage in play. They learn through action and 
manipulation. The next mode of representation is the iconic mode of representation (3 
to 6 years) where children can make mental images and they do not need to be 
manipulated since they can visualize concrete information. Children learn through the 
organisation of learning, kinaesthetic perceptions and seeing. The final mode of 
representation (7 years onwards) is the symbolic mode where children can use 
abstract ideas to represent the world. They learn through symbols and words. They 
can judge, evaluate and can think critically (Clabaugh, 2010). Bruner’s modes of 
representation clearly show how children store information and how it is encoded in 
the memory and comes together in what is known as the “spiral curriculum”. All 
children must go through the three modes of representation because it is only then will 




Teachers need to give children the proper guidance so that they could build their own 
sets of knowledge as they go through the different modes of representation. Any new 
information children are provided with can be understood and then classified using the 
knowledge they already have, with the result children can create new meanings which 
will allow them to go beyond what is given. According to Bruner children are not 
passive (Darling-Hammond et al., 2001) and learn if their minds can act on what they 
are studying. Learning then becomes, practical, consequential and memorable. 
Bruner believed that any child irrespective of age could be taught any subject matter 
if the structures of each discipline were suitably clarified (Bruner, 1960). This means 
that any child even those who are very young can learn anything regardless of the 
material being taught provided they are given guidance in the proper organization. He 
believes that children of any age can understand complex information (Weegar & 
Pacis, 2012). This is possible through the concept known as the “spiral curriculum” 
which is based on Bruner’s constructivist theory. According to the constructivist theory, 
the translation of information dictates how learning takes place and what information 
needs to be processed. In Bruner’s constructivist theory it is important to follow the 
progression through the modes of representation (Smith, 2002). Complex ideas can 
be simplified at the first level and could be re-visited later at more complex levels. This 
means that a subject as abstract and difficult as History could be taught at various 
levels with it increasing with difficulty. It allows for logical progression from very 
simplistic ideas to very complicated ones. The purpose of education for Bruner is to 
facilitate learning to develop the child’s problem solving and thinking skills which they 
can use in a vast range of situations and not just to impart knowledge (Lutz & Huitt, 
2004). 
 
Teaching and learning in History underwent many changes in the classroom based on 
Bruner’s learning theories. His constructivist theory focuses on how young children 
learn which indicates that young children can absorb information and retain knowledge 
through learning (Dulberg, 2005). It can be explored in the study of Case (1993), the 
extent to which proper and age-related curriculum development had a direct relation 
to knowledge and understanding. History can be utilised to effectively create a 
spectrum of core ideas and methods which could be used to connect the development 
of learning History in young children. It is these theories that support the idea that 
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History can be used to dissect complex bodies of information into essential learning 
segments that can be effectively absorbed and retained in the minds of young children 
if the content is continually revisited. 
 
Through the study of Ayres and Paas (2012), it becomes clear that the cognitive theory 
explains thinking and differing mental processes and how they are influenced by 
internal and external factors to produce learning in individuals. The type of social 
interaction the young child experiences which involves cooperation and collaboration 
will promote learning of History in young children. The teacher is also instrumental in 
providing the stimulus for social interaction and thus for learning to take place in the 
classroom. By teaching History in the Foundation Phase, it is as Pritchard (2009) 
points out that cognitive processes in young children can be developed to store 
historical knowledge. These cognitive processes of acquiring knowledge can be 
further enhanced with the assistance of the teacher as a skilful partner in developing 
strategies and skills in the Foundation Phase. Children learn through interaction, not 
just on their own but with the help of a more advanced peer or an adult who will direct 
and organize the child’s learning before the child can internalize or master it (Papalia, 
Olds & Feldman, 2008). The theories of learning which developed out of every learning 
theorist’s work stresses the fact that the learning of information will take on various 
forms, shapes and appearances. I have engaged in Bruner’s theories of learning to 




The literature review discussed above explains the theories about learning History and 
reasons for making History compulsory in schools, thus highlighting its importance in 
the Foundation Phase. The literature on the teaching of History to young children was 
also discussed using examples from a global context and how teachers implemented 
it. I began by highlighting the importance of History and children’s’ understandings of 
History. Thereafter the teaching and implementation of History in Foundation Phase 
were outlined together with a discussion of the teaching pedagogy of History. Lastly, I 
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concluded by discussing the theoretical framework used in this study. The Chapter to 























CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY 
 
3.1. Introduction 
Every research study must have a research design and methodology since the 
methodology seeks to find answers to questions raised (Bertram & Christiansen, 
2014). Research is about obtaining knowledge and rising understandings, collecting 
facts and construing them to build up an image of the world around us (Walliman, 
2011). A research design is a framework for conducting research. It is the overall 
method that the researcher uses to incorporate the different components of the study 
logically and coherently. In this way the researcher successfully addresses the 
research problem (Bertram & Christiansen, 2014). It provides the blueprint and overall 
structure for the investigation together with the framework of how the data must be 
collected, measured and analysed (Bryman & Bell, 2007). The purpose of this study 
is to examine the perspectives of teachers regarding making the teaching of History 
to Foundation Phase children compulsory. Daniel (2018) states that a research 
methodology should be concerned with using methodical methods and procedures to 
examine well-defined problems. Included in these methodical methods and 
procedures are the kind of data collected, the method used to collect the data, how 
the data was interpreted and how the data was used so that it could answer the 
research question. In this Chapter, I also motivate, describe and provide more details 
of the methodology that was used during the course of the investigation of this 
research study. I firstly begin by discussing the research design, followed by the 
research approach and then the research methodology which includes an explanation 
of the case study, sampling, data collection methods, semi-structured interviews and 
data analysis. Thereafter I elaborate on the trustworthiness of the study. Lastly, I try 
to address the ethical considerations and limitations of the research study which 
ultimately form the conclusion of the study.  
 
3.2. Research design 
After ascertaining the research topic and formulating the questions, choosing the 
correct research design is possibly the most important decision a researcher must 
65 
 
make. There are many different types of research designs that are suitable for the 
different categories of research studies and every research study must have a 
research design (Walliman, 2011). In doing so the research design that was suitable 
or guided my study was the qualitative research approach as it was helpful in 
discovering issues and attaining an understanding of the concerns being explored 
(Strauss & Corbin, 2007). The research design assisted me as the researcher to make 
decisions like which research paradigm to choose. It also qualified the purpose of the 
study and allowed me to decide the techniques that could be used as well as clarified 
how the observations should take place. Durrheim and Wassenaar (2004) argue that 
a research design makes sure that a research study accomplishes a particular 
purpose and can be finalised with available resources. The purpose of my research 
study was to explore how Foundation Phase teachers perceive the implementation of 
the teaching of History in the Foundation Phase by interviewing teachers who teach 
children in the Foundation Phase as they are knowledgeable in their field. Hence 
Thomas (2016) states that any research design originates by having a purpose for the 
study and establishes the research question. The research design also makes sure 
that the evidence acquired enables the researcher to find answers to the research 
question as explicitly as possible. In this study, I describe the purpose of this study 
which is to look at the perspectives of teachers regarding the teaching of History in the 
Foundation Phase. The section on the research approach to be discussed is important 
since it provides clear procedures to be followed so that the study could be successful. 
 
3.3. Research approach 
To develop a thorough understanding of the research question it is important to choose 
the appropriate research approach. In this study, use was made of a qualitative 
research approach since Mohajan (2018) claims that all research studies must include 
an explicit, systematic, disciplined approach to discover the most suitable results. This 
research study is based on a qualitative approach because it focuses on learning the 
significance that participants embrace about the problem or question being addressed 
in the study which is teachers’ perspectives in making History compulsory in the 
Foundation Phase (Creswell, 2009). This approach is useful in that it enables the 
researcher to explore the possibility of including History as part of the curriculum in the 
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Foundation Phase and so doing gain an understanding of the issue being investigated 
and explored. The use of this approach is crucial because it provides an in-depth 
understanding of the problem at hand being the absence of History as a subject in the 
Foundation Phase. As Rahman (2017) argues qualitative research has many benefits 
as it produces detailed descriptions of participants’ opinions, feelings and experiences. 
The qualitative study fits well with this study as it is indicated by Chesebro & Borisoff 
(2007) because that it seeks to preserve and scrutinise the positioned form, content 
and involvement of social action, rather than focus on mathematical or other different 
formal changes.  
 
Qualitative research is predominantly exploratory research which is primarily used to 
achieve an understanding of opinions, underlying reasons and motivations of people 
in a study. The researcher and his/her participants have an important role to play in 
the study. Creswell (2008, p.18) highlights that “All researchers bring values to a study, 
but qualitative researchers like to make explicit those values”. In a qualitative research 
study, the researcher’s presence is felt because the logic that he/she follows is 
deductive. The researcher starts with a theory and then uses one or more statements 
to reach a logical conclusion. Anney (2014) emphasised that the researchers need to 
immerse themselves in the participants’ world so that they can gain a richer insight 
into the perspective of the study.  As aptly put by Denzin and Lincoln (2008) a 
qualitative research study is based on a development of enquiry which has the 
objective of understanding human and social problems from different viewpoints. 
Therefore, a qualitative research approach fits well with this study because this 
research is mainly concerned with a complex, detailed and in-depth study of actions, 
meanings, observable as well as non-observable occurrences intentions, attitudes, 
behaviours as well as perceptions. This study is mainly concerned with the perceptions 
of Foundation Phase teachers. As highlighted by De Vos, Strydom, Fouche’ and 
Delport (2011) a qualitative approach is an approach that prompts participants to 
discuss their experiences, meanings and perceptions. This is because qualitative 
researchers create data in the form of spoken or written language. Observation notes, 
recollections, literary texts, documentary films, interviews, transcripts, memos, 
historical records and minutes of meetings are characteristic examples of qualitative 
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data and these guidelines will be made use of and strictly adhered to by me (Walliman, 
2011). 
 
It is important to note that the qualitative research approach links well with the 
interpretivism paradigm because it permits me as the researcher to do a painstaking 
analysis to comprehend the phenomenon which is under scrutiny (Cohen et al., 2011). 
The phenomenon under investigation is teachers' perspectives about the 
implementation of History in the Foundation Phase. It also requires the 
acknowledgement that the researcher does have a certain standpoint, and openness 
to the fact that his/her standpoint could be changed. For Vaismoradi, Turunen and 
Bondas (2013) and Attia and Edge (2017), the qualitative approach seeks to reach an 
understanding of a particular phenomenon from those experiencing it. This research 
study focuses on Foundation Phase teachers at three primary schools in KwaDukuza, 
KwaZulu-Natal and in this study, the phenomenon identified is teachers’ perspectives 
about the teaching of History in the Foundation Phase. Reviews of literature and 
interviews of teachers are the data collection methods that were used in this research 
study. These are all characteristics of the qualitative research approach.  
 
Babbie & Mouton, 2010 explain that the qualitative research approach is apt as it 
permits me to discover and comprehend the complexity of the phenomenon under 
research. It allows me to discover the participants’ beliefs and insights regarding the 
teaching of History in the Foundation Phase from the participants’ viewpoints. Having 
discussed the qualitative approach, it is now important to discuss the research 
paradigm. 
 
3.4. Research paradigm 
The word paradigm according to Atieno (2009) is used to mean design, method or 
approach. A paradigm is a set of ‘worldviews’ or a set of assumptions about how things 
work. Paradigms guide how the researcher carries out his/her research and how 
decisions are made. In this study the interpretive paradigm was used. The interpretive 
paradigm is also recognised as the constructivist paradigm since it seeks to 
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comprehend the social domain in which human beings live and also the numerous 
meanings they create in their lives (Creswell & Poth, 2017)). Interpretivism is one 
method of the qualitative approach which encompasses the study of social 
occurrences that necessitate the understanding of the social world in which people 
live (Lewis-Beck, Bryman & Liao, 2004). The interpretive position offers a pervasive 
lens or perception of all aspects of a qualitative research study. It relies on both the 
researcher and participants as the means to measure some phenomenon and involves 
interviews and observations which rely on a subjective relationship between the 
researcher and participant. The main purpose of this method is to recognise the 
meaning people create as they interact. The researcher is perceived as an observer 
as well as a participant. The researcher interfaces with his participants which 
contributes to emergent categories and concepts (Chesebro & Borisoff, 2007). The 
semi-structured interviews with teachers will give the researcher the opportunity of 
asking the participants questions about teaching History in the Foundation Phase and 
this interaction with teachers will be invaluable in answering the researcher's concerns 
about History teaching in the Foundation Phase. It will also allow the researcher to 
develop categories and themes which will be important in answering the research 
question.  
 
The interpretive paradigm is mainly concerned with the subjective experiences of 
individuals and their understandings of the world around them. This research study is 
primarily concerned with Foundation Phase teachers’ understandings about the 
teaching of History in the Foundation Phase. The problems and the research question 
explored in the study aim to comprehend the specific topics or issues at hand. It aims 
to increase knowledge and understanding of that phenomenon. Researchers, 
according to Bertram and Christiansen (2014) who choose the interpretive paradigm 
are more interested in describing and understanding people's actions and their 
understanding of the world and they are not interested in predicting what people do. 
The interpretive paradigm gives importance to interpretation and experience. Creswell 
(2003) says that the interpretive and constructivist researcher relies on the views of 
the participant concerning the situation being investigated and here this study will rely 
on the views of Foundation Phase teachers. 
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Case studies are a type of research that is frequently used by researchers in the 
interpretive paradigm (Bertram & Christiansen, 2014) because it is grounded in the 
expectation that it will understand and describe how people make meaning of their 
actions and how they make sense of the world they are in which is of vital importance 
to this study. Since the interpretive paradigm is mainly concerned with the subjective 
experiences of individuals and their understandings of the world around them, this 
research study is primarily concerned with Foundation Phase teachers’ 
understandings about the teaching of History in the Foundation Phase. The 
interpretive paradigm gives importance to interpretation and experience. The central 
point is the teachers’ viewpoints and experiences concerning teaching History to 
young children and how they construe the world around them. Valuable information 
could be harnessed from Foundation Phase teachers’ abundant knowledge and rich 
experiences. The participants’ will be able to share their understanding and 
experiences of teaching young children with the researcher therefore this paradigm is 
useful and it argues well for the phenomenon under investigation. A research 
methodology is needed for the interpretive paradigm to be valid, thus an explanation 
of the research methodology is given.  
 
3.5. Research methodology 
Research is regarded as an academic activity that is in search of knowledge. Before 
the researcher begins his/her research process, he/she must plan his/her 
methodology. The researcher uses specific techniques to select, identify, process and 
analyse all the information related to the topic under discussion. The methodology 
permits the researcher to evaluate the study critically (Kothari, 2004). For this research 
study, a case study approach is discussed as important data collected from this case 
study is of value to the research question. Sampling, data collection methods and 
semi-structured interviews are also discussed as part of the research methodology 






3.5.1. Case study 
Case study research is a particularly appealing design to fields of study in education 
and is often guided by its overall study purpose (Baxter & Jack, 2008). It aims to depict 
and explore a phenomenon with the sole purpose of advancing its understanding. A 
case study is an intensive study of a single individual, a group of people, a community 
or a unit with the sole purpose of examining in-depth data that relates to several 
variables (Cousin, 2005). For this research study, an intensive study was made of a 
group of teachers from three schools in the community with the sole purpose of 
understanding the phenomenon under investigation which is: teachers' perspectives 
about the teaching of History in the Foundation Phase. In numerous cases, a case 
study approach selects a solitary or a very restricted number of participants as the 
participants who are going to be studied. The chosen participants are taken from a 
small geographical area. 
 
For this research study use was made of a case study because it allowed me as the 
researcher to examine closely the data within an explicit context. The choice of the 
case study depends on what the researcher wants to know, what will be useful to make 
the study credible, the overall purpose of the study and what can be done in the time 
and resources which are available at that particular time (Marshall, Cardon, Poddar & 
Fontenot, 2013). A case study was chosen for this research because of the nature of 
the research problem and the question being asked which is: what are Foundation 
Phase teachers’ perspectives on the teaching of History to Foundation Phase 
children? As clearly argued by Tellis (1997) case studies are an ideal methodology to 
be used when an in-depth and holistic investigation is required of a phenomenon, 
therefore, it is important to design the case study carefully. This case study was 
exploratory and it was in its natural setting as it explored a phenomenon that was a 
point of interest to me as the researcher. Case studies allow for an intensive and 
systematic investigation to take place involving a select group of participants. The 
primary objective of this research study was to understand the perceptions of 




The group of participants chosen was nine Foundation Phase teachers from three 
primary schools in KwaDukuza based on practical reasons. I had chosen sites I am 
familiar with and am already a member of as this allowed me to get through the 
process on time. The choice of the three schools within the KwaDukuza area allowed 
for strong comparative power because the data collection sites are all similar in size 
and operate in the same town. It allowed me to make comparisons within each setting 
and also across settings. This means that the conclusions from one school can be 
contrasted and compared with the other schools. The complex phenomena were 
examined in their natural setting to increase the holistic understanding of the 
phenomenon under investigation. 
 
This research fits well with a case study design because it focused on an in-depth 
exploration and analysis of the case being studied as it encompassed an exploratory 
analysis of a group of teachers within an institution (Anderson, Leahy, DelValle, 
Sherman & Tansy, 2014). Similarly, the research situation in this study focuses on 
understanding perspectives of teachers which is based on the interpretive paradigm 
and is aligned with qualitative and case study design in that it focuses on the 
descriptiveness of the phenomenon which can be used to produce much information. 
As Creswell (2009) clarifies, case studies as methods of investigation allow the 
researcher to examine in detail an event, a program, processes, activity, or one or 
more individuals over a specific period.  The researcher has very little control over the 
event; while the focus is on a current issue that exists within some real-life context. 
The focus, in this case, is the teaching of History to Foundation Phase children. Having 
discussed the case study of this research the method of sampling follows. 
 
3.5.2. Sampling 
The procedure of choosing just a small group of participants from a huge group is 
called sampling (Walliman, 2011). Sampling in this research employs interviews as a 
data collection device (Robinson, 2014). In most research studies, the amount of work 
is always limited by time and resource constraints. With these two limitations in mind, 
the sample that was drawn was done in such a manner that it could be a representation 
of the teacher population at the chosen schools for this research purpose. As Swain 
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(2006) has attested schools are important locations for collecting information. Since 
my research involves interviewing teachers, after much deliberation I decided to site 
my research study at the schools in the area where I work. For this research study, 
purposive and convenient sampling were used. It should be noted, however, that 
although purposive sampling played a major role when participants were chosen for 
this study there were also elements of convenience sampling. Purposive sampling is 
important to qualitative research. The benefit of purposive sampling is that it is based 
on the characteristics of the population (Palys, 2008). Purposive sampling was chosen 
in this study because the chosen participants had the required characteristic which is 
what I needed to gather rich information. It also allowed me to engage in an exhaustive 
study from which perspectives of teachers about making History compulsory in the 
Foundation Phase were learned. Purposive sampling in this study is the Foundation 
Phase teachers because they are knowledgeable and experts in the field of teaching 
Foundation Phase children.  
 
Convenience sampling is seen by Etikan, Musa and Alkassim (2016) as being 
important because participants can be accessed easily, they are geographically close 
to the research study, the participants are available at any given time and they are 
willing to participate in the study. Convenience sampling is considered by Marshall 
and Rossman (2006) as not very costly in terms of effort, money and time but it may 
result in data of reduced quality and may be lacking in intellectual credibility. The main 
concern in this method is outlining the sample or target population. This is the total 
number of persons who may be legitimately sampled in an interview study. The 
inclusion criteria specify an attribute that the participants must have to qualify for the 
study and this criterion draws a boundary around the target population (Robinson, 
2014). Convenient sampling was also used in this research study because the three 
schools chosen are in the area where I teach and the schools are within close proximity 
to each other. If one wants to get information from a big group of people it is difficult 
for all of them to answer the queries or for the researcher to scrutinise all the 
information gathered as it will take much too long.  Being in the area allowed me to 
interview the teachers and study them in-depth. An important consideration that must 
be considered is the fact that my sample was required to be manageable, concerning 
time management, data collection and analysis. Therefore, a sample size of nine 
73 
 
teachers was taken from three schools in the area focusing on three teachers per 
school. Foundation Phase teachers were chosen because of their commonality, which 
is their expertise in teaching Foundation Phase children. In this study, comparisons 
were drawn from information gathered from teachers from the three schools. 
 
A small number of teachers was chosen as it allowed me as the researcher to fully 
immerse myself in the field of research, develop continuing and fruitful relationships 
with the participants as well as address the research problem in depth through 
theoretical contemplation. Creswell (2007) believes that three to five interviews can be 
conducted per case study as small sample sizes in case studies can be extremely 
valuable as they will allow for more contact time with every participant. Saunders, 
Lewis & Thornhill (2012) also emphasise that there are no specific rules regarding how 
many participants need to be selected for a case study. Onwuegbuzie & Leech (2007) 
claim that what is important is the length and number of times contact is made with 
each participant and not the number of participants in each case study. Yin (1994) 
forcefully argues that the relative size of the case study does not matter, what is of 
importance is whether it meets the established objective. Patton (2002) explains that 
the number of participants in every case study differs due to what the focus of the 
study is, what resources are available and what will be regarded as credible. My choice 
of three Foundation Phase teachers per school was well placed as it represented the 
resources available to me and it allowed me to delve more deeply to maximise the 
information collected and offered more insights into teachers’ perspectives about 
teaching History in the Foundation Phase so that my study would be credible. The 
participants who were chosen were relevant to this study because they have a specific 
purpose and are the central focus of this study (Vohra, 2014). They were selected 
based on the number of years they have been teaching in the Foundation Phase which 
allowed me to collect in-depth perceptions, gain better insights and detailed 
information via interviews which will have a significant effect on the quality of the 
research, therefore, this case study seems highly appropriate. 
 
In terms of qualitative research, the number is not important; what is key is the 
importance of choosing the appropriate participants for the interview based on their 
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knowledge and experience with the topic under scrutiny because candidates chosen 
must be able to provide reliable information for the study (Creswell, 2014). The 
convenience sampling method was used to recruit participants. Convenient sampling 
began by way of locating any convenient cases that met my criteria which is a small 
number of Foundation Phase teachers from three schools in the KwaDukuza area so 
that I could gather an understanding of their perspectives on the teaching of History to 
young children. The recruitment process for participants began with profiling and 
identifying teachers in the Foundation Phase from the three local primary schools 
which is convenient as I am a teacher from the KwaDukuza area. My decision to have 
a sample size of nine teachers is due to time management and the data generated will 
give sufficient data to gain a clear understanding of the phenomenon to be studied as 
Bernard (2002) suggested that the number is not important but reliable and quality 
data together with willingness and availability to participate are pivotal. The data 
collection methods used in this research are elaborated on next. 
 
3.5.3. Data collection methods 
Data generation plays a significant role in every research study. Data is the information 
or evidence that a researcher gathers to try to find answers to the explicit questions 
they are asking. Data could take many forms like video recordings, a set of test results 
or interview transcripts. According to Walliman (2011), data can be collected in many 
ways depending on its nature like asking questions as it is an excellent method of 
amassing qualitative information from individuals. Numerous elements also influence 
which data collecting method or mixtures of methods to use. Factors such as the 
environment, organizational culture, policies and the properties or reason that drove 
the project are some of the factors which influence the researcher’s choice of method 
for collecting data. Kolb (2012) argues that the researcher can use a variety of 
methods to gather information about the study. Vast amounts of data can be 
harnessed from interviews, observations, or other research methods. For this research 
study data was collected from one major source, namely interviews with Foundation 
Phase teachers which was a vital and necessary part of the process during this study. 
The interview questions for teachers are created by the researcher. Specific and 
detailed information was provided by the interview questions which allows for a deeper 
75 
 
understanding of how the participants construct meanings and also how they perceive 
the the teaching of History in the Foundation Phase. Semi-structured interviews were 
conducted with nine individual teachers. 
 
Preceding the gathering of data ethical issues were taken into consideration. The 
identities of the teachers and schools involved in the study were not revealed. 
Pseudonyms were used as a substitute for concealing names of the schools as well 
as all the participants. Ms. A, Mrs. B, Mrs. C, Mrs. D, Mrs. E, Mrs. F, Ms. G, Mrs. H 
and Ms. I. No teacher was forced to participate in this research study. At the beginning 
of the research study, all participants were gathered together and the purpose, 
procedure and techniques for the interviews were explained in detail. Teachers were 
informed about how their privacy would be upheld, what their rights were, how the 
findings were to be used and how the education system would benefit from this study 
as it would canvas for the teaching of History in the Foundation Phase. It would provide 
recommendations for the teaching of History in that particular Phase for all 
stakeholders. During the interview process data was collected and great effort was 
made not to ask questions of a sensitive nature. Transcribed data was to be stored in 
the lockable cupboard of the supervisor for five years and thereafter destroyed. I had 
taught as a Foundation Phase teacher for the past 36 years in the area of KwaDukuza, 
therefore, the setting was known to me and I understood and knew the value of 
teaching History in the Foundation Phase. Since I was a Foundation Phase teacher, I 
knew that young children had the capabilities of learning History. This study gave me 
the ideal opportunity to find out if other Foundation Phase teachers had the same 
perspectives of History in the Foundation Phase as I did. 
 
The present study was conducted at Flower Primary School, Mellow Primary School, 
and Parkview Primary School. To make the study more meaningful personal semi-
structured interviews with Foundation Phase teachers were conducted. During the 
interview, open format questions about the teaching of History to Foundation Phase 
children were asked. Open format questions will permit participants to answer in their 
style and content. They will be at liberty to qualify their answers and freedom of 
expression will also be permitted which hints at a lack of bias (Walliman, 2011). During 
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my research study, I took part in various forms of participation in the interview process 
like listening, discussing, learning and collaborating to gather data. The transcribed 
interviews were analysed carefully and data was perceived through the lens of the 
constructs of the theoretical framework. The use of interviewing as a data collecting 
instrument ensured that acceptable information was acquired regarding Foundation 
Phase teachers' perspectives on the teaching of History to young children. Reviews of 
literature and interviews of teachers are the data collection methods that were used in 
this research study. To obtain information from my participants, a discussion of semi-
structured interviews follows next. 
 
3.5.3.1. Semi-structured interviews 
The central purpose of all interviews is to discover the views, experiences and beliefs 
of individuals relating to certain concerns. Much qualitative research depends on 
verbal interviews with participants as a primary mechanism to collect detailed 
information concerning the research phenomenon under scrutiny. (Knox & Burkard, 
2009). Bless and Higson-Smith (2004, p. 104) define interviews as a process which 
“involves direct personal contact with the participant”. The major method for data 
collection in this research study was done through semi-structured face-to-face 
interviews.  Face-to-face interviews are used to interview participants in groups or 
singly. An interview is a dialogue between the participant and the researcher. The 
researcher sets the agenda and is the one who asks the questions which is unlike an 
everyday conversation (Walliman, 2001). As Martin (2000) notes, interviews allow the 
interviewer to obtain information that may not be collected through other data 
collection methods. Not only do interviews provide rich information about the topic 
being researched but the researcher is also able to gain valuable information through 
the tone, body language, inflection and other non-verbal answers elicited by the 
participant. Turner (2010) opines that interviews make available in-depth information 
relating to participants’ experiences and perspectives of a particular topic. He goes on 
to explain that the interviewer must be prepared for the interview, must construct 
effective research questions and should be knowledgeable about the process of the 
actual implementation of the interview. Participants will be allowed to present their 
77 
 
ideas in their frames of reference, on their terms and in so doing give the researcher 
a glimpse of reality (Bavel & Dessart, 2018). 
 
I explicitly sat down with teachers to interview them. According to Knox and Burkard 
(2009), before the interview, careful consideration should be given to all the questions 
which will be asked during the interview. It is the researcher who must decide and 
design the questions for the research process. Krosnick and Presser (2010) mention 
that choice must be made as to whether the interview style will be open (allows 
participants to respond in their own words) or closed (requires participants to select 
from a given set of choices in the schedule of questions). For the interviews with 
teachers, questions were based on the study’s central focus to allow participants to 
give responses in their own words and to gather specific information so that I can 
explore and understand the phenomenon at hand which is teachers’ perspectives on 
the teaching of History in the Foundation Phase. There was direct verbal interaction 
between the researcher and the participant. The basic themes or areas of concern 
were determined ahead of the interview however, the content of the specific questions 
and the sequence of the questions were not. The interviews were loosely structured, 
based around eight questions or areas of interest. These questions were used as a 
checklist (Appendix C). 
 
Some questions were focused while others were general and open. Interviews 
remained flexible and creative so that the interviewer could probe individual responses 
in more detail (Knox & Burkard, 2009). Most of the interviews were done within the 
school day, mainly at break times, during free periods or after school when children 
were not at school. Most interviews were concluded in one session. All interviews took 
place in a zone where it was safe, secure and where privacy was guaranteed. All 
interviews were recorded using a cellphone as it was easy to use and convenient. 
Opendakker (2006) points out that recording interviews is more accurate than writing 
notes. The silent mode of the cellphone was activated so messages and incoming 
calls could not interrupt the flow of the interview session nor could the session be 
deleted. The recordings from my cellphone were downloaded onto my laptop for 
transcription. The typical length for interviews being approximately 40 minutes. Swain 
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(2006) explains that instead of just interviewing teachers, my main objective should be 
to collect a comprehensive range of opinions, however, this can only take place if the 
participant is fully involved.  
 
McKenney & Reeves (2012) believe that active participation by the interviewee is a 
pre-requisite needed for a successful interview session. Therefore, my task as the 
researcher was to facilitate and establish a free-flowing discussion in a conducive 
relaxed environment. This is because strong verbal communication is needed 
throughout the research study. For effective interviews to occur it is important to 
develop a rapport with teachers. The single most important aspect of any qualitative 
research study is the strength of the interviewer-interviewee relationship. The quality 
of the relationship determines participants’ revelation and the depth of the information 
they are willing to share about the particular topic under investigation. It is also 
important to know how to work together productively.  
 
Vockell and Asher (1995) claim that interviews are intended to allow participants to 
supply information to the researcher while McMillan and Schumacher (2001) maintain 
that interviews are valuable tools that permit the participants to share their attitudes, 
beliefs and experiences verbally in a personal way. Nine individual interviews were 
conducted. All participants were Foundation Phase teachers from Flower Primary 
School, Mellow Primary School and Parkview Primary School. Consent from the 
principals of the various schools (Appendix A), consent form for teachers (Appendix 
B) and the University of KwaZulu-Natal Ethics Committee (Appendix D) as well as the 
Department of Education of KwaZulu-Natal (Appendix E) was first obtained before the 
interview process began. All interviews were conducted in an area that was free from 
distractions and which was safe and secure for the participants. Bell, Fahmy & Gorgon 
(2016) support the view that the strength in the interview lies in the positive rapport 
between the researcher and the participant as this fosters good relationships and 





3.6. Data analysis 
Qualitative research is based on data that is expressed invariably in the form of word- 
accounts, descriptions, and feelings and not on numbers. Usually, this type of data is 
common when people are the focus of the research study (Walliman, 2011). This 
research was based on the experiences and accounts of Foundation Phase teachers. 
Researchers collect all categories of qualitative data from interviews and to make this 
data useable the data must be turned into results. Good qualitative data should be 
unbiased. Qualitative data gathered from interviews with teachers was not biased as 
the correct procedures for data collection were adhered to. Converting data into 
research outcomes is called analysis which is similar to a jigsaw puzzle that can be 
taken apart and then reassembled again (LeCompte, 2000).  
 
Data analysis according to Robson (2002) is a very significant aspect in every 
research study and it involves making sense of the data generated to respond to the 
questions which arose in the study from the time the research question is formulated 
and until data analysis begins. Data analysis starts from the time the literature review 
begins, continues during data collection and goes on until publication of the research 
study. Data from different sources are gathered, reviewed and then analysed to form 
some sort of findings or conclusion. In this study data was gathered from interview 
questions asked as well as observation of participants during the interview. Data 
analysis organises, interprets, structures and presents the data collected from 
interviews into useful information that provides meaning. It is important to accumulate 
all the data before scrutinising it to conclude what it reveals (Vaismoradi et al., 2013). 
Kolb (2012) explains that data analysis is an organised process of sifting and placing 
all information obtained from the interview transcripts into its proper perspectives to 
enhance the presentation of what has been revealed. Richie and Lewis (2003) believe 
that the qualitative researcher must provide some structure and coherence to the 
cumbersome data collected while at the same time keeping a firm hold on the unique 
observations and accounts from which the data was obtained. After the interviews with 
Foundation Phase teachers, data collected was systematically interpreted, analysed 
and conclusions drawn so that it could answer the phenomenon under scrutiny which 
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is teachers’ perspectives about teaching History in the Foundation Phase and the 
possibility of making History compulsory during this Phase.  
 
Data analysis is important to understand problems. Since the sole purpose of this 
study was to comprehend teachers’ perspectives about teaching History to young 
children, the main purpose for me was to acquire data that is collected through semi-
structured interviews so that I could find answers to the research questions posed. 
The conversations from interviews were recorded using a cellphone and then 
transcribed. Information gathered was organized thematically by examining similarities 
and differences between responses. Data was then sorted and coded. Findings were 
written thematically and literature integrated to support the findings of the study. This 
is because generally the purpose of qualitative research is to understand and describe 
the prediction of human behaviour, therefore the research question sustaining this 
study is the most appropriate since it allows for an understanding of the views of 
teachers regarding the teaching of History in the Foundation Phase. 
 
Creswell (2003) believes that during this  phase of the study the researcher must make 
sense of what is revealed and then assemble the data into groups of information, or 
into sections also known as codes or themes. These codes or themes are steady 
expressions, ideas or phrases that were universal among the research participants 
(Kvale, 2007). Themes are also beneficial for examining the perceptions of different 
research contributors, emphasising differences and similarities, and general 
unforeseen insights (Nowell, Norris, and White & Moules 2017). Thematic analysis is 
generally one of the most common forms of analysis in any qualitative research. Braun 
and Clarke (2006, p.79) define thematic analysis as: “a method for identifying, 
analysing and reporting patterns within data”. The main purpose of thematic analysis 
is to analytically examine materials by breaking the transcript into comparatively small 
units of content. Thematic analysis involves the process of looking for common threads 
that extend across the whole interview or groups of interviews. It provides a detailed 




One of the advantages of thematic analysis is that it is flexible because it can both 
reflect and clarify the reality of the phenomenon under investigation (Javadi & Zarea, 
2016). Participants were asked open questions and their responses to these questions 
were analysed and presented as broad themes. Responses were extracted and 
assembled into raw textual data. Every interview was recorded and data transcribed 
accurately. To make sure data was captured correctly the recordings were played 
repeatedly while reading and re-reading every transcript. The researcher will have to 
repeatedly review the data from various perspectives and follow all the steps of data 
analysis. Data analysis will only culminate when conclusions are drawn and answers 
to the research question have been found (McKenney & Reeves, 2012). 
 
Data analysis is the procedure of systematically applying methods to illustrate or 
define, summarise, review and weigh data so that sense could be made of the huge 
amount of data collected. Qualitative data analysis was adopted in the analysis of the 
interviews whereby information was organised into categories and then similar 
relationships and patterns were identified and put into categories. Qualitative data 
analysis in this study involved organising and explaining all the participants’ 
perspectives on the teaching of History in the Foundation phase according to the 
questions asked (See Appendix C). According to Bertram and Christiansen (2014), 
data analysis is the process that brings order, structure and meaning to the mass of 
collected data. There are three steps to data analysis which are data reduction, data 
display and drawing a conclusion.  
 
Data reduction is the process of transforming masses of qualitative data or information 
into a corrected, simplified and ordered form so that it becomes meaningful. In this 
study data was first collected from interviews, then transcribed and read. Transcripts 
were read together with the cellphone recordings, so I became familiar with the data. 
This process also gave an accurate explanation of the views the participants had 
regarding their perspectives on the teaching of History in the Foundation Phase. The 
interview responses from each school were collected separately and transcribed. Data 
collected was read several times to gain comprehension. Notes were made and 
highlighted on the transcripts for relevant and interesting data which was then put into 
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categories or formats or themes as it emerged from the participants’ responses to 
questions asked. 
 
Data had to be reduced and organised so that structure, order and meaning could be 
brought to the large volume of data that was collected. Possible common themes, 
relationships and trends related to the study were identified and discussed with my 
supervisor. Only when the themes, relationships or trends were agreed upon were 
they then considered for use in this research study. In this process differences and 
similarities were identified accordingly. Possible positive and negative viewpoints of 
the participants were considered at this point. This process allowed me as the 
researcher to prioritise which aspects were important to the study. 
 
During data categorisation, display information is compressed and organised. Data 
was then categorised, interpreted and coded so that the findings gave explanations to 
the phenomenon being investigated. Once data categorisation and data reduction 
were done data display information was obtained and patterns were discovered which 
identified the relationship that existed among themes. Data can be displayed in 
different ways like pictograms, graphs, pie charts and in the form of a table (Miles & 
Huberman, 1994). In this study themes and subthemes were displayed in the form of 
a table only after consultation with my supervisor (Table 5) after which conclusions 
were drawn.  Conclusion drawing allows the researcher to begin to conclude the data 
collected. After the process of data display, I was able to act and draw conclusions 
based on what participants had to say. I was then able to report my findings. All three 
processes in data analysis are interwoven and were executed in an ethical manner 
(Guest & Macqueen, 2008). Data analysis only culminated when conclusions were 
drawn and answers to the research question had been found (McKenney & Reeves, 







3.7. Trustworthiness  
In any research study, the data and findings gathered must be regarded as 
trustworthy. Qualitative research was used therefore qualitative verification is required 
to ensure trustworthiness. In the same context, Korstjens and Moser (2018) believe 
that when qualitative researchers speak of trustworthiness it poses the question of 
whether the research findings are true. The research findings can be true if a good 
relationship exists between the researcher and his participants. It is therefore vital to 
build and preserve trust in any qualitative inquiry. According to Attia and Edge (2017, 
p.40) “when sustained and consolidated, trust is likely to motivate participants to 
engage actively with the research”. If there is no trust, then collecting data can become 
very difficult. Trust is most likely to elicit prompt, accurate, honest and truthful data 
which will help in advancing a thick narrative which in turn strengthens the research. 
This study made use of different techniques like interviews, discussions and 
observations to develop the trustworthiness of this research study (Baxter & Jack, 
2008). After the interviews were held and recordings transcribed, findings were 
concluded. Findings were then contrasted with wide-ranging literature to increase its 
trustworthiness. 
 
The credibility of the data refers to how accurate the data collected is and whether the 
findings are credible (Bryman, 2015). In this research study credibility was attained 
through the triangulation of data. Triangulation allowed for the mixing of different data 
types or methods so that different standpoints or viewpoints were able to cast their 
light upon the phenomenon under investigation. Thick descriptions were used to show 
that the study’s findings could apply to other circumstances, situations and contexts to 
ensure transferability (Sikolia, Biros, Mason & Weiser, 2013). In interpretive research 
studies, it is also vitally important that the research is credible and should reflect the 
reality of the participant (Bertram & Christiansen, 2014). For credibility to prevail all 
findings were based only on participants’ responses and were not based on any 
personal motivations or bias of the researcher.  
 
The credibility and coherence in any study can be maintained if the sample universe 
is clearly and explicitly described (Robinson, 2014). In this study, the sample 
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population was spelled out from the initial planning stages-three Foundation Phase 
teachers each from three primary schools in KwaDukuza which made it a sample size 
of nine teachers. Robinson (2014, p. 38) claims that “a fully articulated, contextualised 
sample universe prevents unwarranted generalisations and helps to locate the study 
within a time and a meaningful group”. To maintain credibility transcripts of the 
interview were made available for participant’s perusal so that they could confirm and 
verify their responses and ensure that everything was captured correctly.  Qualitative 
researchers must test their research so that they can reveal that their research is 
credible. Credibility in qualitative research is about the confidence in the data; how 
accurate the data and findings are. The credibility of this study was ensured because 
I engaged in auditing. My findings were reviewed to ensure that they were credible 
and valid. All data was made available for scrutiny thus ensuring its conformability and 
all information gathered was also easy to access so that other researchers could use 
the data to obtain similar findings which would make the research study credible and 
dependable. Credibility will establish trustworthiness in this study (Shenton, 2004). 
 
Trustworthiness also refers to how valid and reliable data and findings in the research 
are (McKenney & Reeves, 2012). Patton (2002) claims that validity and reliability are 
important factors that any researcher should be worried about because it determines 
the quality of their research. The researcher must make use of multiple ways and 
procedures to establish whether his findings are valid and reliable. To ensure 
trustworthiness in qualitative research, it is important to examine validity and reliability 
as reliability ensures validity. A representative and reasonable sample of participants 
were chosen to include the four different grade levels of teachers from the Foundation 
Phase. Participants were given a detailed explanation of the nature and reasons for 
the study. Participants were given pseudonyms and they were assured that all 
information given will be confidential and that they will remain anonymous.  
 
Questions in the interview schedule were shown to my supervisor for her expert 
opinion and recommendations for improvement were adhered to. Interview questions 
were formulated and presented in a manner that participants were able to understand. 
For the study to be reliable the same test was done under the same circumstances in 
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the three primary schools so that it yielded the same results so that it made the study 
valid (Golsfshani, 2003). In this study, the same questions were asked of all 
participants to make the study dependable. Participants’ responses were vast and 
varied, however, the responses were analysed thematically. Interviews were recorded 
using a cellphone to ensure accuracy and open-ended questions were asked in a 
conducive and relaxed atmosphere so that the participants felt free to ask questions 
when the need arose. Data was transcribed verbatim and read along with the 
recordings so that I could make sure interviews were transcribed as it was recorded. 
 
Demonstrating rigour in qualitative research is essential so that the research findings 
have the integrity to make an impact on practice, policy, or both. Data collection and 
analysis was rigorous and followed using a strict schedule to ensure the study was 
completed in time. For the research study to be trustworthy the information collected 
had to be credible, valid, and reliable. This can only be achieved according to Knox 
and Burkard (2009) if researchers and participants work collaboratively to enhance the 
trustworthiness of the study. For trustworthiness to be attained I had to be a reflexive 
researcher. 
 
3.8. Being a reflexive researcher 
Reflexivity is the practice of examining both the research association of the researcher 
and the participants as well as oneself as a researcher. Attia and Edge (2017 p.33) 
claim that “reflexivity involves a process of on-going mutual shaping between 
researcher and research”. It is the social interaction component between the 
interviewer and interviewee. The researcher is perceived as central to the whole 
research process because the researcher deliberately steps back from the action to 
speculate about what is taking place and also moves forward to be a dynamic part of 
the conceptualised achievement during the research process. Researchers admit that 
changes occur as an outcome of the research processes and they also acknowledge 




Reflexivity also presents many challenges like the emotions of participants. Questions 
of a sensitive nature should not be asked as this may impede the research process 
(Van der Riet, 2012). Researchers must be careful of their actions and behaviour and 
they should be aware of their task as a researcher. It is only through an appreciation 
and understanding of the inter-relationship between the researcher and the 
participants will the research study be valid. It is important that every researcher 
reveals and shares their true intentions to enhance theory building which is a crucial 
part of the research (Mruck & Breuer, 2003). To do this, the researcher must 
continuously engage in self-appraisal and self-critique and the researcher should also 
describe how his/her involvement has or has not prejudiced the various stages of the 
research process (Berger, 2015). I always made it my duty to examine my position as 
a researcher in this research study and I tried to be honest and truthful at all times. 
Bias was not a part of this research study. The participants were treated with respect, 
consideration and objectivity throughout the entire interview process. Being a reflexive 
researcher was crucial in the research process but I being the researcher had to also 
be mindful of certain limitations and had to keep in mind certain ethical considerations.  
 
3.9. Problems/limitations of the study 
Every research study has certain limitations that can exist because of constraints on 
the research design or methodology. To facilitate a better understanding and 
interpretation of the insights accessible in this research study, there are limitations 
worth pointing out. Firstly, the data presented in this research had the potential for 
perception-basis as it only reflected the views of those involved in teaching Foundation 
Phase children. Kolb (2012) believes that convenience sampling could produce a 
biased sample.  I dealt with this by not conveying my personal world views, standards, 
or sets of theories to the research study and was also mindful of participants’ bias.  My 
stance was based on the participants’ responses and not my personal view. Anderson 
(2010) agrees with Kolb when he claims that the research quality of any study is 
seriously dependent on the specific skills of the researcher and very frequently it is 
prejudiced by the researcher’s idiosyncrasies and bias. It is also important to note that 
the subject History is not being taught in the Foundation Phase and is not widely 
embraced so participants may not be knowledgeable about teaching History to young 
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children. A major limitation of this study was the fact that not much research has been 
done on teaching History in the Foundation Phase with the result that there is very 
little understanding about the phenomenon under discussion, which makes this study 
important and unique as it will give answers to teachers perspectives on making 
History compulsory in the Foundation Phase in South African schools. 
 
This being a case study of Foundation Phase teachers being interviewed from three 
schools limited the possibility of information being transferable and generalised to 
other contexts. The sample size for this study was nine Foundation Phase teachers. 
This was overcome by first looking for volunteers from neighbouring schools. The 
availability of teachers was a problem as most teachers were involved in various 
activities after school. I overcame this by having interviews during break times or 
during weekends at a secure and safe place which was convenient for the participant. 
Time was also a limitation with regards to completing the interviews as participants did 
not have enough time to answer questions in one session. This problem was 
overcome by having several sessions with small time frames depending on the 
availability of teachers. 
 
The questions I asked about teaching History to young children were also a limitation 
because some teachers were uncomfortable about answering them as they did not 
have sufficient knowledge about the research topic. Teachers were advised that they 
do not have to answer any questions they do not want to. Teachers may present 
responses they think the researcher desires to hear as an alternative of their true 
feelings, attitudes and knowledge. This was overcome by putting participants at ease 
and making them feel comfortable. It was also explained to the participants that the 
principles of anonymity and confidentiality would always be maintained. Their names 
would not be mentioned in the analysis of data. Pseudonyms will be used for every 
name so that the participants cannot be ridiculed. No one familiar with the school will 
have knowledge or access to the data. Transcripts of the data were done by me so 
that strict confidentiality could be maintained. I administered the interviews personally 
and write-ups were done immediately after the interviews. While one might be 
discouraged with the limitations found within the study, there is consolation in the fact 
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that the results and the procedure can be confidently defended. The next section deals 
with the ethical issues of the study. 
 
3. 10. Ethical issues 
The researcher is reliant on the participants for information in a case study research 
and is unable to carry on without their cooperation and trust (Brickhouse, 1992). For 
many qualitative researchers, preserving participants’ confidentiality while obtaining 
rich, comprehensive accounts of societal life presents countless unique challenges. 
Every research study must adhere to certain ethical principles as the entire research 
process will surface numerous ethical issues that must be observed in the planning 
and conducting of this study (Alderson & Morrow, 2011). The researcher has the 
responsibility of maintaining and respecting the needs, values, desires and rights of 
the participants (Creswell, 2003). This brings forth various ethical issues that must be 
considered when collecting information for any research study. Bertram & Christiansen 
(2014) argue that ethics has to do with behaviour which is considered as right or wrong 
and behaviour which is considered good or bad. All participants should be treated with 
due ethical consideration and no pressure should be exerted on them throughout the 
project. The researcher must adopt an attitude of consideration and compassion when 
conducting the interview and must not show doubt or be critical when listening to the 
participants as they answer the questions (Walliman, 2011).  
 
This study was conducted only after applying and procuring ethical clearance from the 
Education Department and the University of KwaZulu-Natal Ethics Committee. 
Permission from the schools to conduct the research was obtained.  Consent from the 
principals and participants was requested before any research could be conducted. It 
will be clearly emphasised that the school will not be harmed in any way while the 
research is being conducted. In the consent letter, it will be mentioned that the 
confidentiality of the participants and the school will always be maintained. The nature 
of the study will also be made clear. The principal and children at the school will not 




Consent forms were given to participants clarifying the nature and purpose of the 
research. A calm and comfortable atmosphere where participants felt relaxed was 
created so that they were able to speak freely. Before interviews began I explained to 
every participant that participation was voluntary, that they can refuse to participate in 
the study at any time and that they do not have to answer any questions that they do 
not wish to. It was strongly emphasized that their anonymity will always be protected 
and their names will not be used anywhere in the research. Pseudonyms were used 
instead of real names for all participants including the name of the school so that 
identities were protected. 
 
Permission to record the interview was obtained from the participants. As suggested 
by Wiles, Crow, Heath and Charles (2007, p.417)  “the notion of confidentiality is 
underpinned by the principle of respect for autonomy and is taken to mean that 
identifiable information about individuals collected during the process of research will 
not be disclosed without permission”. It was explained to them that whatever is said at 
the interview will not be spoken about to anyone else outside as interviews were strictly 
confidential thus maintaining voluntary participation. There were boundaries should 
their welfare be comprised. Permission was sought from the participants to report or 
address any issues that should arise during the interview.  
 
Protecting the privacy of participants in a study is a fundamental principle of research 
ethics. The identities of the individuals who were part of the study and the data 
collected during the study will not be revealed to anyone; nor will the data be used for 
any other purpose besides the research to be done. The nature of the study was 
explained first before interviews could begin. Interviews of participants were done at a 
place where they are most comfortable, at venues and times which were convenient 
for them. All participants were treated with respect and made to feel at ease, thereby 
allowing my data to be as accurate as possible. Participants were given the confidence 
to speak freely as they disclosed their life experiences thus enhancing the quality of 
the study. Surmiak, (2018) states that the researcher must take responsibility to 
protect the information collected from the research process. Participants should also 
be consulted on this matter and they should be made aware of how the research 
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information is protected.  Data will be kept in the supervisor’s lockable cupboard so it 
will be secure. Data will be kept for five years after which it will be destroyed. I made 
certain that the scheduled research was ethically responsible and that it obeyed the 
acceptable values and norms thereby ensuring that the rights and welfare of all 
participants in this study were protected and safeguarded. 
 
3.11. Conclusion 
The purpose of this research study was to explain the phenomenon of the study which 
is, teachers’ perspectives about the teaching of History in the Foundation Phase.  
Issues about the reason for conducting this study were highlighted as History is 
important for children even from an early age since children from an early age learn to 
understand their origins and the world around them. A literature review was 
expounded to indicate the work that has been done on teachers’ perspectives about 
the teaching of History in the Foundation Phase. From the literature review undertaken 
it indicated that no study has been done on perspectives of teachers on making History 
compulsory in the Foundation Phase in South Africa. Thus, this study tried to close 
that gap. The research methodology and research design were discussed in detail. A 
qualitative approach was selected for this study which was supported by the 
interpretive paradigm as I tried to explore and gain an understanding of Foundation 
Phase teachers’ perspectives on the possibility of teaching History to young children. 
The research methodology encompassed a case study from three schools in which 
nine Foundation Phase teachers were chosen for the study. Data collection methods 
and the subject of trustworthiness deployed in this study were deliberated over, and 
the limitations and ethical issues that were followed during the process of this research 
study were explained 
 
In the Chapter that follows, I explain how I undertook the analysis of my data. The 
research discoveries are debated, explored and scrutinised. The data generated is 
anticipated to riposte the research question regarding teachers’ views about the 




CHAPTER 4: DATA PRESENTATION 
 
4.1. Introduction 
The main purpose of this research study was to gain an understanding of teachers’ 
perspectives about the teaching of History in the Foundation Phase. This Chapter 
presents the narratives of nine Foundation Phase teachers drawn from three primary 
schools in the area of KwaDukuza in the province of Kwa-Zulu-Natal. The narratives 
which are discussed here are representations of teachers’ perspectives about the 
introduction of History in the Foundation Phase. Foundation Phase teachers 
interviewed for this study discussed the importance of History, they expressed their 
concerns about its non-representation in the Foundation Phase curriculum and the 
need for it being a part of the Foundation Phase curriculum. Firstly, I discuss the 
research sites and then the research participants. Secondly, I discuss teachers’ 
perspectives in the form of narratives regarding the introduction of History in the 
Foundation Phase.  
 
Preceding the gathering of data ethical issues were taken into consideration. The 
identities of the teachers who were the participants and schools involved in the study 
were not revealed. Pseudonyms were used as a substitute for concealing names of 
the schools as well as all the participants. Ms. A, Mrs. B, Mrs. C, Mrs. D, Mrs. E, Mrs. 
F, Ms. G, Mrs. H and Ms. No teacher was forced to participate in this research study. 
At the beginning of the research study, all participants were gathered and the purpose, 
procedure and techniques for the interviews were explained in detail. Participants were 
informed about how their privacy would be upheld, what their rights were, how the 
findings were to be used and how the education system would benefit from this study 
as it would canvas for the teaching of History in the Foundation Phase and also provide 
recommendations for the teaching of History in that particular Phase for all 
stakeholders. During the interview process data was collected and great effort was 
made not to ask questions of a sensitive nature. Data was to be stored in the lockable 
cupboard of the supervisor for five years and thereafter destroyed. I had taught as a 
Foundation Phase teacher for many years years in the area of KwaDukuza therefore, 
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the setting was known to me as I understood and knew the value of teaching History 
in the Foundation Phase. Since I was a Foundation Phase teacher, I knew that young 
children had the capabilities of learning History. This study gave me the ideal 
opportunity to find out if other Foundation Phase teachers had the same perspectives 
of History in the Foundation Phase as I did. I begin by discussing the background and 
research content. 
 
4.2. The background and research context 
Three schools were chosen as sites in this study. The sites chosen in this research 
study are schools in KwaDukuza (See Figure 2). KwaDukuza is a suburb situated on 
the north coast of KwaZulu-Natal, South Africa. Kwa-Zulu Natal is one of the nine 
provinces in the country. Previously known as Stanger, KwaDukuza was established 
by the late King Shaka, an important historical figure. It was a half-way point between 
the Zulu people and the Port Natal settlers. A national monument was erected in 
Shaka’s honour after his death, which has become an important tourist attraction of 
the town. Stanger was founded in 1873 and named after the first Surveyor-General of 
the then Colony of Natal, Dr. William Stanger who was a European settler. The name 
epitomises the historical background of the era. Dr. Stanger rebuilt it after it was burnt 
down by Shaka’s brothers. The town was named Kwa Dukuza in 2006.  Census (2011) 
states that there were 53% blacks, 44% Indians, 1.89% coloureds and 0.70% whites 











4.3. Research sites 
This research was conducted in the suburbs of Stanger Manor, Indian Village and 
Glenhill’s respectively (See Figure 3). All information about the schools was collected 
from the interviews with participants from the different schools. Flower Primary School, 
Mellow Primary and Parkview Primary (See Table 3) were the sites of my case study. 
Pseudonyms were used to protect all the identities of the schools. The areas from 
which the schools were chosen from, were predominately Indian areas due to the 
Group Areas Act of (41/1950) which was enforced during the apartheid era; therefore, 
the schools were regarded as Indian schools. The schools were similar concerning 
resources and facilities, however, they had different socio-economic configurations. 
Flower Primary is sited in an area that is an affluent community while Mellow Primary 
and Parkview Primary are situated in lower socio-economic areas. The reason I chose 
these schools for my research was because of purpose and accessibility, I am living 
in KwaDukuza and contacting my participants will make travelling easier as all schools 
are within close proximity to each other. Gaining access to the schools was not a 
problem as the principals from all three schools were more than willing to allow their 




Figure 3: Map of Stanger (KwaDukuza) showing sites of study  
Source: (https://www.google.com/maps/@-29.3276546,31.2831616,15.37z) 
 
The description given for Flower Primary is more in-depth because of the participants’ 
detailed discussions during the interviews and because I am a teacher based at the 
school, however, the descriptions for Parkview and Mellow Primary are not as 
comprehensive as they have been based on discussions held with participants and 
observations which were made on the day the semi-structured interviews were done 






Table 3: Sites of Study 
(Pseudonyms used for names of schools)         
Number School 
1 Flower Primary 
2 Mellow Primary 
3 Parkview Primary 
 
4.3.1. Flower Primary School 
Flower Primary School is a public school situated in Stanger Manor and it opened with 
an enrolment of only Indian children because of the apartheid laws at that time. 
Rogerson (2017) argues that people were forced to live separately because of 
apartheid’s spatial segregation. People of different race groups were forced to live in 
different areas because of the tricameral system of apartheid. There is a small 
shopping centre, library, gym and a bus terminal. Flower Primary School is situated 
within close proximity to other buildings as well as a pre-school and the homes of the 
children who attend the school in the area. The school has been fully functional from 
13 April 1982 and has been operating for the past 37 years. 
 
Children who live near the school attended the school, however, there were children 
from surrounding areas as well because there were fewer residents in Stanger Manor 
at that time. Children from surrounding areas came to school by bus which were 
provided by the House of Delegates. Slowly as the area began to develop as more 
people left the farms and moved to the town to be within proximity to the school. The 
people of Stanger follow an array of religions including Islam, Hinduism and 
Christianity. Residents of Stanger Manor are predominantly from the middle to upper 
class and are economically advantaged as many live an affluent life. Several children 
are dropped off at school by their parents and some come to school by minibus taxis. 
Some children even walk to school if they live near the school. Those who are in the 
area use private lift clubs or walk to school and those who are not from the area use 
public transport. Children are left at day-care centres after school while others are 
taken care of by their grandparents. 
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Flower Primary School is a quintile five school. Quintile five schools according to 
Nguyen, De Villiers, Flourie, Bourne and Hendricks (2014) are fee-paying schools that 
have a high income. Children from Grades one to seven pay R1500 for school fees 
per year. Children in Grade R pay R3500 per year. A concession is granted to children 
according to those who are identified as indigent like those who receive a social grant 
or whose income is low. This is only a very small portion of the school population and 
this is because they come from poor economic backgrounds. Parents are asked to 
apply for an exemption. Depending on their circumstances, children are given full or 
partial exemption. There are 29 Indian teachers and three African teachers at the 
school. Unfortunately, there are no coloured or white teachers. 32 teachers are 
employed at the school including the management staff and all teachers are fully 
qualified. The school has one male principal, one female deputy principal, two male 
departmental heads in the senior and Intermediate Phase, while the Foundation Phase 
has one departmental head. There are five male teachers and 17 female teachers in 
the Senior Phase. In the Foundation Phase from Grades R to Grade three, there are 
ten female teachers. 
 
Most of the children in Flower Primary school are Indian and come from surrounding 
areas, however, there is a minority of black, coloured and white children. The racial 
profile of the school comprises of 731 Indian children, 276 black children, seven 
coloured children and three white children. At the time of the study, recent statistics 
show that there were a total of 1017 children at the school of which 525 are girls and 
492 are boys. Many of the African and Indian children come from affluent-upper-and 
middle-class homes. Most of these children’s parents have good jobs and some own 
businesses. They are provided with the all school requirements by their parents who 
can afford it. These children are also exposed to a wide range of resources that will 
assist them in their learning. Because these children have good resources they excel 
at school. Parents’ responses to parent meetings are good and these are held often. 
For those children who are indigent and cannot afford to purchase stationery, it is given 
to them. Extra classes are offered by teachers to assist those who need additional 
support during the intervention programme. Children have access to school computers 
and the library centre. A range of sporting activities is offered at school which includes 
table tennis, volleyball, netball, chess, soccer and cricket. Children also take part in 
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after school activities like Kids Club and Girl Guides. Karate, dance and swimming are 
offered close to the school. The school also encourages children to be part of Teddies, 
Brownies, Eco Club, Soul Buddies and Scholar Patrol. 
 
The schools’ infrastructure is old. Repairs and maintenance are done regularly. There 
are children from Grade R to Grade seven and there are about 45 children in each 
class and about 130 children in each Grade. The school is big with three blocks of 
classrooms, one of which is a double storey building. There are enough chairs and 
desks in each classroom to accommodate children. Every teacher ensures that their 
classroom is well resourced and adorned with appropriate teaching aids. All 
classrooms are fitted with functional ceiling fans and air conditioners have been 
installed in three classrooms. Each block has toilet facilities for boys and girls. Situated 
at the corner of each block are water troughs. A borehole has been installed in school 
due to the continuous water disruptions. There are flower gardens in front of most of 
the classrooms and gardening services keep them well maintained. Throughout the 
year fundraising drives are being done by the Brownies, Girl Guides, Eco-Club, Soul 
Buddies and the Grade seven children to help the needy and underprivileged. The 
school is cleaned by the cleaning staff who make sure that the school and all the 
classrooms are kept tidy. 
 
The school has a vegetable garden that is maintained with the help of a gardener and 
the Eco-Club. The premises also have a tuck-shop where snacks and cool drinks are 
sold. The school boasts a sheltered assembly area, jungle gym, resource centre, car 
park and a large playing field. Provisions have been made for the following sports to 
be played on the playing field-soccer, cricket and netball. Volleyball and table tennis 
are played in the assembly area. The Foundation Phase boys and girls together with 
the senior girls are required to spend their breaks in the assembly area while the 
Senior and Intermediate Phase boys are accommodated on the large playing field. 
There is secure fencing around the school which offers protection against unwanted 
trespassers. Situated at the entrance of the car park is a surveillance camera as well 




4.3.2. Mellow Primary School 
Mellow Primary is another public primary school which is located a few kilometres 
away from Flower Primary and is closer to central KwaDukuza. This school is situated 
in a lower socio-economic area. The doorways of this school were first unlocked to its 
pupils in 1958. It was first called by another name and was later changed to its present 
one. The name change took place in 2001. There were three schools in the area with 
similar names. One school could keep its name because it was established before the 
other two schools. The other two schools were asked to change their names and 
Mellow Primary being the closest to the central business district of KwaDukuza was 
allowed to be called Mellow Primary. It services children coming from economically 
poor backgrounds from all areas in and around KwaDukuza. The school caters for 
children from Grade R to Grade seven and operates three units of each. Initially, this 
school was exclusively for Indians during the apartheid era, however, this 
subsequently changed. Children from all races attend this school and now there are 
mostly blacks at this school who mostly come from outlying areas. The school has a 
quintile ranking of four. 
 
Presently there are 35 qualified teachers including management members who are 
employed by the Department of Education at the school. There are no school 
governing body teachers. The school boasts an enrolment of 1102 children. The 
school has some old buildings which have asbestos roofing and children and teachers 
are at risk of catching asbestosis. When it rains heavily, some of the classrooms are 
in danger of being flooded which compromises teaching and learning. The school does 
not have the necessary funds to do any necessary repairs. There is water that is 
supplied by the municipality and the school also shares a borehole with a neighbouring 
school. There are flushing toilets and the school has electricity. Although the school is 
now 60 years old and in need of renovation classrooms and other parts of the 
infrastructure are reasonably well-maintained.   
 
There are a few modern buildings as noticed from my observations and an adequate 
number of standard classrooms which were huge enough to house the required 
number of children. The classrooms have numerous beautiful charts on the walls as 
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well as several useful educational tools. There is an administration block, a staff room, 
a Science laboratory, a Music/Art room as well as a fully equipped and functional 
library which is also used as a resource centre. The school also has an assembly area, 
two huge playing fields as well as a car park. Soccer, volleyball, cricket and netball are 
the sporting activities offered at this school. The school was fenced all round however 
it was damaged in several places. The poor fencing has created a security risk as one 
teacher was assaulted and robbed of her cell phone while at school on 20 September 
2018. The lack of state-paid security has left teachers and children vulnerable. As a 
result, a security guard was employed and was paid from school fees to provide some 
measure of safety.   
 
4.3.3. Parkview Primary School 
Parkview Primary is also a public school which is a few kilometres away from central 
KwaDukuza and is situated in a poorer socio-economic area. It opened its doors to 
children from that area in 1995. This school was an old school which was first situated 
in Lot 14, KwaDukuza however it was relocated to Glenhills which is still a suburb 
within KwaDukuza and was renamed. This is a quintile four school and there are 1200 
children. There are 39 teachers at the school including management members. The 
children who come to this school come from middle to lower class families who are 
mostly disadvantaged. Many children walk long distances to school as they come from 
outlying areas while others come by transport. The school is near the main road, which 
is very busy, so a scholar patrol was introduced so that the children’s safety is ensured.  
Many children are left in the care of their grandparents as their parents work in areas 
that are far from their homes. Some are left alone to fend for themselves. These 
children must make their own lunch, do their washing and other household chores. 
 
A feeding scheme has been introduced at the school and approximately 200 children 
whose parents are unemployed are fed daily. They are provided with sandwiches that 
are sponsored by members of the community. The buildings are modern and durable 
as they are made of bricks. There is an administration block, many classrooms for the 
different Phases within the school, a staff room, a library and a tuck-shop. The 
classrooms are adorned with colourful educative charts and other educational 
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materials. Classrooms are spacious and the furniture in the classrooms is in a 
reasonably good condition. There is a car park, an assembly area as well as a 
playground. The sporting activities offered at this school include cricket, soccer, 
volleyball and netball. The school is fenced all around and has a security guard at the 
entrance of the gated school. 
 
The school caters for children from Grade R to the Intermediate Phase, meaning that 
it caters for children from Grade R to Grade six. Children from all race groups attend 
this school, however, the population of the school is predominantly black, followed by 
Indians, a few coloured children and only a handful of whites. Three languages were 
introduced at the school from Grade one, but not all three languages are assessed. 
English is compulsory and children have a choice between Afrikaans and isiZulu. 
There is a secondary school close by which children attend once they finish Grade six. 
A community hall is also near the school. After having described the research sites I 
now focus on the background of the participants. 
 
4.4. Background of participants 
The minimum requirement to become a Foundation Phase teacher is a teaching 
Diploma in Education. The nine participants who took part in this study were all 
qualified and trained Foundation Phase teachers with many years of experience at the 
Foundation Phase level spanning from 10 to approximately 38 years of teaching 
experience. Some participants with a few years of teaching experience were chosen 
because other senior teachers were not willing to participate in the research study. I 
had to look for volunteers to take part in the study although they only had a few years 
of experience teaching Foundation Phase children. Semi-structured interviews were 
done with all nine participants at their respective schools. Pseudonyms were used for 
the names of participants to maintain confidentiality. The nine participants who took 
part in this study are named in alphabetical order according to the sites of study (See 





Table 4:  Details of schools/ interviews with teachers 
(Pseudonyms used for names of schools/teachers) 
School Teacher Years of 




1. Flower Primary Ms A 37 Junior Primary 
Education 
Diploma/ B. A./ 
B.Ed. 
 Mrs B 34 Junior Primary 
Education 
Diploma/ H. E. 
Diploma 
 Mrs C 36 Junior Primary 
Education 
Diploma/ H. E. 
Diploma 
2. Mellow Primary Mrs D 34 Junior Primary 
Education 
Diploma/ H. E. 
Diploma 
 Mrs E  6        B.A./H.E.D. 
 Mrs F  10        NPDE/ACE 
3.Parkview 
Primary 
Ms G 26 Junior Primary 
Education 
Diploma/ F. D. E. 
 Mrs H 38 Junior Primary 
Education 
Diploma 




4.5. Perspectives of participants through narratives from the three schools 
In this study, semi-structured interviews were used as a mechanism to harness data 
from the nine participating Foundation Phase teachers. The selection of all participants 
was based on certain criteria. The participants had to be qualified Foundation Phase 
teachers who were teaching Foundation Phase currently. They had to be senior 
teachers in their schools with Foundation Phase teaching experience. Senior teachers 
were chosen because they are the ones who are experts in their field and who would 
give me perspectives of children which would be most reliable. Teachers were asked 
to volunteer as participants. The singular objective of this study was to answer one 
critical question: 
1. What are the teachers’ perspectives about the introduction of History in the 
Foundation Phase? 
 
Semi-structured interviews were conducted with nine participants, three participants 
from each sampled school. The participants interviewed at all three schools were 
Indian. This was because the schools in the areas chosen were labelled Indian areas 
throughout the apartheid era. The interviews with participants were held in their 
respective classrooms during their free periods. Some interviews were held after all 
Foundation Phase children had left for home. Interviews went smoothly with very slight 
disturbances like the noises of children playing outside and the occasional 
announcements made on the loudspeaker system. Participants were made to feel as 
comfortable as possible as some of them appeared a bit uneasy. I informed them that 
the sole purpose of this interview and research study was to highlight their 
perspectives about the introduction of History in the Foundation Phase and that there 
were no specific right or wrong answers to the questions. I also assured them that their 
names would not be used in the study, instead, pseudonyms would be used and this 
made them comfortable.  Data gathered was recorded on my cellphone and 
transcriptions were done thereafter from the recordings. Transcriptions were read 
several times together with the recordings to ensure that it was transcribed correctly.  
Upon listening to the recordings and reading the transcripts from the nine semi-
structured interviews data were collected and then put into various broad themes and 
some sub-themes which were regarded as the participants’ narratives. Themes and 
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sub-themes were derived from the questions asked of participants and their responses 
to these questions. The broad themes and sub-themes were tabulated and discussed 
with my supervisor before it was finalised (See Table 5). 
 
Table 5:  Emerging themes and sub-themes 
Number Theme Sub-themes  
    
1. Participants’ 
understanding of History 
in the context of the 
national curriculum In 
South African schools. 
  
2. Participants’ 
perspectives of History 






of History in the 
Foundation Phase. 
  
4. Understanding History in 
the Foundation Phase 
• Nature of 
History in the   
Foundation 
Phase 
• Importance of 
History in the 
Foundation 
Phase 
• How History is 







perspectives about the 





History in the 
Foundation 
Phase 
• How must 
History be 










• Integration of 
History in the 
Foundation 
Phase 
• History as a 
standalone 
subject in the 
Foundation 
Phase 
6. What type of History 
should be taught in the 
Foundation Phase? 




The narratives to be discussed give a perspective of all nine Foundation Phase 
participants' views from all three schools that were chosen. During the interview some 
of the phrases which were uttered by the participants were disjointed. They also made 
grammatical mistakes. These have been polished so that the meanings of the 
depictions and explanations given by the participants could be maintained. The 
findings which are now presented are divided into six major themes and some sub-
themes that will give voice to all participants’ perspectives regarding the introduction 
of History in the Foundation Phase. 
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4.5.1. Participants’ understanding of History in the context of the national 
curriculum in South African schools 
This theme was derived from a question that was asked to solicit responses regarding 
teachers' understanding of History. The question was: “How do you perceive History 
in the national curriculum? The participants who took part in this study indicated that 
History did not form part of the curriculum and was not taught as a subject in the 
Foundation Phase. A few participants had a lack of understanding of the question 
perhaps because they had no knowledge of History in the context of the curriculum 
(Ms A and Ms G).  
 
Some participants stated that History is not prevalent in the Foundation Phase national 
curriculum (Mrs B and Mrs F). This is clearly articulated by Mrs B who argued that 
History is not a formal subject in the Foundation Phase. This implies that Foundation 
Phase teachers do not teach History as a formal subject in their classrooms because 
it is not part of the curriculum. History in the Foundation Phase is not seen as an 
important subject as it is considered to be beyond the understanding of young children. 
The History which is taught in the Foundation Phase classroom is done incidentally by 
looking at the public holidays in the South African calendar and it is done at the 
discretion of the teacher. 
 
Other participants knew about History and the curriculum but stated that History is not 
taught in the lower Grades meaning that History as a subject is not taught from Grade 
one to Grade three. These participants mentioned that History teaching began in the 
Intermediate Phase in Grade four and it continued into the Senior Phase right up to 
Grade nine where it was taught under the Social Sciences umbrella (Mrs C, Mrs E, 
and Mrs F). They also reiterated that History and Geography were combined to form 
Social Science, thus History was not a subject on its own. This was evidenced from 
the response which emerged from Mrs F who stated that History is given importance 
from Grade four to nine and upwards, however it is not a subject on its own. History 
and Geography are combined to form Social Science.  As indicated further by Mrs C 
who stated further that she is aware that History is offered as an elective in the 
secondary school in the FET band and she is also aware that History was soon going 
106 
 
to be introduced as a compulsory subject for children. She mentioned that History is 
going to become compulsory for children from Grades ten, 11 and 12. She argues that 
the curriculum needs History and that History must start from Grade one and continue 
until Grade 12. This suggests that there were participants who felt that it is important 
for History to be taught in the Foundation Phase. 
          
From the semi-structured interviews it became clear that while some of the participants 
lacked knowledge about the existence of History in the national curriculum (Ms A and 
Ms G), others were aware that it was not taught as a formal subject in the Foundation 
Phase (Mrs B and Mrs F) while a few others were also aware that it was taught in the 
Intermediate, Senior and FET Phases of a child’s schooling career (Mrs C, Mrs E, and 
Mrs F). All participants did express their views about the importance of History in the 
context of the national curriculum, however, it was Mrs D’s views that synthesised the 
perceptions of all the teachers interviewed when she stated that: 
The purpose of History in the national curriculum is to equip children with 
knowledge, skills and values necessary for self-fulfilment and meaningful 
participation in society. History empowers each child to make a valuable 
contribution to his or her community. In order for children to prosper in the 
future, the past needs to be understood. Thus, this makes History a vital 
component in the national curriculum. 
 
4.5.2. Participants’ perspectives of History as a subject in South African schools 
The concept of History as a discipline embraces how History is perceived, what is 
recalled about History and how valuable it is to individuals. It emerged from the 
teachers’ responses that History was invaluable to them as a discipline when they 
responded to the question:  What do you think of when thinking of History as a 
discipline? What does it mean to you? Ms G said History allows one to relate to other 
people like heroes and heroines of the past and who provide good exemplars of morals 
and values to which others can relate. Besides, Mrs H stated that History as a 
discipline describes unique historical events that have a social problem. It also 
describes society as a whole. 
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 Other participants also articulated the importance of History by arguing that: 
History as a discipline helps me to be proud of this country, its origin and the 
people that first lived here. It helps me realise that this is what it was and helps 
me to appreciate our country, the environment, the people that lived here, the 
leaders of the past   and the transition from the apartheid era to now. I will 
remember the freedom fighters and our democratic country (Mrs B)  
History is very important to me because it is my heritage. History will tell me 
and my children where we come from, how our grandparents and parents were 
oppressed during the apartheid era and how they obtained their freedom. 
According to me, life is so different now and it would be good for children to 
know the struggles their forefathers underwent so that they could appreciate 
the life they lead now (Mrs C). 
From the responses above it is clear that the participants believe that History is an 
important subject as it gives explanations as to who we are as persons, as people in 
a community and as citizens of a nation. History also imparts good values and morals 
and teaches us right from wrong. All participants who were interviewed understood the 
importance of History. Participants also voiced their perspectives on children’s 
understanding of History which is to be discussed next. 
 
4.5.3. Participants’ perspectives of children’s understanding of History in the 
Foundation Phase 
The accounts of all participants' perspectives were in response to the question:  Do 
you think young children can understand History?  The question stresses the 
significance of History and whether our children irrespective of how old they are can 
comprehend History. This is a pivotal question that helps to ascertain whether History 
can be taught in the Foundation Phase. Participants who were interviewed all agreed 
that any child from any age can understand History. As clearly put by Mrs C: 
I will not say that children are too young to learn. If children learn things like 
how to use the computer and can play on the PlayStation then they can learn 
and understand History if it is explained to them properly. Children like listening 
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to stories and History can be taught as a story. Children do not have to know 
the dates. 
The above statements indicate that children can learn History, but it depends on what 
is taught and how it is taught. As argued by Mrs D children can understand History. 
This she detected when she teaches and gives children worksheets to attempt. From 
her experience when marking the worksheets, she notices that children are able to 
illustrate the understanding of the content she has taught them. Mrs F takes this further 
by stating that, young children do understand History because after she has taught a 
lesson, she has a question and answer session. According to her most of the children 
are eager to answer. She says she even gives them a test. For the above participants, 
the fact that children in the Foundation Phase are taught and can recall it means that 
they can understand History. Hence Ms I also agreed that young children can 
understand the past and this is so because: 
As teachers, we can gauge whether our teaching has been successful. There 
are different ways of testing. We can do testing orally by asking questions or do 
it formally by giving a test to ensure that the lesson was successful. If children 
respond to our questions then we know that our teaching was a success. This 
will be the same principle which can be applied to History when it is taught in 
the Foundation Phase. 
 
All participants were convinced that young children can be taught History. Currently 
with the subjects taught at school, teachers will be able to use the same principles and 
apply them to all learning areas to check children’s responses and to gauge their 
understanding of the content taught. When History content is taught to children 
participants use the question and answer session, a test or worksheets to find out 
whether children understood the History taught to them. Therefore, they stated that 
young children do understand History. However, the History taught to children must 
be simple and basic History suitable to their level of understanding. Mrs B claimed that 





4.5.4. Understanding History in the Foundation Phase 
Participants had a good understanding of History in the Foundation Phase although 
they do not teach it as a formal subject. History is taught incidentally and as the need 
arises (Mrs B, Mrs C, Mrs H and Ms I). Participants were knowledgeable about the 
nature of History in the Foundation Phase; they were also aware of the importance of 
History in the Foundation Phase and of how History is being taught in the Foundation 
Phase. The following is the discussion of teachers' understanding of the nature of 
History in the Foundation Phase as well as the importance of History in the Foundation 
Phase. 
 
4.5.4.1. Nature of History in the Foundation Phase 
The participants who took part in this study admitted that although History was not 
taught in the Foundation Phase they were aware of the nature of History in the 
Foundation Phase and were also able to gauge the nature of History that needs to be 
developed for young children as they are the ones presently teaching them. This is 
explicitly put in the words of teacher Mrs B: 
At the moment History teaching is incidental. I am a Grade three teacher and I 
do the theme ‘My Country.’ When I do this theme I discuss the coat of arms and 
the South African flag. During the discussion on the coat of arms, I explain the 
significance of each emblem- we discuss the Khoikhoi and the San people who 
were one of the earliest inhabitants of this country.   When it comes to the flag, 
we discuss the significance of the colours of the flag. We also talk about the 
past presidents of this country. We talk about Nelson Mandela who was the first 
black president and we also discuss his struggles. All these topics are brought 
to the children’s attention for now in the Life Skills lesson.  It is the History of 
our country. 
 This was further explained by Mrs C who responded that: 
When it was Mandela month we spoke about Nelson Mandela and the struggles 
he went through. We spoke about his imprisonment, we spoke about apartheid 
and how he fought for Freedom. In November we spoke about the indentured 
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labourers coming to South Africa, the names of the ships, what they did and the 
laws they had to endure. 
From the above discussion, it is evident that all participants understood the nature of 
History in the Foundation Phase and what needs to be taught. Although it is not 
prescribed as part of the curriculum, participants stated that they do teach certain 
aspects of History as part of Life Skills and as they see fit (Ms A, Mrs B, Mrs C, Mrs 
D, Mrs E, Mrs F, Ms G, Mrs H, and Ms I). 
 
4.5.4.2. Importance of History in the Foundation Phase 
All participants indicated that History is important in the Foundation Phase because it 
has the potential to orientate children to the world around them and to provide children 
with the opportunity of receiving a well-rounded education. They all agree that History 
as a subject is important in the Foundation Phase as History is central to the 
development and advancement of several aspects in a child’s life. Some of these 
include developing a sense of identity, learning life lessons that enhance good moral 
values, instilling in children the value of community and culture and inculcating good 
citizenship. The participants further mentioned that, History teaches children to 
become critical thinkers and decision-makers and that it offers opportunities for 
children to understand the past, appreciate the present and look forward to the future. 
They also argued that History also allows children to question, explore and understand 
their past and appreciate the impact it has on their lives. The following are some of the 
perspectives participants put forward about the importance of History in the 
Foundation Phase. Mrs (H) stated that children learn about tolerance and acceptance 
of each other from History. 
 
  
History is very important because: 
If children are taught History from an early age, they will learn to love History 
and this is a very important thing. You can alter the way a child thinks. If they 
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have role models, they can emulate the role models. They can become critical 
thinkers and decision-makers if they have access to the past (Mrs E). 
 
Children from a very young age need to know their roots. They need to have a 
sense of identity. They must know where they come from, where their parents 
and grandparents have come from. It will create in them a love for the subject 
(Mrs C.) 
Mrs D believed that if children are taught History at a young age it will instil in them a 
love for the subject and they will choose it as a subject later in their schooling career. 
This suggests that for the participants who were interviewed it was vital that History is 
taught in the Foundation Phase as it motivates children to study it further. Children can 
only be motivated to continue studying History if they develop a love and an 
understanding of the subject. Taking the time and effort to invest in teaching History 
to young children is investing in the next generation who will take on this important 
subject in the years to come. Having a basic knowledge of History is essential for the 
present, past and future as History is important for the holistic development of a well-
rounded individual. History provides children with opportunities to question, explore 
and understand the world around them. Next, we discuss how History is being taught 
in the Foundation Phase. Since History is so important participants also gave their 
perspectives on how History is being taught in the Foundation Phase. 
                
4.5.4.3. How is History being taught in the Foundation Phase? 
This sub-theme was derived from a question: Are you teaching History in the 
Foundation Phase? If so, how do you teach it? According to the participants who took 
part in the study History is taught in their classrooms although it was not part of the 
curriculum. It was taught incidentally as the topics arose. They all contended that every 
participant used their discretion regarding choosing topics, however, all participants 
made use of the South African national calendar to teach History. They looked at the 
national holidays and topics for History were drawn from there. In the words of Mrs E: 
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History is not offered as a subject in the Foundation Phase. We touch on it 
incidentally. When we have holidays like Freedom Day and Youth Day we 
discuss it in the Life Skills lesson and during the day in our other lessons. 
 
This was further explained by Mrs F who recounted: 
That History is being taught in the Foundation Phase, however, it is not taught 
as a subject on its own. It is integrated with Life Skills. When significant days 
appear on the calendar like Heritage Day, it is discussed during the Life Skills 
period and a celebration is held at school. Important days on the calendar are 
only spoken about on those days only. 
 
 Ms G also recounted that: 
History is taught in the Foundation Phase as a little aspect that is done during 
the Life Skills period. It is not a full component. It is brought up incidentally in 
terms of the public holidays which appear on the calendar. This is when the 
significance of certain holidays is discussed. 
 
Others also spoke about themes that were taught in the Life Skills period and how they 
incorporated History content into the themes. Ms A reported that: 
They correlate History topics to other subjects. If they are doing the theme ‘My 
Family’ which requires children to learn their family tree then children are asked 
to bring pictures of their family members-their grandparents and their great 
grandparents. In this way, children are learning where they come from, which 
is the past. If the theme ‘Transport’ is being done, History is discussed here. 
The teacher can talk about transport of long ago, how it has grown and how it 
has changed with all the innovations.  
What was evident from the sentiments expressed above and what became clear was 
that History is being taught in the Foundation Phase as part of Life Skills. It is not done 
as a fully blown subject but done incidentally as it appears in our national calendar. 
Certain aspects of History which pertain to a theme are also done during the Life Skills 
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period but at the discretion of the participant as and when the need arises. The 
participants all mentioned that History is not officially in the Foundation Phase 
curriculum, but they believed that it should be introduced in the Foundation Phase. 
 
4.5.5. Participants’ perspectives about the introduction of History in the 
Foundation Phase  
The conclusion drawn from the semi-structured interviews was that History should be 
taught in the Foundation Phase curriculum as young children are capable of 
understanding History. However, how History should be taught and included in the 
curriculum was discussed at great length as participants had different perspectives.  
 
4.5.5.1. Participants perspectives about the introduction of History in the 
Foundation Phase 
All nine participants who were interviewed were vociferous in their opinion regarding 
discussing their perspectives based on the question: Should History be taught in the 
Foundation Phase?  
  
History should be taught in the Foundation Phase according to Ms I who states that: 
Children only know about technology. They do not have concrete information 
about the past and that is why it must be included in the timetable if time 
permits. Young children need to know about the past and children must be 
taught History content. 
This participant’s concern is the issue of time, indicating that the curriculum is already 
crammed but she suggests that if time permits it must be introduced. Presently the 
Foundation Phase children are being taught the following subjects: English, 
Mathematics, Life Skills and two additional languages namely Afrikaans and IsiZulu, 
thus the Foundation Phase curriculum is crammed. History cannot be included in the 
Foundation Phase curriculum as a subject on its own as there is not enough time in 
the day to do so as the Foundation Phase time allocation is limited. All participants 
were firm in their conviction that History should be taught to young children, therefore 
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it would be left to the relevant stakeholders to decide how and when it should be 
included in the curriculum. 
 
Ms G also expresses the same sentiments: 
History should be taught in the Foundation Phase and the reason for this is 
because children need to broaden their general knowledge as they need to 
know about their country and the significance of certain national holidays. They 
need to know the reason why the country is the way it is and this is because of 
the past. History should be taught in the Foundation Phase so that children will 
have a better perspective when they go into the Senior Phase. 
 
It emerged from the participants’ responses that History should be included in the 
Foundation Phase curriculum as it would benefit the children not only in the 
Foundation Phase but it will also lay the foundation for the love of History and a better 
understanding of History in the other Phases in their schooling career. This being so, 
what follows next is a discussion on how History must be taught in the Foundation 
Phase. 
 
4.5.5.2. How must History be taught in the Foundation Phase? 
There were differing perspectives on how History must be taught in the Foundation 
Phase. Some participants felt that History should be integrated with other learning 
areas in the Foundation Phase while others believed that it should be a standalone 
subject. 
 
4.5.5.2.1. Integration of History in the Foundation Phase 
An integrated subject can be labelled as one that links different areas of study by 
recognising merging concepts and cutting across subject matter. Most of the teachers 
agreed that History can be linked or integrated with other subjects (Ms A, Mrs B, Mrs 
C, Mrs D, Mrs E, Mrs F, Ms G, Mrs H and Ms I). Although some of the participants 
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agreed that History can be integrated with other subjects, they preferred to teach it as 
a standalone subject (Mrs E, Ms G and Ms I). 
 
When probed on: What are the opportunities for making links between History and the 
other subjects when teaching the learning area, some participants stated that it was 
evident that there are links between History and the different learning areas in the 
Foundation Phase curriculum and that this style of teaching would benefit the child 
(Ms A, Mrs B, Mrs C, Mrs D, Mrs F and Mrs H). Therefore, these participants felt that 
History should be taught as an integrated subject. The teaching of History as an 
integrated subject is clearly described by Mrs C who used examples to link History to 
the different subjects in the Foundation Phase. History can be linked to every subject.  
Maths: Using Nelson Mandela as an example one can do word problems by 
discussing the year he went to prison and the year he was released. Children 
can work out how many years he spent in jail. Children can solve the problem.  
English: The teacher can read a story about Nelson Mandela and then they can 
be given a comprehension passage to answer.  
Afrikaans/IsiZulu: Historical stories can be told to children during the 
Afrikaans/IsiZulu period  
Life Skills: All the subjects to be discussed below form part of Life Skills. History 
can be linked to these areas in Life Skills. 
Beginning Knowledge: Here the discussion will centre on Nelson Mandela-his 
life. 
Personal and Social Well Being: the teacher can discuss how to treat people. 
During the apartheid era, blacks were treated badly.  Teachers can talk about 
religious and racial tolerance. 
Art: Different forms of art can be discussed like Indian and African art.  
Music: The children can learn songs. They can learn the national anthem.  




Similarly, for Mrs F the introduction of History in the Foundation Phase can be done 
by integrating it with Physical Education which is part of Life Skills. She suggested that 
during the Physical Education period children can be taught the History of traditional 
games and traditional dances. They can also do practicals of games and dances 
during Physical Education. 
 
From the context of participants’ perspectives teaching History through integrating with 
other subjects makes learning more meaningful for young children. Since teachers are 
currently integrating History with Life Skills incidentally, they believe that integrated 
teaching can bring together subjects so that children can attain a more authentic, 
meaningful and holistic type of learning to take place. This infers that they agree that 
integration helps to provide an understanding of a more complete picture. 
 
4.5.5.2.2. History as a standalone subject in the Foundation Phase 
While some of the participants conceded that History can be taught as integrated with 
other subjects, other participants felt that it should be taught as a standalone subject. 
Such participants proposed that teaching History as a standalone subject will allow for 
History to be self-contained as a subject (Mrs E, Ms G and Ms I). The rationale for 
teaching History as a standalone subject is that it will be more beneficial because it 
will allow the teacher to concentrate on teaching History only and therefore the child 
will focus on that subject only and will not become confused (Hatcher, 2006). This is 
clearly argued by Ms I who claimed that History should be a standalone subject-on its 
own because there is so much content that the children need to know. If History is 
taught as an integrated subject, then they as teachers will just skim on the surface and 
they will not be able to go deeper. 
 
Another participant, Mrs B suggested that, that both methods of teaching History 
(integrated and standalone methods) could be beneficial to children in the Foundation 
Phase. This is what she had to say: 
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Either way, it will be beneficial. History as an Integrated or standalone will be 
beneficial to the children. History as a standalone subject will benefit the child 
a lot because one is spending that set time to teach a certain topic. More time 
and emphasis will be placed on that special topic or specific area when History 
is on its own. With the integration of subjects, more emphasis is placed on the 
topic because it is emphasised in all the different subjects for that particular 
day.  
 
History, whether it is taught as an integrated or standalone subject will be beneficial 
as every teacher had their perspectives and were able to explain why they had those 
views. Participants who preferred integration of History believed that integration 
provided opportunities to make connections between numerous learning areas (Ms A; 
Mrs B; Mrs C; Mrs D; Mrs F and Mrs H). It allows for the History content to be repeated 
in all the learning areas so that children can gain a much better understanding of the 
content as suggested by Mrs A. Integrated teaching cuts across subject-matter lines 
and focuses on unifying concepts. Those who preferred History as a standalone 
subject felt that concentrating on teaching History in a specific period will make 
children focus in that period and concentrate on the subject for that period (Mrs E; Ms 
G and Ms I).  They will not become confused as they would be if it were an integrated 
subject because the emphasis is placed on one subject at a time. In understanding 
how History must be taught in the Foundation Phase it is also important to understand 
the type of History that should be taught. 
 
4.5.6. What type of History should be taught in the Foundation Phase? 
All participants who participated in the study felt strongly that local History should be 
given preference over global History when asked: If History is to be taught in the 
Foundation Phase what History should be taught? Ms A believed that the Foundation 
Phase teacher should start with local History. Attention must be paid to the important 
public holidays and it should be related to other subjects. Mrs B concurred with Ms A 
when she stated that since we are South Africans, South African History would be 
beneficial for children because they will learn about their customs, the customs of the 




Mrs C also agreed that local History should be taught to children however the History 
which is to be taught to them must be very simple: 
In Grade one, two and three local History should be taught but it should be very 
basic. History should be taught using the story approach. Examples of topics 
were given and these included- where they came from, where their parents 
came from and where their grandparents came from. Children could be told the 
History of their town and their school. Discussions could also be centred on all 
historical monuments and statues which were built in the town like the 
monument of King Shaka and the statues of Chief Albert Luthuli and Mahatma 
Gandhi.  
 
Some participants believed that local History should also include History about the 
children themselves (personal), their family, their community, transport, their country, 
local icons and our South African holidays (Ms A, Mrs B, Mrs C, Mrs D, Mrs E, Ms G, 
Mrs H and Ms I).This is what History is about. From the discussions depicted above it 
is evident that local History, from the participants’ perspectives, is not being given the 
attention it deserves. They felt that we as South Africans who are living in South Africa 
should be teaching our children the History of our country first before teaching them 
global History as it will be beneficial in helping children understand the development 
and progress of their country, South Africa. 
One participant (Mrs F) felt that children also needed to learn global History as it was 
important for them to know about what was happening all around them. She felt that 
global History should be introduced at a later stage, perhaps in Grade three and Grade 




The participants who were interviewed were steadfast in their opinion that History 
should be included in the Foundation Phase curriculum because History forms an 
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integral part of a child’s life. According to the participants interviewed History was not 
taught as a formal subject but incidentally in the Foundation Phase which was done 
by looking at the calendar and the national holidays. Participants believed that History 
was important because children learn morals and values from the past which would 
help them become better citizens. Participants were asked to share their views as to 
whether young children understood History and all Foundation Phase participants 
were firm in the belief that young children are capable of understanding History. They 
suggested that teachers make use of the South African calendar as there are many 
opportunities to teach History by using public holidays as History content. The South 
African calendar was mentioned by interviewees as an invaluable teaching resource 
because it focuses on South African History which is what the teachers who were 
interviewed argued about. They felt that children should be learning South African 
History which is local History as it would foster unity and togetherness. 
 
They also all made invaluable suggestions as to how History should be taught to 
Foundation Phase children. Some suggested integration of History as being beneficial 
because they felt that integration of History provided many opportunities to make 
connections across many disciplines which increased learning (Ms A, Mrs B, Mrs C, 
Mrs D, Mrs F and Mrs H) while others suggested teaching History as a standalone 
subject as being beneficial because the subject is done in isolation which will ensure 
that children will concentrate on that subject in the time allotted to it (Ms E, Ms G and 
Ms I). Others (Ms A, Mrs B and Mrs C) felt that History should become a part of Life 
Skills as themes were taught during the Life Skills period and History content can be 
incorporated with Life Skills. The themes prescribed in the Life Skills curriculum 
according to participants contains themes like ‘My Family, Transport, My Country 
South Africa’ to name a few. Themes like these will allow for History content to be 
added on. Participants also gave their input as to the type of History to be taught to 
young children. All participants stated that local History should be taught to children in 
the Foundation Phase as it is History about their country.  For the participants who 
were interviewed nation building is key which needs to be introduced and explained to 




The participants' responses to the questions asked during the semi-structured 
interviews give a clear indication that History can be introduced in the Foundation 
Phase as the children they teach have the capability of understanding the History that 
is taught to them. All participants agreed that History, when taught incidentally is found 
to be interesting to the children. They all attested to the fact that teaching History in 
the early years especially in the Foundation Phase was an invaluable tool in fostering 
unity in a community and the country. In the Chapter that follows I discuss and analyse 


















CHAPTER 5: DISCUSSION OF FINDINGS: PARTICIPANTS’ 
PERSPECTIVES ABOUT THE INTRODUCTION OF HISTORY AS A 
SUBJECT IN THE FOUNDATION PHASE 
 
5.1. Introduction 
The previous Chapter gave an outline of the data which was gathered through 
observation and semi-structured interviews which were directed by the research 
questions (see Appendix C). The data of the study was unpacked by the Foundation 
Phase teachers who participated in the study. This Chapter now tries to analyse the 
teachers’ perspectives regarding the introduction of History in the Foundation Phase 
against the literature discussed in Chapter two. An appraisal through literature has 
identified that no research had been embarked on regarding teachers’ perspectives 
about the introduction of History in the Foundation Phase in the South African context. 
According to my research History as a subject is not taught in South African schools 
in the Foundation Phase and participants interviewed for this study attested to that. As 
a subject History is only taught from Grade four until Grade nine where it is combined 
with Geography to form Social Science. After Grade nine it is offered as an elective. 
This Chapter in this research study bridges the gap as it gives voice to Foundation 
Phase teachers’ narratives against literature reviewed regarding the teaching of 
History in the Foundation Phase.  
 
This Chapter also explains the data presented in Chapter four and it tries to present 
the findings which were harnessed from the data which was produced from the nine 
semi-structured interviews conducted at three primary schools in KwaDukuza, Kwa 
Zulu-Natal. Interviews were conducted at Flower Primary, Mellow Primary and 
Parkview Primary with three interviews each being conducted at the respective 
schools. The analytical process in this research study is guided by Bruner’s cognitive 
developmental and “spiral curriculum” theories which describe the different intellectual 
levels from which children operate and also his modes of representation which children 
go through to develop an understanding of what they are experiencing. Bruner’s 
theories give us a clearer insight into the various intellectual levels from which children 
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operate and how learning can be made meaningful for young children (Jiang & 
Perkins, 2013). Bruner’s cognitive developmental and “spiral curriculum” theories will, 
therefore, help to debate the findings and riposte the research question which was: 
What are the teachers’ perspectives about the introduction of History in the Foundation 
Phase? 
 
Data was collected from semi-structured interviews and was directed by the research 
question which formed part of the research. Semi-structured interviews with the 
Foundation Phase teachers constituted the main part of my sample as this will allow 
Foundation Phase teachers to share their observations, experiences and perspectives 
of Foundation Phase children’s understanding of History in the classroom. They will 
also debate the issue as to whether it will be feasible for History to be introduced in 
this Phase as Foundation Phase teachers are the ones who are interacting with the 
children daily. The findings collected from the teachers’ perspectives through 
narratives will be analysed under the themes and subthemes discussed in the previous 
Chapter. The themes that were teased out and which will be analysed are as follows: 
participants’ understanding of History in the context of the national curriculum in South 
African schools, participants’ perspectives of History as a discipline in South African 
schools, participants’ perspectives of children’s understanding of History in the 
Foundation Phase, understanding History in the Foundation Phase, participants’ 
perspectives about the introduction of History in the Foundation Phase and the type 
of History to be taught in the Foundation Phase.  
 
In this Chapter, I present the participants' perspectives of the introduction of History in 
the Foundation Phase using the collected data and literature reviewed in Chapter two 
which will be discussed in conjunction with the questions and themes which were 
founded from the interviews regarding the teaching of History in the Foundation Phase. 
This Chapter, therefore, analyses the data that was collected in relation to the literature 
reviewed in this study. The findings from all the Foundation Phase teachers’ narratives 
revealed that History is an important subject and that young children are capable of 
understanding History, but the participants disagreed in terms of how History was to 
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be implemented in the Foundation Phase.  Some participants felt that it should be an 
integrated subject while others believed that it should be a standalone subject. 
 
This study’s findings of teachers’ perspectives about the possibility of introducing 
History as a subject in the Foundation Phase revealed that participants agreed that  
History should be introduced in the Foundation Phase. Participants based their views 
on their understanding of History in the context of the national curriculum, their 
understanding of History as a discipline, their perspectives of children’s understanding 
of History, their perspectives about their understanding of History in the Foundation 
Phase and their perspectives about the nature of History which supports the 
introduction of History as a subject in the Foundation Phase. The importance of History 
in the Foundation Phase, opportunities for making links with other subjects and the 
type of History to be taught in the Foundation Phase were also discussed. I now 
present the findings of this study in relation to the literature reviewed about teachers’ 
perspectives regarding the possibility of introducing History as a subject in the 
Foundation Phase.  
 
5.2. Participants’ perspectives about the introduction of History in the 
Foundation Phase in South African schools 
Participants’ perspectives regarding the introduction of History in the Foundation 
Phase is divided into four broad themes. Firstly, I discuss the participants’ 
understanding of History in the context of the national curriculum, which includes 
History as a discipline and participants' perspectives regarding children’s 
understanding of History. Secondly, I explain the nature of History in the Foundation 
Phase where the focus is also placed on the importance of History and how History is 
taught in the Foundation Phase. Thirdly, the way forward concentrating on participants’ 
perspectives about the teaching of History in the Foundation Phase is detailed. Lastly, 






5.2.1. Participants’ understanding of History in the context of the national 
curriculum in South African schools 
A national History curriculum is a programme of study that is followed by every school 
in the country to ensure that uniformity prevails in all schools. It provides an opportunity 
to ensure that the standards and content of History are similar nationwide. The national 
curriculum is usually decreed by the government in consultation with the education 
department of the country (Commonwealth of Australia, 2009). In this theme, I analyse 
the findings which were outlined in the previous Chapter concerning participants' 
understanding of History in the context of the national curriculum. Information gathered 
from the semi-structured interviews pointed out that most participants attested to the 
fact that History was not taught in the Foundation Phase because it was not part of 
the national curriculum (Mrs B, Mrs D, Mrs E, Mrs, Ms G, Mrs H and Ms I). After looking 
through the Foundation Phase policy documents for the different subjects it was 
evident that History was not included in any of the documents. The English policy 
document concentrates on all aspects of English which children needed to learn from 
grade R to grade three. This was also the case with Mathematics and Life Skills. The 
participants were aware that History teaching only began in the Intermediate Phase 
and that it was part of Social Science wherein History was combined with Geography 
(Mrs C, Mrs E, and Mrs F). One participant, however, avoided the question altogether 
(Ms A) which showed that she lacked knowledge about the History national curriculum. 
This is because there has been very little research done and no published literature 
regarding the proposals for History to be part of the Foundation Phase national 
curriculum. This, therefore, corresponds with the claim made by Dixon and Hales 
(2014) who state that little has been done or written about childhood learning in 
History. This is supported by the MMT claim that there is a perceived lack of knowledge 
of the country’s history among children in our schools today (Breakfast, 2018) and this 
is due History not being included into the Foundation Phase national curriculum. 
 
Also, interesting to note was that only one participant was aware that History was soon 
going to become compulsory for children from Grades ten to 12 as History was needed 
for children to become knowledgeable about their heritage (Mrs C). As affirmed by 
Pather (2018) the Ministerial Task Team (MTT) which was appointed by Angie 
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Motshekga in 2015 was given the task of looking into the possibility of History 
becoming compulsory for Grades ten, 11 and 12 from 2023 because children lacked 
an understanding of their own country’s history. The MTT recommended that History 
should become a compulsory subject from 2023 for Grades ten to 12 and that it should 
replace Life Orientation. Nothing was mentioned by the MTT about History being made 
compulsory in the Foundation Phase which participants felt was an important Phase 
to begin teaching children important aspects of History as young children do have the 
capabilities of understanding History. It is interesting to note that Tambyah (2017) 
believes that History can also be introduced to young children once they have gained 
sufficient knowledge of literacy and numeracy in primary school. This means that 
children can be taught History in the Foundation Phase. 
  
The Foundation Phase level of schooling was also seen as a crucial stage by the 
Foundation Phase participants because this is the Phase where a love of History could 
be instilled into a child. All Foundation Phase participants believed that although 
History was not a part of the curriculum it should be taught to children as when History 
is taught to young children in an unofficial manner, they are capable of understanding 
History. Children love listening to stories of the past and teaching young children 
History at an early age will instil in them a love for the subject.  This is attested by the 
words of Mrs D who also synthesised the perception of History in the national 
curriculum as follows: 
I believe it’s very important because if children are taught History in the 
Foundation Phase, it will help them choose History as a subject later on when 
they are choosing the subject in their schooling career. 
This view of History as being important in the national curriculum and the lives of young 
children is similar to that of Ivey (2012) who argues that History has profound 
meanings and implications in the lives of everyone because it is useful, practical and 
indispensable. Mrs D also believes that History in the national curriculum will equip 
children with the necessary knowledge, skills and values which are needed for self-




History education, however, is perceived by the Foundation Phase participants as 
being absent from the Foundation Phase national curriculum because English, 
Mathematics and Life Skills have been given precedence. However, some participants 
understand History in the context of the national curriculum. Mrs E believed that 
History as a subject for the Foundation Phase was not given enough importance and 
was being neglected in the national curriculum. Bowen et al. (2012) firmly believe that 
History as a subject in the school curriculum is important for all children because it 
allows children to make sense of the world, explore and to understand the people 
around them.   
 
5.2.2. Participants' Perspectives of History as a subject in South African 
schools. 
History as a discipline is not only about the study of the past and when it happened in 
the past, but it is also about the interpretation of various events and how it adds value 
to our lives. All Foundation Phase participants who were interviewed made it clear that 
History as a discipline was of tremendous value even for children of a very young age. 
Mrs H believes that History as a discipline is learning about unique historical events 
with a social problem. It is also about social relationships, institutions and society as a 
whole. Also interesting to note is Zundel et al.’s (2016) claim that History as a discipline 
provides children with much information which children can use to explore places, 
people and events which occurred in the past and through this they can develop and 
create an identity for themselves as members of a community in the present.  Cobbold 
and Oppong (2010) also suggest that studying events and people of the past develops 
a person’s identity. It provides us with a proper view of the people in it and the world 
at large.  Based on the interviews with Foundation Phase participants it was evident 
that one participant considered History to be interesting as she believed that people 
who lived in the past add value to our lives. As argued by Ms A “History is a subject 
which gives children a good grounding because it helps them understand where they 
have come from”. This implies that, for children understanding where they come from 
gives them a sense of identity as learning about people and events of the past will help 
shape who they are in the present. Bradley et al. (2012) strongly recommend that 
History be included in the school curriculum because it allows children to make sense 
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of the world, to explore and to understand the people around them. But for Shah (2016) 
History is “dull and boring” and has no relevance to everyday life. 
 
As attested by Straaten et al. (2016) History provides children with a sense of personal 
identity which allows them to become aware of their customs, beliefs and how it has 
shaped them personally. Children begin to understand who they are, where they come 
from and what they stand for.  Similarly, Fru (2015) and Miller (2012) claim that History 
provides children with a sense of identity. Telling children about people and events of 
the past helps children gain knowledge which shapes a person’s identity. Similarly, 
Nyamwembe et al. (2013) argue that if children are not taught History, they would not 
be able to know who they are, where they come from and how they came to be what 
they are now. Furthermore, Korostellina (2008) states that History not only provides 
children with information about the past but also contributes to the development of a 
person’s sense of social identity as children learn to understand each other and the 
society in which they live. The findings in this study confirm Picketts’ (2014) views that 
History helps children deal with and recognise change and that they are able to link it 
to the past and present and in this manner are able to develop their own identity.  
 
Straaten et al. (2016) believe that if relevant History is taught to young children it will 
have many benefits. One of the benefits of learning History is that it helps to create 
people who are morally responsible individuals. History as a discipline helps children 
develop vital understandings and make sound judgements which contribute towards 
an individual becoming an active, informed and morally ethical human being. Some of 
the Foundation Phase participants' perspectives revealed that History as a discipline 
contributes to moral understanding and provides an identity for the future (Mrs C, Mrs 
D and Mrs F). History as a discipline is seen by participants as a means for children 
to gain knowledge of events of the past which can be used to improve their current 
situation and also help them so that they do not make mistakes when trying to create 
a better future for themselves. History as a discipline reminds children of the past and 
helps them to make informed decisions in the present (Mrs D, Mrs F, Mrs H and Ms I).  
Mrs E sees History as gaining knowledge about the past so that we do not repeat the 
mistakes of the past thereby creating a better future for all. This view is similar to that 
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of Clark (2009) who contends that learning about the past is important as it fosters a 
positive way of life and helps children develop good character traits which are a 
prerequisite for citizenship and nation building.  
 
Developing character traits involves making good decisions. As Levesque (2005) 
claims historical stories provide good examples of moral behaviour which children can 
emulate because historical narratives of the past provide lessons about what is right 
and wrong. These stories help children make the correct choices and decisions 
because they influence their moral understanding and values which helps develop 
good character traits. As put by Fru (2015) children relate to heroes and heroines when 
they read stories about great personalities of the past. Stories of historical figures help 
children to make correct choices in life which lead to morally good citizens of a society 
and country. 
 
Some participants who were interviewed described History as a discipline that 
reminded them of their heritage, their ancestors and the struggles which their 
forefathers underwent (Mrs E, Mrs F and Ms I). History as a discipline recalled 
thoughts of the apartheid era, democracy and it fostered in them an appreciation for 
the land they live in as well as for the freedom fighters who fought for their country. 
Hence participants, Mrs B; Mrs C and Ms G argued that teaching children about the 
past will help to unify the people in a country because History as a discipline is 
regarded as a unifying agent. This affirms the view of Zin et al. (2009) who claim that 
struggles of the past in History play a pivotal role in reinforcing the spirit of solidarity 
as it will provide children with a feeling of love, devotion, commitment and a sense of 
attachment to people in a society, country or nation. This is explicitly articulated by 
Mrs B that, History is regarded as a discipline that helps foster national pride, teaches 
children about the origins of the country and explains to children all about the people 
who first lived in the country. Therefore, she felt that there was a need to teach children 




Ms A and Ms I believed that children needed to know the History of their family so that 
they knew where they came from. This infers that children need to know about their 
ancestors. Similarly, Mrs C mentioned that children needed to learn about their 
forefathers, where they came from and the contributions they made to this country 
because History is about heritage. Nyamwembe et al. (2013) state that History is filled 
with many memorable human experiences. The people and events of the past are 
important because the past shapes who we are in the present. Without History, people 
would not know who they are and where they came from. This is supported by David 
and Cheuriot (2016) who argued that. History is crucial as it teaches children to 
become aware of their heritage which leads to the development of conscientious and 
active citizens because it promotes unity. For Tok (2016) knowing the heritage of one’s 
country will instil in children a love of their birthplace. Osborne argues that History as 
a discipline and subject is the vehicle for the development of integrity, honour, identity, 
love and nation building. This implies that children must be taught History from an early 
age as it is significant as a means of helping children learn about their heritage. 
Learning about the past helps children develop their own identity in their society which 
helps them realise that they are citizens of a country. Children learn to make good 
decisions and become morally good citizens who know the value of tolerance. History, 
therefore, helps to shape a child’s personality and guides him/her in finding his/her 
place in society and a country. 
 
5.2.3. Participants’ perspectives of children’s understanding of History in the 
Foundation Phase 
Young children’s ability to understand History is a complex issue and for many years, 
scholars have tried to understand and explain how children learn. To understand 
whether History can be introduced in the Foundation Phase the work of scholars who 
deal with learning theories and who do not agree on whether children can be taught 
History at an earlier stage will be discussed and contrasted with Foundation Phase 
participants’ perspectives and other scholars who say that young children can learn 
History. Newton (2001) argues that children as young as seven and eight years old 
were able to understand historical accounts. Heyking (2004) and Blake & Pope (2008) 
also agree that children can learn History however it can only be learned at a certain 
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age because the subject is complex. They believe that young children cannot learn 
History as the content is too difficult and beyond their level of comprehension as they 
have not reached the appropriate developmental level to understand such difficult 
information. This revelation finds resonance with Hinde and Perry (2007) who point 
out that according to Piaget’s hierarchical stages of cognitive development it is not 
recommended that young children be taught History in primary school as young 
children have not reached that developmental level to grasp historical concepts. It is 
only during Piaget’s formal concrete operational stage of development that children 
can participate actively in the learning process.  Inappropriate content like violence, 
civic unrest and wars do not shed a positive light on the past and could be damaging 
because it is beyond the scope of understanding in young children. Booth (1993) 
posits that children below the age of 16 have difficulty understanding History. This 
corresponds with the view of Blake and Pope (2008) who affirm that teaching children 
historical content in the primary years was inappropriate as the subject was too difficult 
because young children have problems understanding differing viewpoints. 
 
The findings of this study prove that the theories that depict children as being unable 
to learn History are invalid as they do not concur with the perspectives of the 
participants who were interviewed for this study. All Foundation Phase participants 
agreed that young children can be taught History from an early age (Ms A, Mrs B, Mrs 
C, Mrs D, Mrs E, Mrs F, Ms G, Mrs H and Ms I). Participants’ perspectives of History 
in the Foundation Phase answer the research question because they claim that 
children in the Foundation Phase are capable of learning History even at a young age 
since they do have the capabilities. All participants claimed that whenever History is 
taught to children, teachers gauge their understanding by giving them some form of 
assessment. The feedback from the assessment gives a clear indication that young 
children can learn History therefore History can be introduced in the Foundation 
phase. Wunder (2002) also agrees that children in the early grades can be taught 
History because they do understand History at levels beyond the memorization of 
certain information. This concurs with Bruner’s (1960) theory of “spiral curriculum” and 




Participants claimed that they do teach History to young children in their classrooms. 
However, this is done unofficially as it is not part of their curriculum. The History they 
teach is derived from the national holidays which appear on the South African 
calendar. Some of the holidays they discussed were Freedom Day, Youth Day, 
Mandela Day and Heritage Day to name a few. After teaching children about the 
national holidays participants stated that they assessed their teaching to see if children 
understood what they have been taught. Mrs E argued that during the question and 
answer sessions and during other forms of testing like answering questions on a 
comprehension worksheet it was clear that children understood what was taught about 
historical events which appear on the calendar of the country. This indicates that 
children can be taught History as indicated yet again by Sexias and Peck (2004) who 
dispute the claim that young children cannot understand History. They argue that 
young children do have images of the past and they do understand the past, it may be 
sporadically incomplete and sometimes inaccurate but it is there for them. The teacher 
has to help young children figure out the past so that they can think historically.  
 
Moreover, other scholars like Dulberg (2005) and Chapman (2016) also explain that 
History can be taught to young children if it is properly taught to them using the correct 
and appropriate teaching strategies. They believe that young children are aware of 
time, they can identify different interpretations of stories and are proficient in reasoning 
in similar situations from the Foundation Phase level. Newton (2001) argues that 
children as young as 7and 8 years old were able to understand historical accounts. 
He believes that the ages and abilities of the children are important regarding learning 
and teachers must choose the appropriate strategy to teach children. His view is 
similar to that of Bruner who expressed the view that children can learn anything if the 
learning content is exposed to children in a language they already know and with which 
they are already familiar. Bruner believes that learning is about using the information 
one already has, figuring out how to use it so that one could go beyond what one 
already knows (Jiang & Perkins, 2013).  This is following the participants' perspectives 
as indicated in Mrs B and Mrs C arguments:  
Basic History must be taught to children. The History taught to them must be 
simplified, it must be broken down to the level of the children which will make 
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the understanding of History easier. Young children should be taught History 
from an early age as it helps them understand the subject better. 
    
Bruner also believes that any child can learn anything at any stage of development. 
The difficult subject matter can be taught to young children if the content is formulated, 
presented and taught with proper structures honestly and intellectually. This ties in 
with Bruner’s cognitive development theory which explains the three modes of 
representation. Children move through the enactive, iconic and symbolic modes of 
representation. These modes of representation are present during all stages of 
development (Lutz & Huitt, 2004). It is during these modes of representation that 
children build images of information learned and experienced. Furthermore, 
Claubaugh (2010) explains that the modes of representation are not age-related but 
loosely sequential and integrated because they translate into each other. Bruner’s 
modes of representation are the way children store information. Children are able to 
encode information and store it in their memories. They make connections in learning 
through different experiences and should not only learn to master facts but must be 
able to grasp basic concepts intuitively. Basic ideas should be revisited regularly and 
built upon until children understand them fully in-depth. This then comes together in 
what is known as the “spiral curriculum”. It was important that children also understood 
the principles of any subject and the connections between subjects. (Darling-
Hammond et al., 2001)). 
 
Participants agreed that from their perspective any child could learn anything at any 
stage although History was a difficult subject for young children to learn. This is so 
because they have observed children during their interactions and experiences with 
them. They believe that children are capable of learning History. According to Bruner 
children are not passive in the learning environment. Any child irrespective of their age 
can learn anything at any stage if the structures of the subject were suitably clarified 
(Bruner, 1960). It is this theory that supports the idea that difficult information can be 
broken down into simpler information that young children can absorb and retain in their 
young minds. Revisiting the content taught continuously will reinforce learning. This 
means that a subject as difficult as History can be taught to young children at various 
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levels in their schooling career beginning from simplistic ideas to very complicated 
ones if it is revisited continuously. This can only be done if teachers give children the 
proper guidance so that they could build their knowledge. Newton (2001) also concurs 
that young children learn from repeated exposure to the content and through the 
teachers’ constant guidance. 
 
All participants explained that they do teach History in the classroom, but it is done 
incidentally and it is very basic. They also claimed that the History they teach is 
integrated with all subjects in the timetable for that particular day so that children are 
exposed to the topic throughout the day which reinforces learning which corresponds 
with Brunner’s “spiral curriculum” theory where learning matter is repeatedly imparted 
to children to obtain optimal learning. Mrs B spoke about the theme ‘South Africa’ and 
how she integrated it with the different subjects in the Foundation Phase. She 
explained that when the History lesson was over, she integrated the lesson with other 
subjects:  
For English, she could ask the children to write a story about the national flag 
that was discussed in the History lesson. English concepts like plurals could be 
taught to children. She gave examples of plurals which could be done with the 
children and these were flags-flags and bird-birds. In the Maths lesson, they 
could be given the flag to colour and they would have to colour it according to 
numbers. During the Art lesson children could make a collage of the South 
African flag. The significance of the symbols on the emblem of South Africa like 
the fish could be taught during the Life Skills period. The structure of the fish 
could be discussed during the Science lesson. The national animal, the tree 
and even the national bird which is the blue crane could also be discussed 
during the Science lesson.  During the Music lesson children could be taught 
the national anthem and the gumboot dance could be taught during the Physical 
Education period. 
 
From Mrs B’s explanation, it indicates that Bruner’s “spiral curriculum” can be used in 
teaching History. By focusing on the topic of South Africa different historical concepts 
can be repeatedly done with children in all subjects and this integration of the topic 
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can give children repeated exposure to the topic. This ties in with Brunner’s “spiral 
curriculum” theory which states that repeated exposure to content reinforces learning 
in young children (Bruner, 1960). Thus, repeated exposure to a topic in History is 
beneficial for Foundation Phase children as it reinforces learning. This also tallies with 
Wunder’s (2002) views that children in the early grades can learn History and can 
understand History at levels beyond the memorization of certain information. This 
resonates with Mrs C’s claim that:  
Children are not too young to learn. If children can learn how to use a computer 
they can also definitely learn History. Children do not have to learn dates as 
long as they learn History. History can be taught to them using the story 
approach. Young children love stories.  
 
All Foundation Phase participants who were interviewed did indicate that young 
children could understand History. As articulated by Jorgensen (1993); Hinde & Perry 
(2007)  children at the age of seven or eight years old do have distinct concepts of the  
‘past’ and ‘present’, meaning that even young children can learn History. Young 
children can understand History if it is linked to their existing knowledge and it is 
presented to them in a language they understand. Ms A explained that young children 
can distinguish the past from the present:  
When doing the theme ‘My family’ children are asked to bring pictures of their 
family members, their grandparents and their great grandparents. They use 
these pictures to build a family tree. In the process of completing the family tree, 
children are learning historical concepts like the past and the present. Children 
were even able to talk about their pictures.  
 
This is consistent with Chapman’s (2016) view that if History is properly taught to 
children in the early years, it can instil important opportunities for historical 
understanding. The findings of this study indicate that teachers do understand how 
young children learn and were aware of the different strategies they could use to teach 
young children so that children could understand what is being taught in the 
classroom. Most participants felt that the story approach of teaching History was 
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important as most children enjoy a good story (Ms A, Mrs B, Mrs C and Mrs F).  As 
suggested by Lunn & Bishop (2005) History cannot be separated from stories and they 
also mention the importance of storytelling in the Foundation Phase. Stories help 
children interpret the motivation, intent and behaviour of historical characters. Children 
can explain why the character acted the way he/she did and they can also give 
evidence which is the essence of History. Developing an understanding of sequence 
is vital to the concept of chronology in History. This resonates with the study of Dulberg 
(2005) who suggests that if a teacher understands how children learn, they will be able 
to consistently develop effective plans and strategies to be used in the classroom to 
foster the development of historical understanding so that the child participates 
actively in the process of learning.  
 
Children as young as Grade two do know something about History and could deal with 
some concepts of History if they are presented properly. Participants in this study 
recounted their perspectives when questioned on how they knew that young children 
understood History. Mrs D, Mrs F and Ms I narrated that when a lesson was completed 
children were asked questions and from the question and answer session, they could 
gauge that children understood what was taught to them. They also discussed other 
techniques that they used in the classroom like a formal test and a worksheet which 
could also be used to gather information about children’s understanding of History. 
Mrs H also argued that role play and dramatisations were useful techniques which 
could be used to gauge if children understood the content taught. Similarly, Kipper and 
Ruutmann (2010) claim that questioning is a powerful and universal strategy which is 
used by teachers to check whether children understand what was presented, whether 
they can recall the information that was delivered and also to evaluate learning in the 
classroom. 
 
5.2.4. Understanding of History in the Foundation Phase 
To teach History one has to have an understanding of History in the Foundation Phase 
and to do this it is also necessary to gain an understanding of the nature of History, 
the importance of History and how History is taught in the Foundation Phase. All 
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Foundation Phase participants who were interviewed were clear in their 
understandings of this theme and its subthemes. 
 
5.2.4.1. Nature of History in the Foundation Phase 
Kello (2016) argues that research shows that many teachers are not sure and are not 
prepared when it comes to teaching History in the classroom for various reasons 
because they are faced with numerous situations regarding teaching History. 
Teachers have children in their classrooms who differ greatly concerning their differing 
values, beliefs and identities. Newton (2001) stresses the importance of looking at the 
ages and abilities of children when teaching History as this will determine the content 
to be taught as well as the choice of strategy to be used when teaching History to 
young children. From the verbal narratives of participants who were interviewed it 
could be seen that the participants were aware of the nature of History to be taught in 
the Foundation Phase as most of them were experienced teachers who have been 
teaching for several years. Although they are not teaching History in the Foundation 
Phase as a subject on its own, they claimed that they do touch on certain aspects of 
History in their classrooms during the Life Skills lesson, as and when the need arises. 
The topics that they taught in the classroom and which they discussed point to the fact 
that they do know what they are doing in the classroom. All participants spoke about 
the national calendar and how they discussed the national holidays which appear on 
the calendar (Ms A, Mrs B, Mrs C, Mrs C, Mrs E, Mrs F, Ms G, Mrs H and Ms I). 
Holidays like Freedom Day, Youth Day, Mandela Day and Heritage Day were 
discussed at great length with the children and participants indicated that this is the 
History they taught their children. 
  
Since Foundation Phase teachers are the ones responsible for teaching young 
children many participants stated that they also took it upon themselves to teach 
children certain aspects of History although it does not form part of their curriculum. 
This suggests that many participants are aware of the significance of teaching and 
learning History. When participants are teaching the prescribed themes in Life Skills 
curriculum, they do include History if it relates to the theme they are teaching which 
means that participants use their discretion regarding teaching History in the 
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Foundation Phase. History topics can also be linked to the topics in Life Skills in the 
Foundation Phase (Mrs B and Mrs C). This concurs with the view of Mindes (2005) 
who firmly believes that in the pre-primary and primary years the curriculum of any 
subject should be taught in themes that should be based on children’s interest. 
 
Content for History teaching in the primary years should include topics that concern 
the child like their family, homes, communities and their school. With these topics, 
children get to share their opinions, they can engage in decision making and they can 
contribute as individuals because they are familiar with the content. This also 
resonates with the view of Allerman and Brophy (2003) who state that for the teaching 
of History to be dynamic, powerful, and effective in the Foundation Phase, History 
needs to be based on children’s prior knowledge and the enduring themes and tasks 
that have relevance beyond the classroom. 
 
5.2.4.2. Importance of History in the Foundation Phase 
Not all scholars believe that History is an important subject. Some believe that History 
is boring and mostly consists of useless information. Children must learn names, 
dates, facts and figures which are not useful in everyday life. They see no point in 
spending time on a subject where children are going to learn the information which 
they are soon going to forget. Foundation Phase children are too young to be 
bombarded with such information (Perrotta & Bohan, 2013). Bowen, et al. (2012) 
however, believe that History for Foundation Phase as a school subject is important 
because it allows children to make sense of the world, to explore and to understand 
the people around them. This corresponds with the views expressed by Foundation 
Phase participants when they agreed that teaching History in the Foundation Phase 
is very important. Some participants believed that teaching History is teaching children 
about the past so that they can appreciate the present which indicates that learning 
about the past instils in children an appreciation of the present and all that they have 
(Ms A, Mrs B, Mrs C, Mrs F and Ms I). This also confirms Cruze’s (2011) claim that 




As noted by Nyamwembe et al. (2013) History provides children with a sense of 
identity. This view is in line with the perspectives of the participants who were 
interviewed about the importance of History. History provides children with a sense of 
identity as it helps them understand where their grandparents and parents came from, 
where they belong and how they fit into society (Ms A and Mrs C). Hence Van Straaten 
et al. (2016) concur that History provides children with a sense of personal identity 
which allows them to understand who they are, where they came from and what they 
stand for. Similarly, Korostellina (2008) states that History helps children to understand 
their society and contributes to the development of a person’s identity.  
 
The narratives of participants do indicate that teaching children about the past and 
about people who impacted their lives will teach children to relate to the past and 
appreciate where they come from (Mrs E, Mrs H and Mrs F). History gives children a 
better perspective of the society in which they live. This resonates with Ntabeni’s 
(2010) study when he argues that History helps children appreciate their culture and 
helps them develop a positive attitude towards their society which subsequently 
enables them to appreciate others. Consequently, Fru (2015) maintains that History 
education promotes pride in one's heritage. This is attested by a participant, Ms A that, 
“History is our roots, our heritage and children need to know that. Children need to 
know where they came from. Where we came from gives us our identity”. Levesque 
(2005) argues that teaching History is important because children need to understand 
the challenges that were faced by past generations and appreciate the transformations 
that took place. Given the above proclamation participants interviewed believed that it 
was important to teach History to young children as they need to be aware and 
understand the issues of apartheid and democracy. Children needed to learn about 
racial discrimination and they need to learn about racial and religious tolerance from 
a young age (Mrs B; Mrs C and Mrs H). Correspondingly Cobbold and Oppong (2010) 
also claim that studying events and people of the past not only develops a person’s 
identity but also teaches tolerance. 
 
History according to Mrs D and Mrs E is important because children are taught about 
important figures in History. These important figures become role models for children 
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and they can alter the way a child thinks. Young children are fond of emulating their 
role models. Listening to stories about other important people will teach young children 
crucial life lessons where they will have to become critical thinkers and decision-
makers so that they do not repeat the mistakes of the past enabling them to become 
morally and sociably upstanding citizens of society. Correspondingly Nordgren (2016) 
claims that teaching History does have broader educational goals and one of them is 
to teach children to make decisions. By listening to stories about the past children will 
learn to make important decisions from the stories told to them. They will be able to 
identify good from bad, right from wrong and be able to make many other important 
life choices. Pickett (2014) posits that History offers a wide range of materials that 
could delight and engage the young child. Young children are always intrigued and 
fascinated by masterful stories and tales of extraordinary heroes and heroines. These 
stories could be beneficial for young children. 
 
Donnelly and Wiltshire (2014) state that it is important for young children to be taught 
History at an early age as it will develop a good understanding and working knowledge 
of History which will be beneficial in later years as it lays the foundation for History 
throughout the child’s primary schooling years. This was confirmed by Mrs D when 
she stated in her interview that teaching children History at an early age will foster in 
children a love for the subject and it will also help the child decide whether he/she 
wants to do History in the secondary school if allowed to choose History later  in his/her 
schooling career. Ms G also claimed that children who are doing History in Grade four 
have a tendency of not doing well in History and this is because they do not know the 
curriculum as it is new. According to her if History is taught at an early stage in the 
Foundation Phase children will be well prepared for History in the intermediate Phase 
(Grade four) because the grounding has already been laid, children will perform well 
and will therefore not struggle to understand History. 
 
5.2.4.3. How is History being taught in the Foundation Phase? 
Mindes (2005) states that as early as 1930 progressive scholars like John Dewey 
encouraged teachers to use learning strategies that focus on children’s interest to 
teach History and construct a flexible and substantial curriculum. Since History does 
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not form part of the national curriculum in the Foundation Phase, the Foundation 
Phase participants who were interviewed narrated that significant days in History are 
taught incidentally in their classrooms. This means that they are choosing History 
content which they know will interest the child. All participants made it clear that History 
was taught in the classrooms using the national calendar of South Africa which is 
where they obtained significant days. The significant holidays are discussed during 
the Life Skills period and they are integrated with other subjects for that day to reinforce 
learning (Ms A, Mrs B, Mrs C, Mrs D, Mrs E, Mrs F, Ms G, Mrs H and Ms I).  
 
Research shows that many teachers are not prepared regarding teaching History in 
the classroom and this is due to several reasons. Teachers are faced with curriculum 
development and the requirements of the children in their classrooms as well as the 
expectations of society (Kello, 2016). Some of the participants I interviewed knew how 
to teach History in the classroom even though it was not a part of the Foundation 
Phase curriculum. They indicated that they incorporated History into their themes 
when they are doing Life Skills (Mrs B, Mrs C and Ms G). The themes for each Grade 
are prescribed in the Life Skills curriculum. Participants spoke about themes like ‘My 
Family, Transport, and My Country’ and explained how History was incorporated into 
these themes (Ms A and Mrs B). According to the Foundation Phase participants, Life 
Skills lends itself readily to illustrating and supporting History. This is further explained 
by Macfie (2016) when he states that no discipline is on its own and no discipline is as 
far apart as previously thought of which means that History can engage itself with other 
subjects. 
 
5.3. Participants’ perspectives about the introduction of History in the 
Foundation Phase:  the way forward 
All participants agreed that History should be introduced to children in the Foundation 
Phase as Foundation Phase children are capable of understanding History. 
Participants discussed why History should be introduced in the Foundation Phase and 
expressed their views on how it should be introduced in the Foundation Phase.  
Participants who were interviewed explained the type of History that needs to be 
taught in the Foundation Phase if the subject is to be accorded space in the curriculum. 
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5.3.1. Should History be taught in the Foundation Phase? Participants’ 
perspectives  
All participants agreed that History should be taught in the Foundation Phase as it is 
a storehouse of information and because children needed to understand History.  Ms 
A did not give her perspective about her understanding of History in the national 
curriculum. She only stated that History must be included in the national curriculum 
because History is about the past and if we did not know about the past then we could 
not correct the present or future. She explained and gave her understanding of History, 
but no mention was made about History in the national curriculum. Perhaps she did 
not understand the question or had no knowledge of History in the national curriculum 
because she is not currently teaching History. She, therefore, spoke just on including 
History in the curriculum.  
 
Ms I and Mrs C believed that young children are able to learn advanced technological 
practices like operating a computer and playing on their play station so they should be 
able to learn History. Children need to know about the past as it is their heritage. 
Stratten et al. (2016) posit that History creates citizens who are aware of their ancestry 
as well as their identity. Knowing everything about one’s ancestry, where they came 
from can help children develop a strong sense of who they are. History helps establish 
our identity. 
 
Ms G reiterated that History must be introduced in the Foundation Phase as it would 
broaden a child’s general knowledge. Children need to know about their country and 
why it is the way it is. Because of the above, this study corresponds with that of Cruze 
(2011) who argues that that the child in a society can only gain knowledge of that 
society if he/she learns History. It is only through History that we can get information 
about societies and people and how they behaved in the past. Knowing and learning 
about what mistakes were made in the past will help children to avoid repeating those 
mistakes. History forces you to think.  Ms A felt that History was interesting as History 
adds value to our present living. History gives children a good grounding because it is 
only through History that children can learn where they come from and how people 
lived in the past. Without History, children would not know their ancestry. When 
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children listen to stories of icons like Nelson Mandela it inspires and motivates children 
to learn. History as a subject encourages children and enriches their knowledge, 
therefore it should be taught in the Foundation Phase. Bowen et al. (2012) claim that 
teaching History in the classroom is a meeting ground for diverse historical cultures 
which is the essence of History. 
 
5.3.2. Why introduce History in the Foundation Phase? 
Any subject to be introduced in school needs some justification as to why it is worthy 
of being taught in the Foundation Phase.  Ivey (2012) believes that History is important. 
After all, it is valuable, useful, practical and indispensable because it has profound 
meanings and implications for everyone. Clark (2009) argues that young children 
today do not know much about the country in which they live. The same sentiments 
are held by participants interviewed hence they all proposed that History must be 
introduced in the Foundation Phase. They all expressed the importance of History as 
promoting an awareness of being good citizens. They thus argued that History needs 
to be taught to young children as it acts as a unifying agent and helps to bring the 
nation together.  
 
Several participants expressed that an excellent reason for introducing History in the 
Foundation Phase was that it gives children information about their stories (Mrs E and 
Ms G). Hence Ms A and Mrs C argue that, History is about heritage and children need 
to know and understand their past and where they came from so that they could 
understand where they are now and what might happen in the future. This submission 
indicates that we all need to know where we came from because the way things are 
perceived now is the result of how things happened in the past. History helps children 
understand change. It helps them understand how their community, society, nation 
and how the world came to be. History thus provides children with a sense of identity. 
As suggested by Tok (2016) History also provides children with a sound general 
education thus it is important to teach it as children are finding it difficult to comprehend 
and understand the context in which they live. History is an important educational tool 
because it helps children to make decisions about issues they face in society. 
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Nordgren (2016) claims that History appears and exists everywhere. History can be 
found in advertisements, on stamps and banknotes, flags, works of art, statues and 
buildings to name a few and we all use some of these to communicate daily. If children 
are in contact with these aspects of History and they know the History it represents 
why can’t children learn History? Cruze (2012) believes that History provides children 
with specific skills and it is these skills that help them understand society. Tambyah 
(2017) explains that History helps children become informed and responsible citizens 
because it develops children’s reasoning and judgement capacity. On this note, Mrs 
E argued that studying History at an earlier age will help children become critical 
thinkers and decision-makers which are important skills to be learned in the History 
classroom. Levesque (2005) believes that studying History shows children models of 
responsible behaviour and examples of good citizens. History teaches children how to 
learn from the mistakes made in the past so that they can be model citizens (Mrs E).  
As put by Pickett (2014) History as a discipline is important because it provides a 
platform for children to understand each other as citizens of a society. History, 
therefore, helps children understand themselves and others. Investing in teaching 
History in the Foundation Phase is important as it will help children and encourage 
them to choose History as a subject in the years to come (Mrs B). 
 
5.3.3. How should History be taught in the Foundation Phase? : The way forward 
Participants disagreed about how History should be taught if it becomes compulsory 
in the Foundation Phase. Mindes (2005) believes that in the primary school years the 
curriculum should be taught in themes which should be based on children’s interests. 
Themes that are included in the curriculum should be about the child him/herself, 
his/her family and the community. Theme selection should be based on children’s prior 
experiences, skills and developmental stages which should be systemically developed 
over time. This is confirmed by Alleman and Brophy (2003) who believe that in the 
primary years History should typically focus on universal elements of cultures such as 
communication, food, transport, clothing, shelter and government. Tessier and Tessier 
(2015) also agree that theme-based teaching helps in a meaningful way to engage 
children in the learning process.  Theme teaching can be used in a successful way to 
improve children's’ perceptions of their learning and help them be comfortable with 
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learning a new subject. To this end, all Foundation Phase participants reasoned (Ms 
A, Mrs B, Mrs C, Mrs D, Mrs E, Mrs F, Ms G, Mrs H and Ms I) that History could be 
taught in themes. Others believed that it should be integrated with the other subjects 
in the Foundation Phase curriculum (Ms A, Mrs B, Mrs C, Mrs D, Mrs F and Mrs H). 
This will allow for learning of History to be reinforced continuously. Bowen et al. (2012) 
take this further and suggest that the History curriculum must be flexible to allow for 
the introduction of different topics so that it caters to the children’s interest.  
 
Participants spoke about the standard of History to be taught in the Foundation Phase. 
History according to them must be simple and very basic as these are very young 
children (Mrs B, Mrs C and Ms G). A recommendation made by Tambyah (2015) is 
that a reduced curriculum should be implemented in the Foundation Phase. A reduced 
curriculum will allow teachers to simplify the content taught to children by selecting 
only the essentials which are important according to the needs of the children.  A 
reduced curriculum will benefit Foundation Phase children as it will suit their 
capabilities. 
 
Most participants preferred using the story method of teaching children History as 
children love a good story (Ms A; Mrs B; Mrs C and Mrs F). Times and dates in History 
were not important which is in line with the thinking of Osborne (2003) who claims that 
History should be an educational subject and not an informational one. The focus of 
History teaching should shift from just the memorisation of only factual information to 
ensuring that children develop an understanding of History. Newton (2001) mentions 
that young children can distinguish pictures of people and places according to a 
particular period in History, however, they have problems with historical periods, dates 
and epochs. As put by Cobbold and Oppong (2010) reading stories about historical 
figures of the past unearths the enormous contributions of our forefathers and it 
provides exemplars of good behaviour and values. Historical stories of the past are 
beneficial because they serve as role models for children and aid with moral training. 
This resonates with the claim of Pickett (2014) who agrees that children are always 
fascinated and intrigued by masterful stories of amazing feats and tales of 
extraordinary heroes and heroines. History should delight and engage the child. 
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Foundation Phase children cannot be compared to older children as their reading and 
writing skills still need to be developed. Visual aids need to be used in the History 
classroom when teaching young children as they respond well visually (Ms I). She also 
stated that it was important to use resources like pictures, tapes as well as the 
television when teaching children. Hartzeler-Miller (2001) explicitly makes mentions 
that teaching aids help to illustrate a point, arouse children’s interest, keeps them 
motivated and more importantly reinforces learning in children. There were different 
views regarding how History must be taught in the Foundation Phase. While some felt 
that History needs to be taught as an integrated subject (Ms A; Mrs C; Mrs D; Mrs F 
and Mrs H) others felt it should be a standalone subject (Mrs E; Ms G and Ms I). One 
teacher believed that either way would work as both methods had merits and demerits 
(Mrs B). 
 
5.3.3.1. Integration of History in the Foundation Phase 
No discipline is on its own and no discipline is as far apart as previously thought.  An 
integrated curriculum makes learning more meaningful for children. Being able to 
successfully use other subjects to teach History is important as History can lend itself 
readily to illustrating and supporting learning in other subjects (Macfie, 2016). 
 
Foundation Phase participants (Ms A; Mrs B; Mrs C; Mrs D; Mrs E; Mrs F; Ms G; Mrs 
H and Ms I) explained that the teaching of History in an integrated manner means that 
History can be paired with many subjects in the Foundation Phase: English, 
Mathematics, Life Skills, Music, Art, Drama and Physical Education. The benefits of 
teaching History as an integrated subject were discussed at great length using all the 
subjects in the Foundation Phase. Many examples were given to illustrate their point. 
Ms I used the theme ‘Family’ as an example to explain how integration could be done 
in the Foundation Phase. During the Life Skills period of which Beginning Knowledge 
is an important component, a discussion could take place on their family tree. Children 
will be able to talk about their parents and grandparents and where they came from. 
During the English period, a story could be read to children followed by a 
comprehension exercise on Families to ascertain if children could answer questions 
based on the passage. A word bank could be developed so that children could widen 
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their vocabulary. Children could also be asked to write sentences about their families. 
The theme ‘Family’ could also be integrated with Mathematics. Children could be given 
problem-solving examples to work out. During the Art lesson, children could be asked 
to choose a person they admire. Children could then be asked to draw, paint or make 
a sculpture of the person they admire using clay or play dough.  
 
An integrated curriculum allows children to make sense of themselves and the world 
around them thereby creating more meaningful learning (Grady et al., 2014). It was 
Mrs C who claimed that with integration more emphasis was placed on the History 
topic being discussed and children would gain a better understanding of the topic. If 
History were a standalone subject time would be a major factor as too little time would 
be spent on the topic- perhaps thirty minutes twice a week. Alleman and Brophy (2003) 
also talk about integration in primary school because it is a teaching technique that 
allows for powerful ideas to be drawn from other subjects. An integrated curriculum 
allows children to make sense of the content because it creates opportunities for more 
meaningful learning to take place through all disciplines. Integration of History is 
consistent with Bruner’s “spiral curriculum” theory because integration allows for the 
topic to be revisited in all subjects. Bruner suggested that basic ideas be revisited 
continuously and built upon until the child learns it completely. Learning content must 
be repeatedly exposed to the children to optimise learning. This is in line with his “spiral 
curriculum” theory. The “spiral curriculum” theory allows for knowledge or information 
to be repeatedly imparted to children in such a manner that it would deepen and 
expand a child’s knowledge leading to optimum learning (Darling-Hammond et al., 
2001). 
 
5.3.3.2. History as a standalone subject 
History as a standalone subject was also discussed and deliberated over and the 
reasons for believing that History should be a standalone subject were explained. 
Although all Foundation Phase participants spoke about the benefits of teaching 
History as an integrated subject some preferred it being taught as a standalone 
subject. As put by some participants History as a standalone subject will allow for the 
teacher to spend the time allotted to teaching History only. It will allow for History   
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teaching to be structured and the History content will, therefore, be given the due 
attention that it deserves (Mrs E, Ms G and Ms I). According to them if History were 
integrated it would not give the teacher sufficient time to concentrate on History as she 
also had the content from other disciplines to consider. The participants who were 
interviewed claimed that the children would not be able to concentrate on History as 
they would be bombarded with many disciplines if History were integrated. According 
to Hatcher (2006), any subject which is taught as a standalone subject will give the 
teacher enough time in the allotted period to teach the content in isolation. Standalone 
subject teaching increases children's performance as it promotes the retention of 
information and increases the confidence of children when they perform well in that 
subject. Teaching History as a standalone subject will create a collaborative and 
positive environment in the classroom because the teacher and the child get to focus 
on one subject at a time which means that the child is not bombarded with a lot of 
information from all the subjects. Mrs B believed that either way, History as an 
integrated or standalone subject would work when teaching young children as both 
are equally beneficial. 
 
5.3.4. Type of History to be taught in the Foundation Phase 
According to Virtua (2009), an important challenge concerning the History curriculum 
is the kind of History to teach in a multi-ethnic classroom as schools are the meeting 
place for children of different backgrounds and cultures. Vars (1991) substantiates this 
by stating that teachers are continuously confronted with the problem of designing a 
curriculum that simultaneously considers subject matter, requirements of the child and 
society’s expectations. Participants’ perspectives about the type of History to be taught 
were discussed at great length. From the interviews, some participants indicated that 
local History should be taught in South African Schools in the Foundation Phase (Ms 
A; Mrs B; Mrs C; Mrs D; Mrs E; Mrs E; Ms G; Mrs H and Ms I). The participants stated 
that in the Foundation Phase pupils should study History which focuses on local 
History which is linked to their surrounding environment.  
 
The implementation of local History was beneficial for many reasons, however one of 
the reasons was that it would give children an idea of their past and  will also make 
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them aware of their country (Mrs D). As noted by the narrative of Mrs C children should 
be taught local History which should include History about their town, their school, 
historical monuments and statues of the town, the museum and important historical 
figures especially our freedom fighters. Mrs B substantiated this by concurring that 
local History should be taught since we are South Africans and children will benefit 
when they learn about the customs, culture and heritage of their own country.  
 
The study of local History will help increase awareness and pride in children about 
where they live. When children start learning local History, they learn the History of 
important people, buildings and everything that is around them. Children are therefore 
able to get a clearer understanding of the locality in which they live. Mrs E agreed with 
Mrs C when she attested to the fact that local History especially South African History 
should be taught in the Foundation Phase. She felt that South African History which 
included our freedom fighters who were our icons should be given prominence in the 
curriculum as they had made a great impact on our lives. People like Nelson Mandela 
and Walter Sisulu should become the History topics to be taught to children as 
important icons from our country as they are people who children in South Africa can 
look up to and emulate.  
 
According to (Harrison, 2009) teaching children local History is an intelligent strategy 
the teacher can use to try to stimulate interest and add meaning to the subject he/she 
is teaching. Good local history includes the study of events that have significance in 
the nation’s history, either in themselves or their nation. As inferred by Nichols (1930, 
p. 53) “Local history has been taken for granted for many years. Indeed, because it is 
so close to us, we are apt to think that we know all about it and that it is really after all 
of very little importance.” Our young children do not know about local happenings and 
they show no appreciation of the great significant happenings of their country. It is 
therefore important to teach young children that everything has to happen somewhere 
and they need to know that somewhere is a village, a town or a city, thus children need 




Global history embraces all humanity and not just certain nations, ethnic groups or 
civilisations. It illuminates the characteristics of human beings and how their thoughts, 
behaviour and interactions have changed over time. Global History emphasises the 
study of History of different regions, nations as well as other civilizations (Singer, 
2011). From the narrative of one participant, it became clear that she felt that children 
should also learn global History. Global History should only be taught in the later 
stages of the child’s Foundation Phase schooling career as indicated by Mrs F who 
claimed that International History could be taught to children at a later stage probably 
in Grade three because as children grow they will be able to understand it more. 
 
5.4. Conclusion 
Throughout this Chapter, it has been shown how the participants perceive the 
introduction of History in the Foundation Phase. From the discussions with Foundation 
Phase participants, it was noted that participants regarded History as being an 
important discipline and that it should become part of the Foundation Phase 
curriculum. All participants felt that there was a need to teach children History as 
children needed to know about the past. Children need to learn about their heritage 
and the struggles of the past so that they can appreciate the present. Teaching History 
early in a child’s life will be valuable as it would lay the foundation for learning in the 
other Grades. Participants had different opinions regarding how it should be taught in 
the curriculum. Some felt that it should become part of Life Skills and be integrated 
with other subjects while others felt that it should be a standalone subject. Integration 
of History was beneficial as it resonates with Bruner’s cognitive and “spiral curriculum” 
theory as it allows for content to be revisited several times during the day which 
reinforces learning.  
 
This study did ascertain that young children were capable of learning History as most 
participants narrated that they teach History in the classrooms although it is not a part 
of the Foundation Phase curriculum. The History which is taught in the classroom is 
taught incidentally by looking at the South African calendar and using the national 
holidays. Since participants' perspectives revealed that Foundation Phase children 
can learn History my analysis delved deeper to gain confirmation that young children 
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do understand History. Participants’ narratives did indicate that children understood 
History. Participants explained the different techniques they used to gauge children’s 
understanding of History. Some of these techniques were question and answer, formal 
tests, worksheets, dramatization and role play. 
 
This study made suggestions about how History should be taught to young children. 
Participants were of the view that simple basic History be taught to young children and 
that the story approach was the ideal way to teach History as children find stories 
interesting and fascinating. They also made valuable inputs concerning the type of 
History young children should be learning. Most participants felt that young children 
should be learning local History as they needed to learn about the History of their 
country. Global History could be taught later in the Foundation Phase, perhaps in 
Grade three. Foundation Phase participants’ diverse perspectives about History are 
vital for its introduction in the Foundation Phase. 
 
The next Chapter will contain a summary of the research where conclusions are drawn 














CHAPTER 6: CONCLUSIONS AND RECOMMENDATIONS 
 
6.1. Introduction 
In the previous Chapter, I presented and scrutinized the research findings in relation 
to the background of the literature review which was drawn from the works of 
academics and scholars. I also used Brunner’s theory of cognitive educational 
development and more especially his “spiral curriculum” theory to answer the research 
question which was: 
1. What are the participants’ perspectives about the introduction of History in the 
Foundation Phase?  
 
This Chapter does endorse the fact that the research question which is directed in this 
study was answered and the objective has been achieved. In this study teachers’ 
perspectives about the introduction of History in the Foundation Phase were explored. 
An in-depth case study using semi-structured interviews was employed to explore 
teachers’ perspectives and their understandings of History, its introduction in the 
Foundation Phase and children’s capabilities of understanding History. The purpose 
of this concluding Chapter is to give a general outline of this research study. I firstly 
provide a synopsis of the Chapters which are contained within this study, secondly, a 
summary of the findings are discussed under specific themes with the focus being 
placed on the teaching of History in the Foundation Phase, thirdly I discuss my 
personal reflections on the use of Brunner’s theories as well as my reflections on the 
methodology of this study, fourthly the recommendations for further research are 
offered after concluding what the findings of the study were. Lastly, a brief conclusion 
is provided to finalise this Chapter.  
 
6.2. Synopsis of the study 
This research study contains six Chapters which are all distinctly different as they each 




Chapter one began by giving a background to the study whereby I explained the 
importance of this study. Thereafter I gave a justification for the rationale as well as 
the motivation of the study. The key research question was presented which was: what 
are the teachers’ perspectives about the introduction of History in the Foundation 
Phase? This was followed by the focus and purpose of the study.  Clarification was 
given of the concepts dealt with in the research study. An explanation of the structure 
of the schooling system in South Africa was given and the place the Foundation Phase 
has in this structure was presented together with clarity on the Foundation Phase 
landscape followed by the context of the site of the research study. The methodology 
which was employed in the study was explained as it answered the research question 
of the study. Thereafter an overview of all the Chapters about this study was given. 
 
Chapter two’s purpose was to present the current literature about the teaching of 
History to young children and their capabilities of learning History. The literature that 
was presented here laid the foundation to evaluate the findings of the current research 
within the study. The literature presented here was explored in specific themes which 
were: Importance of History, Theories on historical understanding, and Reasons for 
making History compulsory, Which History to teach? Global context, Integration of 
History, Implementation and teaching pedagogy of History and Theoretical framework. 
Within the themes explored I was able to gain insight into what different scholars have 
stated about the teaching of History to young children which was especially highlighted 
within the various themes discussed. 
 
Chapter three presented the research design and methodology which was used to 
undertake this study. Firstly, I looked at the research design, then I explained the case 
study for this research study. The research approach and research paradigm were 
explained in detail. The qualitative research method was chosen for this research 
because its purpose was to gain an understanding of a phenomenon. The 
phenomenon in this study was understanding teachers’ perspectives about the 
teaching of History in the Foundation Phase. The methods of collecting data, as well 
as how semi-structured interviews were conducted was elaborated.  
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This research study was guided by the interpretive paradigm which was a perfect fit 
because it allowed me to gain an interpretation and an understanding of all the 
participants’ perspectives. An explanation was given of why this was a case study 
research. The focus of this study was on teachers' perspectives about the teaching of 
History in the Foundation Phase. The method of using semi-structured individual 
interviews as a data collection technique for obtaining information-rich data in this 
qualitative study was explained as was the procedure for data collection and its 
relevance for this study. Profiles of the participants were tabulated and data analysis 
was described in detail. This was followed by an explanation of the methods utilized 
to ensure trustworthiness, credibility and reliability and how rigour was maintained in 
this study. The applicable ethical considerations were discussed and the limitations of 
the study were also acknowledged.  
 
Chapter four presented the data that was gathered from the semi-structured 
individual interviews with participants. Data was classified into common themes that 
emerged by using the questions asked of participants. Participants’ perspectives about 
the teaching of History in the Foundation Phase was discussed under the following 
themes: Participants’ Understanding of History in the context of the national curriculum 
in South African schools, Participants’ perspectives of History as a discipline in South 
African schools, Participants’ Perspectives of children’s understanding of History In 
the Foundation Phase, Understanding History in the Foundation Phase-nature of 
History, the importance of History, how History is being taught in the Foundation 
Phase, Participants’ perspectives about the introduction of History in the Foundation 
Phase-how must History be taught in the Foundation Phase, integration of History in 
the Foundation Phase, History as a standalone subject in the Foundation Phase, and 
the type of History to be taught in the Foundation Phase. 
 
Chapter five analysed the data which was produced from the semi-structured 
interviews. The data was analysed under the collective themes and subthemes which 





6.3. Summary of the findings of this study  
It was clearly shown in Chapter four that participants had positive perspectives 
regarding the introduction of History in the Foundation Phase but they differ on how 
the subject could be introduced. The essence from the perspectives of participants 
interviewed is that History is important. History can be learned by Foundation Phase 
children and must be introduced as it helps in empowering young children with 
decision-making skills and provides them with sound values. History also teaches 
children about their heritage. It helps them develop their identity and helps them find 
their place in society. Through History, children learn to take pride in their country. This 
conclusion was drawn as a result of the analysis which was done on all participants' 
perspectives. The major findings to be discussed will indicate that History should be 
taught in the Foundation Phase. 
 
6.3.1. Participants’ understanding of History in the context of the national 
curriculum in South African schools 
The findings which emerged in this theme point to the fact that most participants 
understood the place of History in the national curriculum while some did not. 
According to some Foundation Phase participants, History as a subject is not part of 
the national curriculum in the Foundation Phase in South African schools. History is 
only taught in the Intermediate and Senior Phases in the National Curriculum however, 
History is not a subject on its own. History and Geography are combined to form Social 
Science. They also spoke about History being offered as an elective subject in Grade 
ten. One participant did indicate that History was soon going to be made compulsory 
for all children from Grade ten onwards.  
 
6.3.2. Participants’ perspectives of History as a subject in South African schools 
Participants described their perspectives of History in detail. Most participants believed 
that History was about learning about the past so that it adds value to the present.  
They argued that it helps to improve their lives. History was also about their heritage 
and they felt that everyone needed to know from where they came and about the 
country in which they lived. They felt that we all need to know about our country so 
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that we could learn about religious and racial tolerance and also agreed that the 
struggles of our freedom fighters need to be known so that children could learn about 
the past as this will unify the nation. 
 
6.3.3. Participants’ perspectives of children’s understanding of History in the 
Foundation Phase 
Corresponding with Brunner’s construct of cognitive development and his “spiral 
curriculum” theory, it was found that young children do understand History and have 
the capability to learn History. This was because of participants indicating that they do 
teach History in the Foundation Phase but the History that they do teach is done 
incidentally in the classroom. The findings further revealed that participants knew that 
young children were able to learn History because whenever they did teach History 
they assessed their children after the lesson and from the responses of the children it 
was understood young children were capable of learning History.  
 
6.3.4 Participants’ understanding of History in the Foundation Phase 
The participants in this research study shared their perspectives about the nature of 
History in the Foundation Phase, the importance of History and how History should be 
taught in the Foundation Phase. The participants discussed their perspective about 
the nature of History in the Foundation Phase. Presently History is taught to 
Foundation Phase children as and when the need arises. All participants (Ms A, Mrs 
B, Mrs C, Mrs D, Mrs E, Mrs F, Ms G, Mrs H and Ms I) claimed that they looked at the 
South African national calendar when teaching History to their children. They used the 
public holidays which appeared on the calendar as their content to teach History to 
their children. Participants were adamant that History was important for young children 
as it provides children with an insight into their cultures, helps children understand 
people and societies,  provides children with a sense of identity, it lays the foundations 
for national unity, contributes to moral understanding and develops critical thinking 
skills in the child. Participants felt that History should be taught to young children, but 
it must be simple and brought down to their level. Children like listening to stories and 
participants believed that the story approach to teaching History was important. Within 
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this theme, it was established that most teachers wanted History to be merged with 
Life Skills as they are teaching the subject presently and the prescribed topics in Life 
Skills had the potential for the teaching of History. 
 
6.3.5. Participants’ perspectives about the introduction of History in the 
Foundation Phase 
In this study, participants shared their perspectives about the introduction of History in 
the Foundation Phase. The Foundation Phase participants who were interviewed 
proposed the teaching of History as an integrated or as a standalone subject in the 
Foundation Phase. Teachers were varied in their opinions about how History should 
be taught. All teachers understood that there were links between History and the other 
subjects in the Foundation Phase curriculum. History could be integrated with English, 
Mathematics, Afrikaans, IsiZulu, Life Skills, Music, Art, Drama and Physical Education. 
Participants felt that with the integration of History with other subjects it would allow 
for learning to be reinforced and the topic to be revisited continuously as articulated in 
Bruner’s “spiral curriculum” theory. This would be beneficial for young children who 
are learning History as a repetition of content will ensure that learning is reinforced. 
Others believed that History as a standalone subject would be better as it would allow 
the teacher and the child to concentrate on the content being taught in that particular 
period meaning that children will not become confused. 
 
6.3.6. Type of History to be taught in the Foundation Phase 
Within this theme, it was clear that two types of History should be taught in the 
Foundation Phase, local and global History. All participants  ( Ms A, Mrs B, Mrs C, Mrs 
D, Mrs E, Ms G, Mrs H, Ms I) indicated that the focus in the Foundation Phase should 
be placed on local History as children needed to know about their country and its 
people first before learning global History. Children needed to know where they came 
from, they needed to know more about the place they live in, the important landmarks 
of their locality and they needed to learn about the people of their country who were 
important many years ago. Once children had learned local History then they could 
learn about global History. One participant (Mrs F) stated that global History should be 
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taught to children in Grade three as they would be able to understand as they have 
matured. Next, my reflections on the teaching of History in the Foundation Phase are 
discussed. 
 
6.4. Personal reflections on the teaching of History in the Foundation Phase 
All Foundation Phase participants agreed that History should be taught to children 
from a young age because they are capable of understanding History (Ms A, Mrs B, 
Mrs C, Mrs D, Mrs E, Mrs F, Ms G, Mrs H and Ms I). Their perspectives concur with 
learning theories by Bruner (1960), Newton (2001) and Mindes (2005) who agree that 
children of all ages can learn History. The learning theory by Brunner was important 
as all participants who were interviewed did make it clear that young children can learn 
History if the content matter is repeatedly revisited at periodical intervals. Foundation 
Phase participants explained that during integration in the Foundation Phase History 
will be revisited throughout the day in all subjects which will foster learning.  Jorgensen 
(1993) also claims that children as young as 7 or 8 years old can grasp History as they 
do have certain distinct concepts of ‘past’ and ‘present’. Groot-Reuvekamp et al. 
(2017) take this further when they state that the past and the present are depicted in 
pictures and old photographs. Young children do understand the concept of time when 
looking at old pictures and photographs, so History can be taught to young children.  
If we want to have children who are aware of their ancestry, their identity as individuals 
of society and the country then we need to give History the importance it deserves to 
achieve this goal. This section, therefore, offers recommendations to address the 
teaching of History in the Foundation Phase by taking the introduction of the subject 
at an earlier stage seriously because when children are young, they will learn to love 
the subject. Once children love the subject, History will be given the prominence it so 
richly deserves in the curriculum of the Foundation Phase.  
 
6.4.1. Teaching History to Foundation Phase children as a standalone subject 
History should be allocated space in the Foundation Phase curriculum as a standalone 
subject (Mrs E, Ms G and Ms I) and should be given some allocation in the Foundation 
Phase timetable since it is an important subject that children need to learn. If History 
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is taught as a standalone subject emphasis will be placed on teaching History content 
in that period and children will be able to concentrate on learning History only.  Hatcher 
(2006) describes standalone subjects as those subjects which are taught on their own. 
The advantage of having History as a standalone subject is that the time allocated to 
History in the timetable will be spent specifically on that subject.  Only by allocating 
specific time for History in the Foundation Phase will there be an assurance that 
History will be given adequate attention. However, if History cannot be done as a 
standalone subject then more time must be allocated to Beginning Knowledge as it is 
a part of Life Skills in the Foundation Phase curriculum. Teachers can use the 
concepts and content of History and incorporate it with Beginning Knowledge. This 
increase in time for Beginning Knowledge should be explicitly spent on teaching 
History in the Foundation Phase.  
 
6.4.2. Teaching History to Foundation Phase children as an integrated subject 
An integrated curriculum allows for different areas of study to be connected thereby 
emphasising related concepts across subjects. The integration of subjects brings 
together varied disciplines in an all-inclusive manner. It allows children to learn 
holistically and it helps to build a relationship amongst all things which reinforces 
learning. The inter-relatedness of all subjects also helps children acquire the basic 
knowledge and skills which they can use for successful learning (Hatcher, 2006). In 
the Foundation Phase integration of subjects is recommended to develop and provide 
learning experiences for children which would lead to a comprehensive and 
meaningful understanding of the complex influences and associations of History in 
younger children. The integration of subjects will allow the teacher to continuously 
revisit a topic to allow for increased retention, deeper understanding, active 
participation and application of concepts taught. History can be integrated with 
English, Mathematics, Art, Music, Dance, Drama, Physical Education and Science (Ms 
A, Mrs B, Mrs C, Mrs D, Mrs F and Mrs H). Knowledge and skills which are developed 
can, therefore, be applied to more than one field of study. The integration of History 
with other subjects will allow for History to become more interesting which will be more 
productive for teachers as well as young children. It will increase children’s motivation 
to learn History and will promote learning which will last a lifetime.  
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6.4.3. Teaching History using the thematic approach in the Foundation Phase 
Integrated learning makes use of language and methodology from different subjects 
to examine an issue, central theme, experience, problem or topic. Life Skills in the 
Foundation Phase lends itself perfectly to integrated learning as it uses the thematic 
approach to teaching. The thematic method of teaching is a type of instructional 
method which allows for teaching where the emphasis is placed on one concept or 
many concepts. This method of teaching History has the added advantage of allowing 
for understanding by focusing on a more in-depth study of a topic. The thematic 
approach to learning allows for specific themes or topics appropriate for the different 
grades to be highlighted and taught to young children (Tew, 2014).  Putwain, Whiteley, 
Caddick (2011) are not in favour of theme teaching because they feel that subjects 
lose their identity and each subject is not given its proper place in the curriculum. 
 
All teachers agreed that many areas of the Foundation Phase curriculum can be 
incorporated within the topic or theme. Topics or themes chosen can include aspects 
of History which can be linked to several learning areas in the Foundation Phase 
curriculum. History can be introduced in the Foundation Phase as it will blend perfectly 
into the Life Skills curricula as Life Skills is made up of Personal and Social Well-Being, 
Beginning Knowledge, Physical Education and Creative Arts which comprise the 
various art forms (Music, Dance, Drama and Visual Arts). According to the CAPS 
document Beginning Knowledge, Creative Arts, Physical Education and Personal and 
Social Well-Being are the four areas around which the Life Skills Curriculum is 
structured (Department of Education, 2011a). It is therefore recommended that History 
be incorporated into the Life Skills curricula in the Foundation Phase (Ms A and Mrs 
B) as History will be a source of inspiration for young children (Fru, 2015). 
 
6.4.4. Retraining of teachers if History is to be introduced in the Foundation 
Phase 
Participants who were interviewed did not mention the retraining of teachers if History 
is to be introduced as a subject in the Foundation Phase. Retraining of teachers is key 
if a new curriculum is to be introduced as Shah (2016) has argued. From the response 
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of participants, it was clear that they needed retraining. They teach History as they see 
fit. Teachers’ experiences do influence how they teach and interpret the curriculum 
(Cornbleth, 1985). It is therefore important that teachers go for retraining as it will 
provide them with the knowledge and skills needed to be effective teachers. All 
Foundation Phase teachers need to be thoroughly prepared to teach History to young 
children. Teachers will need comprehensive and continuous training to address the 
teaching of History in the Foundation Phase. Retraining of teachers can either be done 
by the school or the Department of Education, unions or other outside agencies so 
that Foundation Phase teachers could become effective History teachers. Schools 
should have in-service teacher training workshops at their schools during Foundation 
Phase meetings where teachers could gain more insight into teaching History. Schools 
in the area could also host cluster training workshops to train teachers. Teachers 
should have the necessary reading material on hand to keep them abreast of the latest 
strategies in teaching History to Foundation Phase children. 
 
A History committee could be set up to handle this and liaise with teachers. Foundation 
Phase teachers will need support in implementing the teaching of History. This can be 
provided by other stakeholders and the Department of Education who will need to host 
workshops to specifically guide and train teachers. At these workshops, teachers must 
be guided as to the content or knowledge of History which should be taught to their 
children. Teachers also need to be taught about the correct instructional methods and 
the resources which could be used to teach History so that they could become 
proficient (Reitano & Winter, 2017) in teaching History to children.   
 
6.4.5. Designing the Foundation Phase History curriculum 
From the interviews, none of the participants mentioned how the History curriculum 
can be constructed and implemented for the Foundation Phase. I propose a bottom- 
up and top-down approach where teachers will be consulted on designing such a 
curriculum. For example, Foundation Phase specialists could meet to design 
appropriate History curricula for Foundation Phase curriculum documents which 
Foundation Phase teachers would submit to curriculum planners as proposals. A 
committee needs to be formed to research what needs to be included in the History 
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curriculum as well as the outcomes which need to be achieved for the appropriate 
grades and their age levels. Kirk and MacDonald (2001) found that teachers’ inputs in 
respect of content for the curriculum are important as they have an immense wealth 
of knowledge. However, it is at this stage that the value they could add to the process 
is often neglected. Only when all curriculum decisions are made are teachers allowed 
in the implementation process of the curriculum (Kliebard, 1979). The curriculum must, 
therefore, be user-friendly so that teachers understand the curriculum and its 
objectives. To achieve this Foundation Phase teachers must be directly involved in the 
beginning stages of the curriculum development for History in the Foundation Phase 
to be a success. Time allocated for teaching, content areas of History, teaching and 
instructional methods all play an important role when considering the teaching of 
History in the Foundation Phase. 
 
Since the teachers in the Foundation Phase were the focus in this research study and 
their perspectives were crucial it is through their interpretation that we gain an 
understanding of the teaching of History in the Foundation Phase, therefore the 
bottom-up approach will be useful as it is known as the grassroots approach. It will 
allow teachers to engage in the consultative process from the grassroots level in the 
designing and implementation of the Foundation Phase History curriculum. Teachers 
must be involved from the inception in the formulation of the curriculum as it is clear 
from the fieldwork that they are the ones teaching young children and they are experts 
in understanding the needs of the children. 
 
6.5. Personal reflections on the use of Bruner’s learning theory and the 
introduction of History in the Foundation Phase 
Bruner, who was a cognitive psychologist based his theory of development on the 
singular goal of education which was intellectual development. He identified three 
modes of representation which were the enactive, iconic and symbolic modes of 
representation. According to Bruner, it was during these modes of representation that 
children learn. These modes of representation were not age-related but loosely 
sequential and integrated. These modes of representation were also not separate 
modes but they do loosely translate into each other. Learning takes place through all 
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the modes of representation (Claubaugh, 2010). All participants (Ms A, Mrs B, Mrs C, 
Mrs D, Mrs E, Mrs F, Ms G, Mrs H and Ms I) agreed that learning takes place during 
all modes of representation but teachers need to begin their teaching starting with 
simple History curricula before moving on to more difficult material as this would make 
learning easier. They advocated the use of the story method of teaching History as 
young children loved listening to stories. They also agreed that various forms of media 
be used to reinforce learning especially with young children. Ms I spoke about using 
television as a medium to teach History to children because visual stimuli make 
learning permanent. 
 
It was Bruner’s “spiral curriculum” which was significant in this research study. His 
“spiral curriculum” theory is aligned to his cognitive developmental theory and it begins 
with the belief that any subject can be taught in an honest form to any child in some 
intellectual way at any stage of development. One of the strengths of the “spiral 
curriculum” theory is that the content learned in one subject is solidified and reinforced 
every time the child revisits the content.  The ‘spiral’ curriculum also allows for logical 
progression to take place from simplistic to complicated content being taught to 
children. This means that complex and difficult content can be learned and understood 
by young children if it is structured and presented in the correct way (Lutz & Huitt, 
2004). All participants claimed that they structured their lesson in such a way that they 
move from the simplistic to more complex lessons as children progress through the 
grades. Similarly, History curricula could be developed to support successful learning 
for young children from Grade one to Grade three. Mrs E believed that basic History 
should be taught to children in Grade one and more difficult material be taught to 
children in Grade three. She also stated that local History should be taught to children 
in the lower grades as it would be easier to understand and global History should be 
taught in the higher grades as it was difficult to understand.  
 
According to the participants (Ms A, Mrs  B, Mrs C, Mrs D, Mrs F and Mrs H), young 
children can learn History if it is integrated with other subjects as topics are being 
continuously revisited in all the subjects in the Foundation Phase curriculum. Each 
time the topic is revisited it solidifies and reinforces learning which improves the child’s 
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performance in the class. Children in Grade one will learn content in History which is 
simple and basic but as they grow older they could be introduced to more difficult 
content matter in History but consistently using the “spiral curriculum”. 
 
The “spiral curriculum” theory is not without negative observation and comments. The 
design does have its weak points and its disadvantages. According to Takaya (2008), 
one of the weaknesses of the “spiral curriculum” theory is the use of time in teaching 
lessons. When content is taught to children there is too much repetition as the content 
is revisited repeatedly and this would reduce teaching and learning time. Children 
might also find lessons a bore or not stimulating enough since it is being taught to 
them repeatedly. McLeod (2019) explains that another weakness of this design is that 
children are taught to master a certain topic before a new one is taught to them.  Fewer 
topics would be covered and some topics may be done only at a superficial level. This 
can reduce the number of topics that should be covered within a specific period since 
curricula in every subject have time constraints. A direct result of not completing all 
topics in a particular grade would lead to children developing lesser coping skills in the 
next grade as they did not learn all curricula in the previous grade. Therefore, Mrs E, 
Ms G and Ms I were firm in the belief that History should be taught as a standalone 
subject because it is only then that History curricula would be covered properly in the 
History period. Integrating History with other subjects would mean than teachers only 
touch on certain aspects of a topic repeatedly. History was an important subject that 
deserved to be given time and its proper place in the Foundation Phase curriculum. 
 
To conclude, Bruner’s learning theories have their own strengths and weakness, but 
what is most important is that teachers should capitalise on the strengths and minimise 
the weaknesses to make the learning of History successful in the Foundation Phase. 
 
6.6. Reflections on methodology 
Research has become an integral part of learning. This study aimed to understand 
and explore Foundation Phase teachers’ perspectives about the introduction of History 
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in the Foundation Phase. A methodology was employed which supported the 
qualitative approach. As Merriam (2002) explains a qualitative study seeks to gain an 
in-depth understanding of a phenomenon within its natural setting and it, therefore, 
relies on human beings to recount their experiences from their daily lives. As I wanted 
to gain an understanding and an interpretation of the perspectives that Foundation 
Phase teachers had an interpretive paradigm was used to discover reality through the 
participants’ perspectives since it is descriptive and exploratory. This was the most 
appropriate paradigm because I wanted to gain an understanding of Foundation 
Phase teachers regarding the teaching of History (Koekemoer, 2012).  
 
The purpose of this study was not to scrutinise the introduction of the teaching of 
History from all the stakeholders in KwaZulu-Natal or KwaDukuza but to rather limit 
the number of participants to three schools in KwaDukuza. There were possibilities 
that relevant and useful information was excluded due to the sample size and 
procedure. Saunders, Lewis & Thornhill (2012) make it clear that there are no specific 
rules regarding how many participants need to be selected for a case study. Even a 
small number of participants can provide rich data to complete a research study.  A 
case study was the methodology which was used in this study as it can provide a 
comprehensive in-depth understanding of the phenomenon under investigation 
(Baxter &Jack, 2008). The case focused on in this study was the perspectives of 
different Foundation Phase teachers and why they had these perspectives regarding 
the teaching of History to young children. This was an appropriate method to use as a 
case study allows researchers to select an example that is familiar to them and to 
which they have access.  Only the data which was collected from these three schools 
was considered and nine Foundation Phase teachers were the participants who were 
the sample chosen for this study. Participants chosen were teachers who were from 
the area I teach in as the schools were easily accessible for me therefore convenient 
sampling was also used. Open-ended questions were posed to participants during the 
interviews to obtain information which is the core of research.  
 
Ocbian and Gamba (2015) state that many factors like the lack of participants and 
financial constraints can hinder the researcher during the research process. During 
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my research study, a few problems were encountered. Although the sample size that 
was chosen can be viewed as a problem or a methodical limitation to the study the 
decision to use a small size was because time and financial constraints did not allow 
for a large scale exploration that would cover the entire town, province or country as 
this would incur a huge expense and would be time consuming. A smaller number of 
participants was less challenging and more convenient to work with. Finding 
participants posed a few problems as some senior teachers did not want to be part of 
the research study. This problem was solved by asking other teachers to volunteer as 
participants with the result that there were a few less senior participants who were 
interviewed.   
 
My qualification as a senior Foundation Phase teacher placed me at an advantage in 
negotiating access to the three schools chosen as the sites of study. Once the three 
schools were identified and permission granted by the principals it took some time to 
get participants to volunteer to participate in the study. Semi-structured interviews that 
foster dialogue between the participants and the researcher were used as the data 
collection technique. The days and times for interviews were coordinated and 
scheduled for October. Interviews were held during free periods and after all 
Foundation Phase children had gone home. Most of the interviews proceeded well 
however, a few of the participants were a bit nervous and therefore the answers given 
to the questions posed were short. This does not infer that the answers to questions 
were left incomplete. The answers given did give me enough data to complete the 
study as other leading questions relating to the main question had to be posed to elicit 
the responses I need.  Yin (1994) cautions that one of the weaknesses of using a case 
study is bias. Bias was prevented by me being a reflexive researcher. After collecting 
the data, I began listening to the recordings so that I could familiarize myself with the 
data. Then the data were transcribed and coded. With the assistance of my supervisor, 
themes were identified and tabulated using the questions asked so that they could 
answer the key research question.  
 
I believe that the methods employed in this study did fit this research study as the 
methods which were employed allowed me to gain an answer to the research 
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question.  Foundation Phase teachers are the ones teaching young children therefore 
I believe that their perspectives were crucial and needed to be heard. It was important 
to listen to them before the subject could be introduced in the Foundation Phase as 
they are the ones who will be teaching the subject, thus their input was important and 
invaluable.  
  
6.7. Recommendations for further research  
This research study concentrated on only nine trained Foundation Phase participants’ 
perspectives about the introduction of History in the Foundation Phase thus it was 
unable to unpack everything or delve deeper concerning the research topic. The 
themes which emerged in this study could be examined further as some topics should 
receive more exploration before History is introduced in the Foundation Phase. This 
research study was conducted using a small sample of participants, therefore, I 
recommend that this topic be researched further by increasing the number of 
Foundation Phase participants as an increased research population will allow for a 
much deeper understanding of Foundation Phase teachers' perspectives regarding 
the introduction of History in the Foundation Phase. The research could be conducted 
within KwaZulu- Natal but by increasing the sample size, it could also be conducted in 
the different provinces so that more knowledge could be obtained regarding the 
introduction in the Foundation Phase and a comparison could be done within 
provinces to gain a much broader perspective. 
 
This study did not include the Intermediate and Senior Phase teachers as part of the 
study because the focus was on the teaching of Foundation Phase children, however, 
their representation as History teachers is also important since they are the ones 
teaching History in their schools. Including Intermediate and Senior Phase teachers in 
the research study will help to give other History teachers a voice so that Foundation 




Currently, the Foundation Phase curriculum does not promote, nor does it offer 
sufficient opportunities to teach History as a subject. If History is to be introduced at 
the Foundation Phase level then it is recommended that the stakeholders look at Life 
Skills in the Foundation Phase as History can be taught by being incorporated within 
this subject as it provides adequate opportunities for teaching History. An analysis of 
Grade R to Grade three Life Skills work schedule revealed that there was very little 
evidence of any History within the curriculum. This provides an opportunity for further 
research to be done so that History can be included in the Life Skills curriculum as part 
of Beginning Knowledge.  
 
Content selection for the History curriculum should be made collectively by all 
stakeholders and the possibility of finding links between topics in History and other 
subjects in the Foundation Phase curriculum need to be considered. The correct 
teaching strategies and resources needed to teach History to Foundation Phase 
children are of paramount importance as young children learn better if History content 
is taught to them using the correct strategy with the necessary innovative resources. 
Knowledge of the pedagogical content, as well as the innovative resources and 
instructional methods, are important for the successful teaching of History in the 
Foundation Phase. Further research in this area would be beneficial for Foundation 
Phase teachers as well as the children as it will assist the teachers’ capacity to be 
innovative concerning implementing the History curriculum in the Foundation Phase. 
 
6. 8. Conclusion 
The singular purpose of this study was focused on obtaining an understanding of 
Foundation Phase teachers’ perspectives regarding the introduction of History in the 
Foundation Phase. All the conclusions which were drawn from this research study 
were obtained from data collected from semi-structured interviews with Foundation 
Phase teachers. I became concerned when upon reading the findings of the MTT 
report regarding History where it proposed that History be introduced as a compulsory 
subject from 2023 for grades ten to 12. It then dawned on me that the teaching of 
History should begin from the Foundation Phase as teachers are currently teaching 
168 
 
certain aspects of History to their children incidentally. This triggered the need to do a 
research study on this topic so that I could explore and understand what other 
Foundation Phase teachers had to say about the introduction of History in the 
Foundation Phase. 
 
This Chapter which concludes this research provides a summary of the findings and 
recommendations that are based on literature and the research findings of this study. 
The recommendations of this study will be brought forward to the attention of 
Foundation Phase teachers within the schools which were chosen and to all schools 
within the KwaDukuza area well as members of the Department of Education. The 
current Foundation Phase curriculum does not promote or provide sufficient 
opportunities for the teaching of History in the Foundation Phase. This study 
demonstrates the importance of History as a subject and the need to include it in the 
Foundation Phase curriculum as young children do understand History. An effort must 
be made to invest time and effort in developing a History curriculum for the Foundation 
Phase as well as the teachers in the Foundation Phase as they will be the ones who 
will instil in young children a love for History. Teaching History in the Foundation Phase 
from an early age would ensure that children can make informed decisions when 
making subject choices. It is therefore important that teachers inculcate a love for 
History in young children as early as the Foundation Phase level so that they choose 
History as a subject in Grade ten. It is hoped that this study will play a crucial role in 
stressing the importance of teaching History to young children as it lays the foundation 
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Interview schedule: questions to participants 
 
1. How do you perceive History in the context of the national curriculum?  
 
2. What do you think of when thinking about History as a discipline? What does it mean 
to you? 
 
3. Are you teaching History in the Foundation Phase? If so how do you teach it? 
 
4. Should History be taught in the Foundation Phase? Qualify your answer. 
 
5. In your view how important is it to teach History in the Foundation Phase? 
 
6. Do you think that young children should be taught History at an early age? Explain 
your answer? 
 
7. What are the opportunities for making links between History and other subjects 
when teaching the learning area?  
 
8. If History is to be taught in the Foundation Phase what History should be taught? 
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